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Introduction

This document is a first report within the Erasmus+ project Development of Sectoral Qualification De-
scriptors for EQF level 5 aiming to provide basic elements and recommendations for development of sectoral
qualification descriptors. Development of Sectoral Qualification Descriptors for EQF level 5 objectives are
oriented towards increasing transparency and recognition of skills and qualifications to facilitate learning,
employability and labour mobility through the developments in EQF level 5 at sectoral level.

Internationally comparable qualification descriptors further could be used as a platform for developing
new types of qualifications, whether initial or continuing vocational education and training qualifications or
short-cycle higher education qualifications.

The overall benefit from this Erasmus+ K2 action project would be better understanding and applica-
tion (nationally and internationally) of EQF level 5 qualifications, allowing learners to move more easily
between different types of education (such as higher education and vocational) and between different levels
(such as VET and higher education) at home institutions as well as internationally.

In Europe EQF level 5 qualifications offer various access and progression routes - depending on the
type and purpose of a qualification. Some qualifications are more related to employment and carrier de-
velopment, others to higher education. It is very important to find the right starting point and to create
the preconditions for the transparent, internationally recognized and easy comparable qualifications at this
level. Level 5 qualifications can provide access to and advancement in the labour market, these qualifications
can also serve a double function being entry qualifications for both the labour market and higher education
(with the possibility for credit transfer). EQF level 5 qualifications could be designed to up-skill individuals
already in employment and provide them with advanced technical and/or management skills.

Comparative study on developments of EQF level 5 qualifications in Europe provides basic information
about how national qualifications frameworks are related to EQF level 5 and assigned in different sectors,
how diverse types of qualifications (VET, higher education and from outside the formal system) are allocated
to EQF level 5, what criteria are used and how these criteria are understood in different countries. Report
analyses linkages between Higher education and VET systems, preconditions for the development of quali-
fications at EQF level 5 using qualification descriptors. This study will also cover another important aspect
- how stakeholders are involved and how they see need for qualifications at level 5. To provide inventories of
qualifications awarded by sectors at national or rarely at European level, the main objective is to make them
visible and understandable nationally as well as internationally.

The comparative study uses EQF level 5 policy developments, scientific articles, results of previous stud-
ies and findings. It includes review of European policy and strategic documents concerning sectoral qualifi-
cation frameworks and qualifications, analyses of reforms and developments in EU countries regarding EQF
level 5 qualifications. The results will be analysed and used for further developments of the project.

Acronyms

List of abbreviations and acronyms commonly used within the document:
CEDEFOP: European Centre for the Development of Vocational Training
CVET: Continuous Vocational Education and Training

ECVET: European Credit System for Vocational Education and Training

ECTS: European Credit Transfer system

EHEA: European Higher Education Area

EQF: European Qualification Framework

EU: European Union

HVET: Higher Vocational Education and Training

IVET: Initial Vocational Education and Training

NQF: National Qualifications Framework

SQF: Sectoral Qualification Framework

SCHE: Short Cycle Higher Education

VET: Vocational Education and Training
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Traditionally, education and training systems have separate and distinct sub-systems (general, voca-
tional and academic/higher education) and these sub-systems are usually related to one another in a strict
hierarchy of primary, secondary and tertiary education. It appears that VET and HE systems are approaching
each other, overcoming borderlines between VET and HE qualifications.

Currently in Europe EQF level 5 qualifications offer various access and progression routes - depend-
ing on the type and purpose of a qualification. Some qualifications are more related to employment and
carrier development, others to higher education. Almost all European Countries face challenges and need
to develop tools facilitating recognition of qualifications at EQF level 5. Level 5 area is to be considered as
a zone of overlap and bridging different systems, traveling from VET to HE.

Such qualifications developments are the priority in whole European Union. Level 5 qualifications can
provide access to and advancement in the labour market, these qualifications can also serve a double func-
tion being entry qualifications for both the labour market and higher education (with the possibility for
credit transfer). EQF level 5 qualifications could be designed to up-skill individuals already in employment
and provide them with advanced technical and/or management skills.

Every type of qualifications is connected to the stakeholders, learners, VET or HE or secondary educa-
tion providers and the needs for flexibility and other requirements.

CEDEFOP working paper on EQF level 5 developments® examines the qualifications at level 5 of the EQF.
Aim of the study a better understanding of the roles and functions of qualifications referred to EQF level 5,
for further learning as well as for employment, strengthen the understanding of the way in which the learn-
ing outcomes approach is applied in qualifications frameworks across Europe - using level 5 as a reference
point.

The report shows the huge diversity of the short cycle? (higher) education provision in the 15 countries
covered in the study. Report consists from country analysis in fifteen countries that presented their EQF ref-
erencing reports to the EQF Advisory Group by June 2012 and in-depth analysis of six case studies. Analysis
is based on desk research, interviews /site visits with umbrella organisations, Ministries, providers, employ-
ers, employees/ graduates, students.

Study shows that EQF Level 5 qualifications operate across the different subsystems as they have been
identified in the report: general education, Vocational Education and Training and higher education. In some
countries level 5 qualifications are only linked to VET (Higher Vocational and Education Training), in others
only to higher education and in others to both HVET and HE. EQF level 5 (and the relevant NQF levels) has
been used as a platform for the development of new qualifications. In one country (UK) the level 5 qualifica-
tions are linked to the three subsystems: general education, HVET and HE. In 2 countries level 5 qualifica-
tions are qualifications from outside formal education and training. In BE FL we have both: level 5 qualifica-
tions from inside formal education (the so called educational qualifications) and level 5 qualifications from
outside formal education (the so called vocational qualifications). This is exemplified by the Czech republic,
Estonia, Latvia, Lithuania, Malta and the UK. These new qualifications might be initial vocational qualifica-
tions, as in Estonia. In other cases, as currently being discussed in the Czech republic, these qualifications
may be academically oriented. Lithuania currently has no qualifications linked to this level, although there
had been qualifications of this level awarded in vocational colleges until 2004. The demand for qualifications
at this level has now been documented and both the VET and the higher education sector are considering re-
sponses: initial VET schools are seeking to revise part of the qualifications they provide and to upgrade them
to level 5. Colleges of higher vocational education are seeking to introduce short study cycle programmes
and to link these qualifications to level 5.

In reality EQF level 5 has potential to include all types of qualifications:

o Short cycle higher education (HE providers);

Higher VET (VET providers);

e Professional Diplomas (Business Academies, Private Providers...)

Certificates and small courses (professional and vocational bodies, national and internationally,
training providers)?3.

Background and Methodology

! CEDEFOP ‘Qualifications at level 5: progressing in a career or to higher education, 2014.

2ISCED 5: Short-cycle tertiary education -programmes at ISCED level 5, or short-cycle tertiary education often designed to provide
participants with professional knowledge, skills and competences. Typically, they are practically based, occupationally-specific and

prepare students to enter the labour marker. (UNESCO classification of education: http://uis.unesco.org/en/glossary-term/isced-
5-short-cycle-tertiary-education).
3 H. Dalle, 2016, European Level 5 area: a tandem for VET and HE.



Developments in Higher education and Vocational training on EQF level 5

CEDEFOP study on EQF level 5 developments have demonstrated, that qualifications in this level oper-
ate across VET, higher and even general education, with a heterogeneous range of qualifications awarded by
a wide range of VET and higher education institutions. Different types of institutions have been authorized
to award level 5 qualifications:

Higher education institutions

Centres for adult education

A VET college

A college for further education

Schools for post-secondary vocational education
Other providers, including private providers
Mixt type

Vocational education and training (VET) can play a central role in preparing young people for work,
developing the skills of adults and responding to the labour-market needs of the economy. VET adapts to
the labour market rather for immediate employment of their graduates, while HE role should focus rather
on long term employability which means both cooperation with and shaping of the world of work. Despite
this role, VET has been oddly neglected and marginalised in policy discussions, often overshadowed by the
increasing emphasis on general academic education and the role of schools in preparing students for univer-
sity education.

Due to the threefold mission of education, research and service to society in combination with the
academic freedom, higher education sector has advanced developments with regard to EQF level 5 develop-
ments. As it is shown in 1 table, during recent years were have been agreements between European coun-
tries that led to the development of HE short cycle studies related to EQF level 5:

Table no. 1. European policy agreements regarding EQF level 5

Title Agreements

Bergen Communiqué: We adopt the overarching framework for qualifications in the
EHEA, comprising three cycles (including, within national contexts,
the possibility of intermediate qualifications), generic descriptors
for each cycle based on learning outcomes and competences, and
credit ranges in the first and second cycles.

Leuven Communiqué Within national contexts, intermediate qualifications within the
first cycle can be a means of widening access to higher education.

Bucharest Communiqué We will explore how the QF-EHEA could take account of short cycle
qualifications (EQF level 5) and encourage countries to use the
QF-EHEA for referencing these qualifications in national contexts
where they exist.

Yerevan Communiqué (Commitments): to include short cycle qualifications in the
overarching framework of qualifications for the European Higher
Education Area (QF-EHEA), based on the Dublin descriptors for
short cycle qualifications and quality assured according to the
ESG, so as to make provision for the recognition of short cycle
qualifications in their own systems, also where these do not
comprise such qualifications.

At the moment HE operates within the Bologna process and tools (degree system, ECTS), VET operates
within the Copenhagen process and own instrument (EQAVET, Europass, ECVET). Both systems offer educa-
tion programmes at EQF level 5 but their providers operate in quite different European contexts. HE provid-
ers have more institutional autonomy, academic freedom and accountability, on the other hand in VET the
educational process and its outcome are strongly driven by social partners.

The mentioned Yerevan Ministerial Conference (May, 2015) accepted the recommendation to include
EQF level 5, organized as Short Cycle Higher Education to be a part of the EHEA. That makes permeability
between the two systems becomes very relevant. The opportunities created for learners’ new educational/
learning Journeys across systems and levels, especially in times of economic crisis and unemployment, to
promote their professional capacity, as well personal development are even more important.
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The learning pathways leading to EQF level 5 qualifications can be school-based, work-based or dual,
part-time as well as full-time. Currently different modes of acquisition are operating in different European
countries:

e Full-time school/college based programmes including short work placements or substantial work
placements;

e Part-time school/college based programmes including short work placements or substantial work
placements;

e Dual programmes; periods of employment/work combined with school/college based pro-
grammes;

e Validation of non-formal learning and informal learning;

e Long work placement combined with periods of schooling/mandatory courses.

One important development since 2005 is that short cycle programs have gained prominence in many
countries and the EQF, adopted in 2008, includes a level 5, which is normally the level to which short cycle
qualifications, whether in higher education or VET, are referenced*. While some qualifications referenced
against EQF level 5 are not higher education qualifications, many are, and it is worth noting that there are
also qualifications at first and second degree level (EQF levels 6 and 7) that are not considered higher edu-
cation qualifications in the systems to which they belong. It therefore seems incongruent that the QF-EHEA
does not acknowledge the widespread existence of short cycle degrees in national systems.

[t is also worth underlining that national education systems may include levels other than those includ-
ed in the overarching frameworks as long as national frameworks are self-certified and referenced against
the QF-EHEA and the EQF. For example, while the EQF comprises 8 levels, the number of levels in national
frameworks currently ranges from 7 to 12. Therefore, including short cycle qualifications in the QF-EHEA
will in no way oblige countries to include such qualifications in their national frameworks but it would give
explicit recognition to the fact that many national frameworks do include short cycle qualifications.

Regardless of whether the short cycle qualifications are included in the overarching framework of quali-
fications of the EHEA, the qualifications framework should provide for clear articulation pathways connect-
ing the short cycle qualifications to the first cycle (bachelor) qualifications. Public authorities should encour-
age higher education institutions in cooperation with the other providers of short cycle study programs to
develop those articulation pathways.

Dublin descriptors (developed by the “joint quality initiative as part of the Bolognia process”) still are
used in the Framework for Qualifications of EHEA compared to the descriptors as used in the EQF level 5:

Table No. 2

HE short cycle (within the first cycle) EQF level 5

The full set of “Dublin descriptors” Qualifications
that signify completion of the higher education short
cycle (within the first cycle) are awarded to students
who:

The learning outcomes relevant to level 5 are:

- have demonstrated knowledge and understanding
in a field of study that builds upon general secondary
education and is typically at a level supported by
advanced textbooks; such knowledge provides an
underpinning for a field of work or vocation, personal
development, and further studies to complete the
first cycle;

Comprehensive, specialised, factual and theoretical
knowledge within a field of work or study and an
awareness of the boundaries of that knowledge;

- can apply their knowledge and understanding in
occupational contexts;

- have the ability to identify and use data to formulate
responses to well-defined concrete and abstract
problems;

Comprehensive range of cognitive and practical
skills required to develop creative solutions to
abstract problems;

* CEDEFOP Briefing Note “The hidden potential of level 5 qualifications” (June 2014), available at http://www.cedefop.europa.eu/

EN/Files/9089_en.pdf.




- can communicate about their understanding, skills | Exercise management and supervision in the
and activities, with peers, supervisors and clients; contexts of work or study activities were there is

. . i unpredictable change;
- have the learning skills to undertake further studies

with some autonomy. Review and develop performance of self and
others.

Developments in VET and HE regarding EQF level 5 can lead towards better recognition and transpar-
ency of qualifications, but still some additional preconditions are necessary as well aiming to facilitate ar-
ticulation/permeability between HE and VET:

- The qualifications are part of the same QF or the same HE sector;

- The qualifications are being awarded by similar institutions (HEIs);

- Use of learning outcomes for describing the qualifications and the study programmes;

- Use of ECTS;

- The study programmes are quality assured in accordance with the ESG standards and quidelines.

3. Learning outcomes in EQF level 5: Links with NQFs/EQF

Learning outcomes can be defined as “The set of knowledge, skills and/or competencies and individual
has acquired and or is able to demonstrate after completion of a learning process”. Learning outcomes
are statements of what a learner is expected to know, understand and/or be able to do at the end of a pe-
riod of learning. Learning outcomes can be formulated for a number of purposes. In relation to individual
courses, units, modules and programmes. They may furthermore be used by national authorities to define
entire qualifications — sometimes structured within or linked to qualifications frameworks and systems. In-
ternational bodies may, finally, use learning outcomes for the purposes of transparency, comparability, credit
transfer and recognition.

Following these definitions, it would be very difficult, if not impossible, to have qualification level de-
scriptors not an outcome based. Without some explicit statements about the general outcomes of qualifica-
tions, it would be hard to compare different types of qualifications at the same level or to decide hot to place
new qualifications on EQF level 5 and NQFs.

It is not absolutely essential for the qualifications themselves to be defined in terms of learning out-
comes. However, there are many reasons why it is valuable to have the contents of the framework described
in at least broad outcome terms. In some sectors different level descriptors already exist that are useful to
create descriptors for EQF level 5, but the content of those could be very different.

It is important to be aware of the purposes of level descriptors and their limitations. Level descriptors
have two main purposes®:

- They make explicit the tacit understandings of providers and stakeholders about the nature of quali-
fication levels and educational progression. The process of developing level descriptors compels those en-
gaged in it to make clear statements about the characteristics and outcomes of qualifications and how quali-
fications at adjacent level differ from each other. This can often highlight ambiguities and inconsistencies and
lead to clearer and better-grounded understandings.

- They provide a means of making comparison across different types of qualification. This is important
in the development of progression routes and vital in the implementation of credit transfer systems. There
is more than one dimension of ‘level’. Some qualifications are more concerned with developments of knowl-
edge; others with skills or personal and professional competences. The use of broadly defined level descrip-
tors provides the basis for agreeing that qualifications belong at the same level notwithstanding different
relative emphases of knowledge, skills etc. It is generally the case in existing frameworks that qualifications
do not have to meet all aspects of a level descriptor to be considered to meet the level requirements.

The learning outcomes are very differently described for the specific qualifications studied. First of all,
there is a difference in the scope what is described; either full qualifications or separate units/modules of
qualifications. Secondly, the concepts and terminology used differs across qualifications and national con-
texts. There is little evidence that the NQF level descriptors are actually being used to describe the qualifi-
cations in terms of learning outcomes. No noticeable differences were found between VET and HE systems
descriptions. Descriptions are developed on the basis of a professional /occupational profile.

5 Defining and writing learning outcomes for vocational education and training - A European handbook. CEDEFOP, 2016

6 CEDEFOP Analysis and overview of NQF level descriptors in European countries. 2013
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Table no. 3. Categories/dimensions/domains used for describing the national level linked to EQF level 5

Country

Categories/dimensions/domains used
for describing the national level linked
to EQF level 5

Categories/dimensions/domains used for de-
scribing qualifications linked to EQF level 5

AT

Knowledge, skills, competence

VET standards: professional competences, method-
ical competence, social and personal competence

BE

Knowledge (explanatory and procedur-
al), skills (quality to work effective and
efficiently on the basis of knowledge),
context (where the knowledge and skills
are used, relations with others), autono-
my and responsibility

Professional qualification profiles: have to be
structured by the descriptor elements of the FQF

CZ

Competences (closely linked to work
tasks and processes); NKS level descrip-
tors do not explicitly distinguish catego-
ries of learning outcomes although they
have been developed in close connection
to the EQF)

Learning outcomes constituting an individual voca-
tional qualification are present in Qualification and
Assessment Standards; they are coded, categorised,
and related to the Database of Competences - struc-
tured in three elementary categories: Soft Compe-
tences; General skills; Vocational knowledge and
skills;

DK

Knowledge (Type and complexity, Under-
standing), Skills (Type, Problem solving,
Communication), Competence (Space
for action, Cooperation and responsibil-
ity, Learning)

VET qualifications and SCHE: Knowledge, skKills,
competence

EE

Knowledge, skills, competence; sub-
framework for professional/occupation-
al qualifications: Knowledge and under-
standing, skills, Scope of independence
and responsibility

Occupational qualification standards: knowledge,
competence

FR

Level descriptor does not use separate
categories but reflects knowledge, skills
and competence

Referential standards (occupationaland certification
referential  standards):  practical capacities
(i.e. skills), related competences (savoir-faire),
associated knowledge (savoirs associés)

The development of comprehensive NQF’s - including qualifications at all levels and of all types - in
most European countries has shed new light of the potential of EQF level 5 qualifications. By acting as a
bridge between education and training institutions and subsystems, these qualifications support permeabil-
ity (vertically and horizontally), allowing learners to move more easily between different types of education
(such as academic and vocational) and between different levels (such as VET and higher education), as they
decide. The study also shows that EQF level 5 is increasingly being used as a platform for developing new
types of qualifications, whether initial (IVET) or continuing vocational education and training (CVET) quali-
fications or short-cycle higher education (SCHE) qualifications.



Table No. 4. Some examples of level descriptions of EQF level 5 in Europe’

ised, factual and theoretical
knowledge within a field of
work or study and an aware-
ness of the boundaries of
that knowledge

of cognitive and practi-
cal skills required to de-
velop creative solutions
to abstract problems

Country | Descriptors of qualifications for EQF level 5
Austria Knowledge Skills Competence
He/she has: In his/her field of work or study he/she | In his/her field of work
Extensive theoretical | is able to: or study he/she is able
knowledge in his/her | Independently cope with tasks includ- | to:
field of work or study | ing in unpredictable contexts; Independently coordina-
(...) to deal independ- | Assess the implications of such tasks | te and manage projects;
ently with tasks and | and draw conclusions here for how to | Act independently and
challenges, including | proceed subsequently; flexibly in different situ-
in unpredictable situ- | Analyse challenging and multi-layered | ations, including unpre-
ations; problems using logical, abstract and | dictable ones; reflect on
Awareness of what ef- | networked thinking and solve these au- | his/her own behaviour
fects using this knowl- | tonomously while complying with the | and draw conclusions on
edge has on the field | respective applicable norms, regula- | how to act in the future;
of work or study; tions and rules; Critically and responsibly
In depth company- | Use his/her own creative contributions | deal with the actions of
related business and | to solve problems; other people, give feed-
legal knowledge for | Understand connections between eco- | back and contribute to
taking on managerial | logical, economic and social mecha- | the development of their
tasks and/or heading | nisms, establish interconnections and | potential.
a company; use the knowledge gained here in com-
Knowledge needed to | mon and also unpredictable situations;
exercise a high-level | Form an opinion on new facts and cir-
profession. cumstances, explain his/her own view-
point and present this using the stand-
ard specialist terminology in a way
which is suitable for the target audience
and the particular situation;
Independently research information
from different sources and disciplines,
gather the essential content, critically
assess, select and present this in man-
ner suitable for the target audience.
Belgium | Knowledge / Skills Context / autonomy / responsibility
(French-
speaking)
Specialised knowledge, skills, behavioural | Acting with an extended degree of initiative in
skills of a specific field of work or study | characteristic situations of a field of work or
enabling to analyse, complete, articulate | study in which the changes are unpredictable,
information based on the knowledge/ | with full responsibility for owns work.
methods/practices of its specialty to re-
organise and build adapted solutions in
the context of solving abstract problems,
whose indices are not obvious and whose
possible solutions are multiple.
Estonia Knowledge Skills Scope of responsibility and
autonomy activity
Comprehensive, special- | A comprehensive range | Exercise management and supervi-

sion in contexts of work or study
activities where there is unpredict-
able change.

Review and develop performance
of self and others.

7 Analysis and overview of NQF level descriptors in Europe, CEDEFOP, 2013.
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Germany | Professional competence Personal competence
Knowledge Skills Social competence | Autonomy
Be in possession of in- | Be in possession of an | Plan and structure | Reflect on and as-
tegrated professional | extremely broad spec- | work processes | sess own learn-
knowledge within a | trum of specialised, | in a cooperative | ing objectives and
field of study or inte- | cognitive ad practical | manner, including | learning objectives
grated occupational | skills. Plan work proc- | within heterogene- | set externally, un-
knowledge within a | esses across work ar- | ous groups, instruct | dertake self-direct
field of activity. This | eas and evaluate such | others and provide | pursuit of and as-
also includes deeper, | processes according | well-founded learn- | sume responsibility
theoretical profes- | comprehensive con- | ing guidance. for such objectives,
sional knowledge. | sideration to alterna- | Present  complex | draw consequences
Be familiar with the | tive courses of action | facts and circum- | for work processes
scope and limitations | and reciprocal effects | stances extending | within the team.
of the field of study or | with neighbouring | across professional
field of occupational | areas. Provide com- | areasinthe targeted
activity. prehensive transfers | manner to the ap-
of methods and solu- | propriate recipients
tions. of such information.
Act in an antici-
patory manner in
considering the in-
terests and require-
ments of recipients.
Ireland Knowledge Know-how and skill | Competence
range
Knowledge breadth: Range: Context: Act in a range of varied and spe-
Broad range of knowl- | Demonstrate a broad | cific contexts, taking responsibility for the
edge range of specialised | nature and quality of outputs, identify and
skills and tools. apply skill and knowledge to a wide vari-
ety of contexts.
Role:
Exercise some initiative and independence
in carrying out defined activities; join and
function within multiple, complex and het-
erogeneous groups.
Knowledge kind: Selectivity: Formulate | Learning to learn:
Some theoretical con- | responses to well-de- .
cepts and abstract | fined abstract prob- | Learn to ‘take responsibility for own
thinking, with signifi- | lems. learning within a managed environment.
cant depth in some Insight: assume full responsibility for
areas. consistency of self-understanding and
behaviour.
UK Summary Knowledge and | Application  and | Autonomy and
understanding action accountability
Achievement at level | Use practical, theo- | Address broadly- | Take responsibility
5 reflects the ability | retical or technologi- | defined, complex | for planning and
to identify and use rel- | cal understanding to | problems. developing courses
evant understanding, | find ways forward in | Determine, adapt | of action, including

methods and skills to
address broadly-de-
fined, complex prob-
lems. It includes tak-
ing responsibility for
planning and develop-
ing courses of action

broadly-defined, com-
plex contexts.
Analyse, interpret and
evaluate relevant in-
formation, concepts
and ideas.

and use appropriate
methods and skills.
Use relevant re-
search or develop-
ment to inform ac-
tions.

where relevant
responsibility  for
the work of others.

Exercise autonomy

and judgement
within broad
parameters.
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as well as exercising | Be aware of the nature | Evaluate  actions,
autonomy and judge- | and scope of the area | methods and re-
ment within broad | of study or work. sults.

parameters. It also re-
flects understanding
of different perspec-
tives, approaches or

Understand differ-
ent perspectives, ap-
proaches or schools of
thought and the rea-

schools of thought and | soning behind them.
the reasoning behind
them.
Scotland | Knowledge and Practice; applied Generic cognitive skills
understanding knowledge, skills and
understanding
Demonstrate and/or work | Relate knowledge and ideas | Use a process to deal with a
with: to personal and/or practical | problem, situation or issue

Basic knowledge

A range of simple facts, ideas
and theories in, about, and as-
sociated with, a subject, disci-
pline, sector.

Knowledge and understand-
ing of basic processes, materi-
als and terminology.

contexts.

Use range of skills associated
with the subject, discipline,
sector to complete some rou-
tine and non-routine tasks;
Plan and organise both fa-
miliar and unfamiliar tasks.
Select appropriate tools and

that is straightforward.
Operate in a familiar context,
but where there is a need to
take account of/or use ad-
ditional information of dif-
ferent kinds, some of which
will be theoretical or hypo-
thetical.

materials and use them safe-
ly and effectively.
Adjusttools where necessary
following safe practices.

Communications, ICT and numeracy Autonomy, accountability and working with

others

Work alone or with others on tasks with
minimum directive supervision.

Agree goals and responsibilities for self and/or
work team.

Take a lead responsibility for some tasks.
Show an awareness of own and/or others’ roles,
responsibilities and requirements in carrying
out work and contribute to the evaluation and
improvement of practices and processes.

Use a ranger of routine skills, for example:
Produce and respond to detailed written
and oral communication in familiar con-
texts.

Use standard ICT applications to process,
obtain and combine information.

Use arange of numerical and graphical data
in routine contexts that may have some
non-routine elements.

Analyses of NQF level descriptors shows that there is a big variety in terms of describing qualifications,
some countries stick directly to the concepts provided by EQF, using knowledge, skills and competence,
other countries use more detailed classification of knowledge, skills types and some additional parameters
for making some specific competence (such as communication, working with others, ICT, accountability etc.)
more visible.

It is obvious, that descriptors used for the qualifications at EQF level 5 differ from country to country,
are very broad and hardly could sufficiently represent all sectors equally and in full range. General NQFs
need to include a diversity of qualifications from different education and training subsystems. Balancing the
need for broad coverage with attention to specificity and detail is challenging. Countries have largely solved
this by writing their descriptors in a general and neutral language, avoiding too specific references to par-
ticular sectors or institutional types.

A number of countries, for example Germany, have decided that this general/neutral approach is insuf-
ficient and have introduced alternative sets of formulations tailored to the needs of particular sectors and
qualifications.
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4. Case Analyses: Comparison of EQF level 5 developments in partner
countries

4.1. Features of National Qualification Frameworks and relations to the EQF

From the information provided by DesQuaDes project partners (see Annex 1) is it clear that all coun-
tries have developed National Qualification Frameworks undertaking all qualifications provided in basic,
secondary, vocational and higher education and are organised in 8 levels, with compliance to EQF frame-
work. The developments of NQF are quite recent and achieved through negotiations involving main stake-
holders. Nether the less, the experiences of country developments on NQF looks like quite long and compli-
cated processes.

In Italy, the link between the European Framework EQF and constituting national certification system is
strengthened through the Legislative Decree no. 13/2013. It states that only qualifications that refers to EQF
can become a part of the National Qualifications Repertory.

Therefore, the guidelines established by Europe to promote transparency between the Education sys-
tems and support the mobility of people and recognition of their skills, is incorporated in the Italian strategy
for the construction of the certification and lifelong education system. With the Agreement of January 2015
on the “definition of an operating framework for the national recognition of the regional qualifiers and re-
lated skills (...)" the national courts cross again with the referencing process, when the second phase is go-
ing to start. The qualifications issued by the Regions are an aggregate of different objects, with difficulties
to refer to a small number of types; therefore, the technical choice made in the first phase of referencing, or
to reference the types of qualifications to the EQF directly without passing by the institution of a National
Framework, does not appear sustainable. Besides Italy’s choice does not fit with any of the other countries
that have already started or completed the referencing process.

In Portugal NQF covers basic, secondary and higher education, vocational training and the processes of
recognition, validation and certification of competences whether obtained by non-formal or informal means.
The NQF thus enables the skills acquired to be compared regardless of how they were acquired (in formal,
informal or non-formal contexts) using methodology based on learning outcomes characterizing each level
of qualification. Concepts of “knowledge, skills and attitudes” domains for the definition of learning out-
comes for each level of qualification.

The description of performance-based qualifications enables individuals and employers to have a clear-
er perception of the relative value of qualifications, which contributes to the better functioning of the labor
market. On the other hand, transnational mobility is facilitated by the comparability of qualifications which
is ensured by the NQF and facilitated through the relationship with the EQF.

Spain has currently a draft of a NQF for lifelong learning (Marco Espaiiol de Cualificaciones, MECU),
based on learning outcomes. It will link and coordinate different education and training subsystems. The
framework will include qualifications obtained in compulsory education, in post-secondary and higher edu-
cation and will integrate validation of non-formal and informal learning processes.

The draft Royal decree on the introduction of MECU has now been prepared following delay due to re-
structuring of the government. It defines levels and level descriptors as the basis for referencing the MECU
to the EQF levels. It has been supervised and positively reported by the national advisory bodies 8 NQF is a
pending subject to be approved by the country parliament.

Developments take into account experiences with the national catalogue of professional qualifications,
established by the Law on Qualifications and Professional Training in 2002. Of special attention, and lively
discussion, are levels 3 and 4 of the NQF, where formal vocational qualifications/titles, regulated by the Min-
istry of Education and professional qualifications/certificates under the remit of Ministry of Labour would
be assigned. They are different in scope of learning they acquire, but can be linked to the same level of the
catalogue.

The framework will include qualifications obtained in compulsory education, in post-secondary and
higher education and will integrate validation of non-formal and informal learning processes. Of special
attention, and lively discussion, are levels 3 and 4 of the NQF, where formal vocational qualifications/titles,
regulated by the Ministry of Education and professional qualifications/certificates under the remit of Min-
istry of Labour would be assigned. They are different in scope of learning they acquire, but can be linked to
the same level of the catalogue. The higher four levels of MECU will be linked to the qualifications framework
for higher education (Marco Espaiiol de Cualificaciones para la Educacion Superior, MECES), which has been
put in place separately.’

8 Spanish qualifications framework. State-of- play. October 2012 [internal].
° http://www.boe.es/boe/dias/2011/08/03/pdfs/BOE-A-2011-13317.pdf [accessed 5.12.2012].
13



Lithuania has an eight-level Lithuanian qualification framework (LTQF) covering all officially recog-
nized qualifications in primary, secondary, VET and HE have formally adopted through a government resolu-
tion in 2010 by government of the Republic of Lithuania. LTQF has now entered an early operational stage.
The framework is based on complete (full) qualifications. However, according to the 2011 referencing report
to the EQF, the medium and long term strategy is to introduce units of qualifications defined as the combina-
tions of the competences needed for executing certain tasks. It is foreseen to offer the potential for referenc-

ing the qualifications units to certain levels of the NQF in the future.

Table No 5. Main Features of National Qualification Frameworks

Country /partner | NQF developments, approval | No of Levels in NQF/ Parameters of descriptors
by law, year of approval Compliance with EQF
Italy Framework operates from | 8 levels linked to the | Level descriptors related
(Partner: 2014. On December 20th | European Qualifica- | to EQF and characterised
Essenia Uetp) 2012, the State-Regions Con- | tions Framework. by knowledge, skills and
ference approved the “First competences.
[talian Referencing Report to
the European Qualifications
Framework EQF”, presented
to the Advisory Group (Eu-
ropean coordination table
for EQF) in the following May
and then officially transmit-
ted to the European Commis-
sion in 2014.
Lithuania LTQF was formally adopted | 8 levels linked to EQF. Level descriptors in LTQF
(KGVTC, KMVTC, | through a government reso- are based on two param-
JVTC, QVDC) lution at 2010. The Frame- eters:
work is based on eight learn- Characteristics of activities
ing outcomes levels and cov- (complexity, = autonomy,
ers all officially recognised variability of activity) and
qualifications (primary and types of competences
secondary general education, (functional, cognitive, gen-
vocational education and eral (or key competences).
training and higher educa-
tion).
LTQF has now entered and
operational stage, but is to be
considered still under devel-
opment?,
Portugal Portugal has approved na- | 8 levels compliant with | Description of the NQF
(Esprominho) tional Qualification frame- | EQF. level V qualifications are
work since 2010. closely related to EQF and
characterised by
Knowledge, skills
and competence
Spain Spain has currently a draft | 8 levels as the basis for | All qualifications based
(Fundacion of a NQF for lifelong learn- | referencing the MECU | on learning outcomes and
Laboral del ing (Marco Espaiiol de Cuali- | to the EQF levels. described using:
Metal) ficaciones, MECU), based on a) Knowledge
learning outcomes. It will b) Skills and abilities
link and coordinate different c) Competences
education and training sub-
systems.
The draft Royal decree on the
introduction of MECU has
now been prepared following
delay due to restructuring of
the government.
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[t is obvious that countries have a lot of similarities in national qualification frameworks, first of all they
are developed in such a manner that are in full compliance with EQF: they all have the same number of levels
(8), are based on learning outcomes and these learning outcomes are most commonly expressed in terms of
knowledge, skills and competence.

All qualifications frameworks are learning outcomes-based. In qualifications frameworks, qualifications
are developed using learning outcomes, and the set of hierarchical levels they consists of are described with
a set of level descriptors. These descriptors are also formulated using the same learning outcomes language,
yet they are devided into different domains, again based on specific contextual decisions.

All countries except Spain had fully adopted NQF into legal basic in Spain this is still under development.
Spain has currently a draft of a NQF for lifelong learning (Marco Espariol de Cualificaciones, MECU), based on
learning outcomes. It will link and coordinate different education and training subsystems. The framework
will include qualifications obtained in compulsory education, in post-secondary and higher education and
will integrate validation of non-formal and informal learning processes. The draft Royal decree on the intro-
duction of MECU has now been prepared following delay due to restructuring of the government. Develop-
ments take into account experiences with the national catalogue of professional qualifications, established
by the Law on Qualifications and Professional Training in 2002.

Also, slight difference can be observed between countries in terms of how knowledge, skills and com-
petence are classified. Italy uses EQF level descriptors as a basis for referencing its formal qualifications
to the EQF levels'?, Portugal use EQF level descriptors directly, bet have attitudes instead of competences
(Annex 1). Spain describes qualifications in terms of knowledge (possessing and understanding knowledge,
skills and abilities (apply knowledge) and competence (described as autonomy and responsibility (learn-
ing ability and attitudes)*!. Lithuania makes a distinction between functional competencies (ability to apply
skills, knowledge and key skills and abilities), cognitive competences, general competencies (key skills and
abilities)!2.

4.2. Descriptors for EQF level 5 in partner countries

Knowledge described in partner countries for of NQF/EQF level 5 qualifications are expressed in a very
similar way as comprehensive, specialized, theoretical or general and awareness of the limits of knowledge
is also emphasized. This allows to make a precondition, that countries followed direction of EQF descriptors

while describing this level in particular.

Table No 6. Knowledge describing EQF/NQF level 5

Countries/ Knowledge
description

IT Comprehensive, specialised, factual and theoretical knowledge within a field of work or
study and an awareness of the boundaries of that knowledge

LT Exhaustive knowledge of the activity field with general knowledge while resolving differ-
ent specialized activity tasks in several different activity areas

PT Comprehensive, specialized, factual and theoretical knowledge in a given area of studies
or work and awareness of the limits of that knowledge.

ES Specialized knowledge in an area of study or professional,
With critical understanding for the transfer of knowledge, its
Integration and innovation.

As it is seen from the table bellow, skills have a bigger difference in ability descriptors between coun-
tries, this could be the case of wider range of qualifications actually prescribed to NQF level 5.

In Lithuania autonomy and ability to work independently is emphasized, while Portugal provides very
brief description of skills. In Spain most broad characteristics of abilities to analyse and communicate, prob-
lem solving is accentuated, Italy indicates ability to manage and review and develop performance (table).

10 CEDEFOP (working paper) Analysis and overview of NQF level descriptors in European countries, 2013.
11 Spanish qualifications framework. State-of-play. October 2012 [internal]

2Lauzackas, R. Tutlys, V., Spudyte, I (2009), Evolution and competence concept in Lithuania: from VET reform to development of
NQS. Journal of European industrial training, Vol. 33, pp. 800-816.
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Still it is obvious that ability to apply specialized knowledge at high level, and work in complex contexts is
important for this level.

Table. skills describing EQF/NQF level 5

Countries/ Skills (abilities)

description

IT A comprehensive range of cognitive and practical skills required to develop creative so-
lutions to abstract problems.

LT He or she carries out activity independently, activity is supervised limiting only to the
evaluation of results.
Activity tasks are set out by oneself of a higher qualification who often provides to the
performer of the activity possibilities to select ways and tools to resolve these tasks.
He or she manages activity of the workers of a lower qualification, plans and distributes
activity tasks, supervises activity performance, consults and checks performance qual-
ity.

PT A comprehensive range of cognitive and practical skills necessary to design creative so-
lutions for abstract problems.

ES Application and integration of knowledge and technologies

Advanced or specialized in the definition and development of processes
Predictable and unpredictable work.

(3) Management an rvision of techni , results of work and
Fulfillment of objectives developed by oneself and others.

- Communicate in a variety of languages

(4) Communication of knowledge, skills, feelings and

Activities in predictable and unpredictable contexts.

(5) Adequate use of technological resources in a field of work or study

- Ability to analyze

(6) Analysis of the consequences of the actions themselves and those of the
In predictable and unpredictable contexts.

(7) Analysis of varied and comprehensive information needed to assess and
Response to problems within a field of study or professional.

(8)R rch an lication of creative and innovative solutions in
Problem solving in a field of study or professional.

Examining how competencies are described a lot of differences can be seen between the descriptions
of Lithuania and Spain, while Italy and Portugal describe competences in a very EQF related way. Interesting
aspect of prevention of occupational hazards, the safety of oneself and other people, as well as the quality
of work and environmental protection of the environment for this level of qualifications can be noticed in
descriptors developed in Spain.

Table No 7. Competences describing EQF/NQF level 5

Countries/ Competences

description

IT Exercise management and supervision in contexts of work or study activities where there is
unpredictable change. Review and develop performance of self and others.

LT Technological and organizational requirements of activity and its environment is constant-
ly changing, changes are often unpredictable and may be related with new activity fields.

PT To manage and supervise in study or work contexts that are subject to unpredictable chang-

es.
To review and develop their own performance and the performance of others.
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ES - Learning ability

(9) Self-management of training in a field of study or professional

In order to progress in training at higher or higher levels.

Improve the application of new knowledge.

- Attitudes

(10) Autonomy and responsibility for carrying out foreseeable activities and
Not foreseeable in a professional field, and with responsibility for the
Supervision of the activities of dependents.

(11) Responsibility and autonomy for the implementation and monitoring of
The prevention of occupational hazards, the safety of people, the

quality of work and environmental protection of the environment in which
develops the professional activity.

4.3. Diversity of Qualifications referenced to EQF/NQF level 5 in partner countries

Level 5 qualifications status differs across countries. Some have no qualifications linked to the equiva-
lent level 5 of the EQF, others have recently introduced level 5 type qualifications, or are planning to do so.
Generally in Europe the profile of level 5 qualifications is quite wide and encompasses big variety of inde-
pendent (full) qualifications as well as qualifications considered only part of HE, most level 5 qualifications
are clearly linked to occupations or professions. Scope of level 5 qualifications:

e Level 5 qualifications are only considered as an intermediate step towards a (mostly professionally
oriented) bachelor degree;

o Level 5 qualifications are independent qualifications with primarily a labour market relevance;

e Level 5 qualifications are independent qualifications but provide clearly articulated entry and pro-
gression opportunities into a (professionally oriented) bachelor programme (the focus of the level 5 provi-
sion is mainly on transition and a stepping stone to HE for non-traditional students);

e Level 5 qualifications have a double function: progressing in professional career and progressing in
higher education?3.

The origin of level 5 qualifications is also quite wide, as it is shown in CEDEFOP study on level 5 quali-
fications: some of the are a new qualification introduced in the wake of the introduction of the NQF, other
countries introduce an adaptation/redesign of existing sub-degree programme or existing VET programmes,
or just re-naming of existing programmes. The length of the study/training programmes varies from 90 -
120-150 ECTS. The varied use of EQF level 5 in Europe and the variety of qualifications linked to EQF level 5
suggest that this level has the potential to play a very significant role in bridging subsystems in the transfer-
ability of qualifications and the promotion of lifelong learning.

The name of the degree or qualification or certificate awarded: the CEDEFOP report has identified 31
qualifications types, most common are:

e Associate degree
Academy Profession Degree
Vocational qualification/degree
Occupational qualification
Advanced certificate
Advanced Higher
Higher certificate
Brevet de technician supérieur
Dipléme universitaire de techonologie
Craftsman diploma
Undergraduate certificate
VET higher diploma
Foundation degree
Higher national diploma
Higher national certificate
Master Craftsman’s Exam/Diploma
Advanced Technician’s Diploma

13 CEDEFOP ‘Qualifications at level 5: progressing in a career or to higher education, 2014.
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Main role and functions of these qualifications can be divided into main three groups: qualification types
that are primarily oriented towards the labour market (such as Vocational qualification/degree), qualifica-
tion types that are primarily oriented to access in HE (Advanced Higher, Undergraduate certificate), largest
group consists from qualifications having a clear hybrid character (Advanced Technician’s Diploma, Master
Craftsman’s Exam/Diploma).

Project partner countries differ while describing qualifications of EQF level 5. The types of level 5 quali-
fications in Italy refer to the higher technical diploma. The corresponding trainings are:

- Courses held as part of Higher Technical Institutes (Istituti Tecnici Superiori - ITS);

- Higher Technical Education and Training (Istruzione e Formazione Tecnica Superiore - IFTS). The
Higher Technical Education and Training system is made up of:

-Courses organized by Higher Technical Institutes (ITS);

-Higher Technical Education and Training pathways (IFTS).

Higher Technical Institutes (ITS), established on the basis of Regional Territorial Plans, are specific types
of participative foundations. The organizational standard states that founders of these institutes are: an up-
per secondary school, both technical or vocational, state or fully recognized; a training centre accredited by
the Region for the purpose of higher training; an enterprise operating in the same production area as the
higher technical school; a university department or another organization operating in the field of scientific
and technological research; a local institution (municipality, province, mountain community, etc.).

Higher Technical Institutes (ITS) can be attended by young people and adults holding a Diploma di is-
truzione secondaria superiore (Upper secondary education diploma). ITS courses last 4 semesters for a total
of 1800/2000 hours. At the end of ITS courses, a Diploma di tecnico superiore (Higher technical education
diploma) is issued. These qualifications, awarded by the Ministry of Education, concern different technologi-
cal areas (see relevant table) identified to meet the needs of the public and private labour market, in particu-
lar of small and medium-sized enterprises, and areas of high technological innovation and internationaliza-
tion of market.

In Lithuania qualifications of EQF level 5 are acquired through learning under training programmes
intended for individuals who have a professional qualification and experience in professional activity of the
prescribed duration, non-degree awarding study programmes (except residency studies) and/or from pro-
fessional activity experience and through independent learning.

In Portugal Level 5 courses are non-higher post-secondary courses that confer qualification level 5 of
Q.N.Q, lasting approximately one year (between 1200 hours and 1560 hours).

Level 5 qualification is obtained by combining a general or vocational secondary education with post-
secondary technical training. Portuguese level V qualifications allow:

- to deepen scientific and technological knowledge in a given area of training;

- to develop their skills for professional practice;

- permits to pursue higher education studies;

- to carry out a professional re-qualification.

Spain provides VET Professional Certificates Level III (Ruled by Ministry of Labour) and VET Formal
Education Higher Level Technician Diploma (Ruled by Ministry of Education) corresponding to EQF level 5.

4.3. Level 5 qualifications in different sectors of professional activity

CEDEFOP analysis shows that qualifications are available for all major economic sectors with a strong
focus on services in some countries, also agriculture and forestry, material goods production, transport,
tourism and business-related services. In countries in which EQF level 5 qualifications have existed for along
time (such as France and Austria) they are more widely accepted by employers that in those in which they
have been developed more recently: “As a newly developed qualifications sometimes complete with a range
of others, gaining employer trust make take time.”** Level 5 qualifications are available for a broad range of
study areas and study fields reflecting the major economic sectors:

¢ Information technology
Media
Automatization
New technologies
Child care and education
Health care

1* CEDEFOP ‘Qualifications at level 5: progressing in a career or to higher education, 2014.
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Project partner countries provided examples from service, metal industry sectors, which can illustrate
how level 5 qualifications correspond to the sector needs. Italy provides level 5 Social Animator qualification
in social services and health, sales Manager for ICT services and products (ICT Account Manager) in business
services, Hotel Manager in hospitality sector and expert for research and planning in textile field, fashion

designer of fashion industry in textile industry.

Table No 7. Examples level 5 qualifications from service sector

Level 5 qualifications in service sector

(Portugal case)

Event Organization and Management (PT)
The Event Organizing and Management
Technician is the qualified professional capa-
ble of:

- designing and scheduling events,

- organizing and planning different types of
events,

- budgeting events and identifying potential
sources of revenue (eg: financing, sponsor-
ship, etc.);

Possesses technical skills necessary for the
production of events, survey of the human re-
sources necessary for the production of events
(including volunteers), coordination and mon-
itoring of work teams, as well as evaluation
and dissemination of results.

The Event Organizer and Event Technician
is also a qualified professional to analyse the
market and develop a supply adjusted to the
actual or potential demand, as well as interact
with stakeholders.

Hotel Management

The Superior Professional Technical Course in
Hospitality and Accommodation Management
aims to train professionals able to supervise,
coordinate and control the activities of the re-
ception sections and floors that incorporate
the accommodation department of the differ-
ent hotel units, namely reception, concierge,
floors, rooms, common areas, linen and laun-
dry services.

Thermal and Wellness

The Superior Professional in Thermals and
Wellness aims to train professionals that are
competent to manage and monitor massage
techniques, thermal treatments and SPA, in-
tervening in the promotion of good practices
and healthy life styles that aim to optimize the
well-being according to the characteristics and
specificities of each individual.

Level 5 qualification in service sector
(Italy case)

Social Animator is able to realize interventions of
socio-cultural and educational entertainment, activat-
ing processes of psycho-physical development of bal-
ance and relationship of people and groups / users and
stimulating its recreational, cultural, expressive and
manual potential.
Knowledge in: evolutionary characteristics and dy-
namics of change of individuals and groups; tools and
techniques of analysis and verification of the interven-
tions: testing, analysis tables, reports, etc.; common
principles and practical aspects of current legislation
on safety work safety: rules and patterns of behaviour
(general and specific).
Units of competence
- Dissemination of information on socio-cultural activi-
ties;
- Management and coordination of entertainment ac-
tivities;
- Verification and documentation of the results and de-
viations;
- Research, study and update of animation features
Professional skills:

stimulating socialization and empowerment skills in
order to hinder social and emotional isolation;
translate needs, manifestos and not, of individuals and
groups in exchanges and mutual comparison;

identify and encourage opportunities for interaction
and social integration;
encounter the level of participation and involvement of
the users identifying further areas of intervention.
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Example of level 5 qualification from metal industry sector (case from Spain)

FMEC0109 METALLIC CONSTRUCTIONS PRODUCTION

FMEC0209 INDUSTRY PIPING DESIGN

Competences

Define processes for layout, machining and casting for metallic constructions (UC1151_3).
Define processes for joining and assembly of metallic constructions (UC1152_3).

Program automated systems for metallic constructions (UC153_3).

Supervise production of metal working (UC0592_3).

Knowledge

Processes of machining and casting for metal constructions

Processes of joining and assembly for metal constructions (MF1152_3).

Programming automated systems for metal constructions (MF1153_3).

Supervision and control of processes on metal working (MF0592_3).

Practical training at the workplace in Metallic constructions production (MP0180)

As itis clear from examples provided, general NQF level 5 descriptors are very general compared to the
specific descriptions in selected sectors. Described in terms of skills, knowledges, competences and abilities
these qualifications can be understood internationally by users and employers and therefore can be rec-
ognised. Future work lies at the crossroads of transparency and quality. Overall relevance of international
qualifications requires that they are trusted by potential users. This can only be achieved by systematically
creating an overview of what exists and emerges, and by systematically addressing the need for accountabil-
ity and openness regarding the process leading to a particular qualification.

Level descriptors are sometimes criticized for being too broad and generic to be applicable to a specific
qualification from a specific sector, level descriptors only provide guidance with regard to the levels. As it
is stated in UNESCO guide for level-setting and recognition of learning outcomes'®, therefore, level descrip-
tors should not be seen as sufficient precise instruments in themselves to enable learner achievement to be
located at specific levels within the framework. Instead level descriptors should provide sufficient informa-
tion to arrive collectively at rational decisions about how particular clusters of learning achievement can be
compared with other similar clusters within the framework.

4.4. Using learning outcomes in descriptors for qualifications and training programmes

Learning outcomes are increasingly being used in global context ‘as a dynamic tool for modernisation
and reform’ (CEDEFOP, 2009). Learning outcomes can be defined as statements of what a learner knows,
understands and is able to do after the completion of learning or as knowledge, skills and aspects of compe-
tence that a learner is expected to know and be able to do'®.

The learning outcomes are very differently described for the specific qualifications studied. First of all,
there is a difference in the scope what is described, this could be either full qualifications or separate units/
modules of qualifications. Secondly, the concepts and terminology used differs across qualifications and na-
tional contexts. There is little evidence that the NQF level descriptors are actually being used to describe the
qualifications in terms of learning outcomes. No noticeable differences were found between VET and HE
systems descriptions. Descriptions are developed on the basis of a professional /occupational profile.

From a review of cases from partner countries it is evident that learning outcomes are understood to be
statements that describe mainly three major domains: knowledge (learning to know), skills (learning to do)
and competences (learning to be).

These three domains are in themselves contested concepts, and interpretations vary across contexts.
In cases provided by project partner countries it is obvious, that learning outcomes based training/study
programmes are oriented towards actual function in a working place:

15 Keevy, J. Chakroun B., Level-setting and recognition of learning outcomes. The use of level descriptors in the twenty-first century.
UNESCO, 2015.

'8 The Shift to Learning Outcomes. Luxembourg, CEDEFOP, 2009.
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Example of level 5 qualification in Portugal: Hotel Management

e Define strategic positioning of the accommodation department, as well as products and
services in the hotel unit, taking into account its relations with other departments and
new market trends

e Elaborate the organization chart of the accommodation department, as well as the work-
flow and communication of the different sectors

e Define and control service rules of different sectors, as well as procedures regarding res-
ervation, arrival, reception, stay and departure of guests, cleaning and storage of public
areas, rooms and laundry / clothing and inventory and maintenance of equipment / uten-
sils

e Develop and implement management tools relating to the control of reservations, guest
accounts, costs, billing, sales using specific computer software

e Define and implement management policies of the housing department based on different
customer profiles

e Analyze and evaluate financial and commercial results, through statistical analysis and
follow-up reporting

e Negotiate with suppliers and outsourcing companies, aiming at the minimization of costs
and quality control of the products and / or services purchased

e Implement corrective management measures to optimize resources and increase reve-
nue

e Ensure the security of customer services, identifying risk situations and acting in compli-
ance

e Define commercial objectives taking into account marketing and sales strategies, with the
objective of defining the positioning of the hotel unit and the policy of communication
with the customer

e Deal with customer complaints and suggestions

Example of level 5 qualification in Spain: FMEC0109 METALLIC CONSTRUCTIONS PRODUC-
TION
e Prepare processes of layout, machining, casting, joining and assembly for the manufacture of metal
construction products under conditions of quality and profitability.
Prepare joining procedures that are approved for metallic constructions.
e Program and handle automated machining, cutting and/or welding equipment, according to a
given manufacturing process.
e Take part in the company’s working processes, following the rules and instructions established at
the workplace.

The challenge is attempting to draw on the complementary nature of learning outcomes, influencing
by the lifelong learning discourse, and competences, influenced by the competency-based approach, is fixed
in the formulation of learning outcomes provided in examples. Depending on the specificity of sector needs
and functions in working place, some learning outcomes need to focus more on knowledge, understanding,
skills and the ability to do, while other set of learning outcomes need to focus more on the competencies. In
such context applied competence can be used as a useful concept that explicitly focuses on the application of
knowledge and skills in specific contexts. Some competencies in the examples provided can be seen as core
competencies or key competencies or ‘transferable skills’

The way the study intensity/volume or duration of the course leading to the level 5 qualification is
expressed is largely dependent on the sub-system the qualification is related to ECTS points hours years/
months. Entrance requirements also may vary from country to country. The mode of delivery can be school-
based, work-based and dual (combination of both).
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Examples Portugal Spain Lithuania

Duration of 2 year 1,5 years 1,5 years, volume in

training pro- vocational training cre-

grammes dits: 90

Entrance re- Holders of a secondary edu- | Secondary studies (Bachil- | Secondary  education

quirements cation course or legally equiv- | ler) or sertificate
alent qualification. Professional Certificate | Vocational training pro-
Holders of a diploma of tech- | Level Il (same qualification | gramme intended for
nological specialization, of a | family and area) or the holders of vocatio-
diploma of professional supe- | Professional Certificate | nal qualification at le-
rior technician or of a degree | Level III vels 3 or 4 and having
of higher education, who wish practical experience in
their professional requalifica- the related field of at
tion. least 3 years.

Those who have passed the
appropriate tests to assess
the ability to attend higher
education of those over 23
years of age for the course in

question.
Training/study | Higher Education Institution | Certified VET centers ruled | VET institutions
programme by Ministry of Labour Edu-
providers cational VET Centers ruled

by Ministry of Education

In addition, a distinction can be made between full-time and part-time education programmes. The
mode of delivery depends on the sub-system the qualification belongs to: predominantly, the HE governed
qualifications are ‘school-based’ including a considerable work-based part. For the VET governed qualifi-
cations at the EQF level 5, the focus is more on gaining practical experience while learning. Professional
qualifications, often procedures for validation of prior experience general education systems are generally
school-based qualifications in the formal HE sub-system are often more uniformly described in terms of
mode of delivery and volume of the programme. When relating the learning outcome descriptions and the
mode of delivery, it can be observed that when there is more emphasis on generic, transversal competences,
the mode of delivery tends to be more school-based. On the other hand, focus on technical/occupational
skills translates into a more work-based mode of delivery.

Concluding remarks

The study demonstrates that EQF level 5 qualifications play an important role; in particular, they help
achieve a range of policy objectives and respond to several challenges countries are currently facing. Level
5 qualifications allow people to acquire advanced technical and/or management competences, improving
their job prospects and helping them change or progress in their careers.

Level 5 qualifications have their double function - combining labour market orientation with progres-
sion opportunities to/within higher education - makes them attractive to learners, also they demonstrate
the importance of vocationally- and professionally-oriented qualifications in tertiary, higher education and
training.

It is obvious that qualifications at level 5 contribute to lifelong learning by being attractive and acces-
sible to adult and non-traditional learners, as in some countries, access to programmes and qualifications at
level 5 can be acquired through validation of work experience and non-formal and informal learning.

The study demonstrates that progression can take place in many directions, vertically as well as hori-
zontally by acting as a bridge between education and training institutions and subsystems.

Exploring the different types and purposes of qualifications at EQF level 5 in European countries helped
to identify differences and challenges between countries. One of the main challenges for future develop-
ments is to promote the participation of all relevant stakeholders including higher education and vocational
education and training institutions, social partners, sectors, and experts in to the developments of sectoral
qualification descriptors.
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Development of clear qualification descriptors will assure that these objectives will be met and that
qualifications will be based on clear learners and employers needs and provide better carrier opportunities
and access to the labour market as well as transition towards higher education. Internationally comparable
and transparent qualifications descriptors will provide information for professionals who will use them while
creating a CVET or Higher education programmes based on learning outcomes, formulate qualifications and
occupational standards in sectors, for employers interested in continuous training and competency upgrade
of staff and for the learners aiming for international mobility and livelong learning.

Annex No. 1.

Case studies for international comparison of level 5 qualifications in partner countries

Questions for international comparison of EQF level 5 qualifications:

Do your country has a national Qualification framework compliant with EQF?

How this level is described in national qualification framework?

What level of national qualification framework corresponds to EQF level 5?

What type of qualifications are referenced to level 5 of the EQF in your country?
What are the key purposes and functions of qualifications assigned to EQF level 5?

Please provide example of qualifications linked to level 5 of the EQF in related sectors:

Please provide example of qualifications descriptions at level 5 of the EQF in related sectors:

Please provide an example of training/study programme at level V of the EQF in related
sectors in your country:

Main parameters of the programme
Entrance requirements
Training/study programme providers

Do qualifications in vocational education and training are based (described) on learning
outcomes?

Example

Additional information, recent developments/reforms regarding sectoral qualification
frameworks, national qualification framework and qualification descriptors worth to be
mentioned.

23



Case study (Italy): Essenia Uetp

No.

Please provide answers bellow:

Yes, the Italian qualification framework consists of 8 levels of qualifications that are linked to the
European Qualifications Framework.

On December 20th 2012, the State-Regions Conference approved the “First Italian Referencing Re-
port to the European Qualifications Framework EQF”, presented to the Advisory Group (European
coordination table for EQF) in the following May and then officially transmitted to the European
Commission in 2014. In this way Italy joins the growing number of countries that have implemented
the EQF Recommendation.

The types of level 5 qualifications in Italy refer to the higher technical diploma. The corresponding
trainings are:

- Courses held as part of Higher Technical Institutes (Istituti Tecnici Superiori - ITS);

- Higher Technical Education and Training (Istruzione e Formazione Tecnica Superiore - IFTS).

The level 5 refers to the following learning outcomes that are divided into:

- KNOWLEDGE

Comprehensive, specialised, factual and theoretical knowledge within a field of work or study and an
awareness of the boundaries of that knowledge

- SKILLS

A comprehensive range of cognitive and practical skills required to develop creative solutions to
abstract problems

- COMPETENCE

Exercise management and supervision in contexts of work or study activities where there is unpre-
dictable change. Review and develop performance of self and others.

In Higher Technical Education and Training (IFTS) recognition of input training credits is provided,
as aresult of an evaluation and validation process as well as formal learning, including competences
acquired in different experiential contexts such as workplace, social and private life. The input train-
ing credit can be granted to those who have already benefited from other training or carried out spe-
cific professional experience and can provide access to training also to those who have not obtained
high school degree.

The Decree of the President of Council Ministers of January 25th, 2008 entitled “Guidelines for the
reorganization of the educational and higher technical training system and the establishment of the
Technical Colleges” provides both for IFTS and ITS that:

a) respond to the achievement, at national level, of homogeneous quality levels and usability of skills
acquired as a result of the training course, also within the European Union;

b) curricula of courses refer to common linguistic, scientific and technological, legal and economic,
organizational, communication and interpersonal skills, at different levels, as well as technical and
professional skills related to the specific higher technical role, declined in relation to European Un-
ion indicators related titles and qualifications.

For ITS qualifications, related to the six technological areas under the Prime Minister’s Decree in
2008, articulated in various sectors, the Ministerial Decree of September 7, 2011 provides that “the
skills in response of ITS courses are referred to national figures and refer to the Framework Euro-
pean qualifications for lifelong learning EQF” and include: - language, communication, social, scien-
tific and technological, legal and organizational, managerial and economic skills, common to all the
national figures; - specific technical and professional skills for each national figure.

Level 5 of Italian national framework corresponds to level 5 of EQF

The Higher Technical Education and Training system is made up of:

-Courses organized by Higher Technical Institutes (ITS);

-Higher Technical Education and Training pathways (IFTS).

Higher Technical Institutes (ITS), established on the basis of Regional Territorial Plans, are specific
types of participative foundations. The organizational standard states that founders of these insti-
tutes are: an upper secondary school, both technical or vocational, state or fully recognized; a train-
ing centre accredited by the Region for the purpose of higher training; an enterprise operating in the
same production area as the higher technical school; a university department or another organiza-
tion operating in the field of scientific and technological research; a local institution (municipality,
province, mountain community, etc.).
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Higher Technical Institutes (ITS) can be attended by young people and adults holding a Diploma di
istruzione secondaria superiore (Upper secondary education diploma). ITS courses last 4 semesters
for a total of 1800/2000 hours. At the end of ITS courses, a Diploma di tecnico superiore (Higher
technical education diploma) is issued. These qualifications, awarded by the Ministry of Education,
concern different technological areas (see relevant table) identified to meet the needs of the public
and private labour market, in particular of small and medium-sized enterprises, and areas of high
technological innovation and internationalization of market.

Technological areas Specializations

Energy efficiency 1.1 Energy production and supply
1.2 Highly-efficient and energy-saving processes and
plants

Sustainable mobility 2.1 Mobility of persons and goods

2.2 Production and maintenance of transportations and
infrastructures

2.3 Management of info-mobility and logistic infrastruc-
tures

New technologies for life 3.1 Industrial and environmental biotechnologies
3.2 Production of biomedical and diagnostic devices

New technologies for “Made in Italy” 4.1 Food System

4.2 House system

4.3 Mechanic system

4.4 Fashion system

4.5 Services to enterprises

Innovative technologies for cultural heritage | 5.1 Fruition and optimization of the cultural heritage
and activities - Tourism 5.2 Preservation, enhancement and security of cultural
buildings and sites

Information and Communication Technologies | 6.1 Methods and technologies for software system de-
velopment

6.2 Organization and fruition on information and knowl-
edge

6.3 Communication architectures and infrastructures

They can also be attended by people who: have completed the four-year courses obtaining a pro-
fessional degree; have received an admission to the fifth year of a course of high school education;
without a diploma, have had a certification of competences acquired in previous education, training
and work.

IFTS courses last 2 semesters, for a maximum of 800/1000 hours. At the end of an IFTS course, a Cer-
tificato di specializzazione tecnica superiore (Higher technical specialization certificate) is awarded
by Regions. The specialization fields include: Agriculture, Industry and Manufacturing (manufactur-
ing products, ICT, construction), Tourism, Transportation, Public Services and private services of
public interest, insurance and financial Services.

Both types of curricula - IFTS and ITS - are made up of units (Unita capitalizzabili, UC); this structure
is consistent with the Learning Outcomes (LOs) approach.
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The differences between IFTS and ITS courses are summarized as follows:

Training partners involved

Admission requirements

Economic Fields / Techno-

logical Areas

Length of courses/ spe-
cializations

Certificate awarded

IFTS courses

Secondary education
school

Training Centre University
Enterprise

Diploma di istruzione
secondaria superiore (Up-
per secondary education
diploma) or admission
test for the assessment of
competencies

Agriculture, Industry and
Manufacturing/ Tourism/
Transportation/Public
services and private serv-
ices of public social inter-
est /Insurance and finan-
cial services

2 semesters (800/1000
hours)

Certificato di specializza-
zione tecnica superiore

ITS courses

Secondary education school of the
Province where the foundation is
based

Training centre accredited by the Re-
gion

Enterprise

Scientific Department

Local institution

Diploma di Istruzione secondaria su-
periore (Upper secondary education
diploma)

Energy efficiency, sustainable mobility,
new technologies for life, new tech-
nologies for “Made in Italy”, innovative
technologies for cultural heritage and
activities, information and communi-
cation technologies.

4 semesters (1800/2000 hours); pos-
sibility of 6-semester courses

Diploma di tecnico superiore (Higher
technical education diploma)

(Higher technical speciali-
zation certificate)

SOCIAL SERVICES AND HEALTH: Social Animator

BUSINESS SERVICES: Sales Manager for ICT services and products (ICT Account Manager)
HOSPITALITY: Hotel Manager

TEXTILE FIELD: Expert for research and planning in textile field, fashion designer of fashion indus-
try

Qualifications in education and vocational training are described according to learning outcomes.
The socio-educational animator works in promoting social participation and development of the
potential of people, groups and local communities, aimed at develop prevention of discomforts,
facilitates insertion, participation and social gathering with the aim of stimulating the expression,
communication and participation of individuals or groups, so helping to improve their quality of life.
Under the various health and social and socio-cultural services in the region, he helps designs and
manages educational, recreational and cultural activities, in direct contact with children, teenagers,
elderly and disabled people and with problems of different nature. The activities take place within
a wider socio-educational process designed as a team with other social workers as professional
educators, psychologists, cultural mediators, social workers. Through theatre, play, crafts, music
and dance, the animator develops community life activities, whether occasional or permanent, with
preventive, educational and social integration. It promotes recovery and development of personal
potential, inclusion and social participation of individuals, defining social animation, educational,
recreational and cultural interventions according to the identified needs.

The animation techniques are acquired through a course of Higher Technical Education and Train-
ing (IFTS) or similar initiative of one year. The course is divided into a first theoretical level for
basic knowledge of the pedagogical, sociological, anthropological, legal and economic subjects and
in a second practical level aimed at testing methods and techniques of social animation. During the
course, the socio-educational animator can choose a specialization address, based on the type of
activity he would like to do (with children, adolescents, the elderly, the disabled, drug addicts, etc.).
After the course, he may decide to continue to the achievement of the Bachelor Degree in Pedagogi-
cal Sciences, for which he can get a number of Credits from IFTS course.
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TRAINING AREA: social and health services

Social Animator is able to realize interventions of socio-cultural and educational entertainment, ac-
tivating processes of psycho-physical development of balance and relationship of people and groups
/ users and stimulating its recreational, cultural, expressive and manual potential.

UNIT OF COMPETENCE: Social Animation

INDICATORS:

- Dissemination of information on socio-cultural activities;

- Management and coordination of entertainment activities;

- Verification and documentation of the results and deviations;

- Research, study and update of animation features.

SKILLS: stimulating socialization and empowerment skills in order to hinder social and emotional
isolation; translate needs, manifestos and not of individuals and groups in exchanges and mutual
comparison; identify and encourage opportunities for interaction and social integration; encounter
the level of participation and involvement of the users identifying further areas of intervention.
KNOWLEDGE: evolutionary characteristics and dynamics of change of individuals and groups; tools
and techniques of analysis and verification of the interventions: testing, analysis tables, reports, etc.;
common principles and practical aspects of current legislation on safety work safety: rules and pat-
terns of behaviour (general and specific).

The link between the European Framework EQF and constituting national certification system is
strengthened through the Legislative Decree no. 13/2013. It states that only qualifications that re-
fers to EQF can become a part of the National Qualifications Repertory. Therefore, the guidelines
established by Europe to promote transparency between the Education systems and support the
mobility of people and recognition of their skills, is incorporated in the Italian strategy for the con-
struction of the certification and lifelong education system. With the Agreement of January 2015 on
the “definition of an operating framework for the national recognition of the regional qualifiers and
related skills (...)" the national courts cross again with the referencing process, when the second
phase is going to start. The qualifications issued by the Regions are an aggregate of different objects,
with difficulties to refer to a small number of types; therefore the technical choice made in the first
phase of referencing, or to reference the types of qualifications to the EQF directly without passing
by the institution of a National Framework, does not appear sustainable. Besides Italy’s choice does
not fit with any of the other countries that have already started or completed the referencing process.
Therefore, qualifications are made transparent for the international recognition through referenc-
ing to the European Framework, while building the reference operational framework for ensuring
the recognition of qualifications issued by the Regions and Autonomous Provinces throughout the
country. In addition, the methodology that is shared for the progressive correlation of regional quali-
fiers, allows taking a step forward in the direction of kicking off the new phase of referencing and
the same operating panel is hinged to the minimum requirements for the construction of a National
Framework of Qualifications.

Italy is thus moving in line with other countries towards the establishment of such a national frame-
work of qualifications divided by levels and defined in line with descriptors. This integrates with
ongoing activities for the correlation of regional qualifiers and the definition of a framework, which
is set to be the basis of the forming national repertoire.

The evolution of the Italian qualifications is illustrated below:

2012

» Agreement State - Regions (December 2012) for the adoption of the Referencing Report

2013

¢ LEGISLATIVE DECREE January 16, 2013, n. 13:

« establishment of the National Register of education, training and professional qualifications;

¢ definition of the minimum standards of the national skills certification system service (process,
certification, system)

2015

¢ DECREE June 30, 2015: definition of a Operational Framework for recognition at a national level of
regional qualifiers and related skills

2016

* Development of an operative national framework for regional qualifications (06/30/2016)

* Development of the National Qualifications Framework level descriptors (06/30/2016)

2017

* Approval of the National Qualifications Framework level descriptors

« Definition of procedures for the inclusion of qualifications in the National Framework of Qualifications
« Starting the referencing process to the National Framework of Qualifications
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ESPROMINHO

No. | Please provide answers bellow:

1. Portugal has national Qualification framework compliant with EQF that consists in 8 levels.
The EQF levels were implemented in 2010.
The options taken regarding the design and structuring of the NQF were thought to respond in a
clear and objective manner to identified premises:
The scope: the NQF covers basic, secondary and higher education, vocational training and the proc-
esses of recognition, validation and certification of competences whether obtained by non-formal
or informal means;
The structuring of 8 levels of qualification that cover all the qualifications currently produced in our
education and training system;
The adoption of the methodology based on learning outcomes to characterize each level of quali-
fication. The NQF thus enables the skills acquired to be compared regardless of how they were
acquired (in formal, informal or non-formal contexts). The description of performance-based quali-
fications enables individuals and employers to have a clearer perception of the relative value of
qualifications, which contributes to the better functioning of the labor market. On the other hand,
transnational mobility is facilitated by the comparability of qualifications which is ensured by the
NQF and facilitated through the relationship with the EQF;
The adoption of the “knowledge, skills and attitudes” domains for the definition of learning out-
comes for each level of qualification;
Adoption of the learning outcomes descriptors in the EQF to describe levels of qualification.

2. Description of the NQF level V qualifications:
Knowledge
Comprehensive, specialized, factual and theoretical knowledge in a given area of studies or work
and awareness of the limits of that knowledge.
Skills
A comprehensive range of cognitive and practical skills necessary to design creative solutions for
abstract problems.
Competence
To manage and supervise in study or work contexts that are subject to unpredictable changes.
To review and develop their own performance and the performance of others.

3. The NQF level V qualifications correspond to EQF level V.

4. Level V qualifications allow:

- to deepen scientific and technological knowledge in a given area of training;
- to develop their skills for professional practice;

- permits to pursue higher education studies;

- to carry out a professional re-qualification.

Level 5 courses are non-higher post-secondary courses that confer qualification level 5 of Q.N.Q.,
lasting approximately one year (between 1200 hours and 1560 hours).

Level 5 qualification is obtained by combining a general or vocational secondary education with
post-secondary technical training.

This training is characterized by:

- corresponding to a high-level technical training;

- including knowledge and skills that belong to a higher level;

- not requiring, in general, the mastery of the scientific bases of the different areas concerned;

- making it possible to assume, in a generally autonomous or independent manner the responsibil-
ity for design, administration or management.

Training plan

The Training Plan integrates:

- a general and scientific training component;
- a component of technological training;

- work-related training.
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The general and scientific training component aims to:

- develop appropriate attitudes and behaviours for professionals with a high level of professional
qualification;

- develop adaptability to the world of work and enterprise;

- to improve the knowledge of the fields of scientific nature that underlie the technologies of the
training area.

Workload:
- corresponds to 15 per cent of the number of hours determined for all components of general and
scientific and technological training.

The technological training component integrates:
- practical activities related to technological fields;
- problem solving in the scope of professional practice.

Workload:
- corresponds to 85 per cent of the number of hours determined for all components of general and
scientific and technological training.

The training component in work context aims to:

- apply knowledge and acquired knowledge to the practical activities of their professional profile;

- perform activities under guidance, using techniques, equipment and materials that are integrated
in the processes of production of goods or services.

Workload:
- shall not be less than 360 hours nor more than 720 hours.

This training is developed in partnership, established between the training institution and com-
panies, other employers, business or socio-professional associations among others, and can adopt
different modalities, namely internships.

Example 1: Event Organization and Management
Example 2: Hotel Management
Example 3: Thermal and Wellness

(Could not find formal descriptors, but maybe these adapt to them.)
Example 1: Event Organization and Management

The Event Organizing and Management Technician is the qualified professional capable of design-
ing and scheduling events, organizing and planning different types of events, budgeting events and
identifying potential sources of revenue (eg: financing, sponsorship, etc.);

Technical skills necessary for the production of events, survey of the human resources necessary
for the production of events (including volunteers), coordination and monitoring of work teams, as
well as evaluation and dissemination of results.

The Event Organizer and Event Technician is also a qualified professional to analyze the market and
develop a supply adjusted to the actual or potential demand, as well as interact with stakeholders.

Example 2: Hotel Management

The Superior Professional Technical Course in Hospitality and Accommodation Management aims
to train professionals able to supervise, coordinate and control the activities of the reception sec-
tions and floors that incorporate the accommodation department of the different hotel units, name-
ly reception, concierge, floors, rooms, common areas, linen and laundry services.

Example 3: Thermal and Wellness

The Superior Professional in Thermals and Wellness aims to train professionals that are competent
to manage and monitor massage techniques, thermal treatments and SPA, intervening in the pro-
motion of good practices and healthy life styles that aim to optimize the well-being according to the
characteristics and specificities of each individual.
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Example 1: Event Organization and Management

Curricular units

I*tyear

English

Portuguese Language
Fundamentals of Management
Fundamentals of Tourism
Information Technologies
Budget Management

Event Marketing

English for Tourism and Events
Projects and Incentives in Events
Tourism and Consumer Law

2" year

Tourist Animation

Event Planning

Market Research 6

Event Logistics 6

Protocol and Public Relations 6
Internship

Entrance Requirements

Holders of a Level 4 vocational secondary education course.
Holders of the 12th full year, or legally equivalent qualification.
Holders of a diploma of technological specialization

Holders of a higher education degree who wish to be retrained.

Training/study programme providers
Higher Education Institution

Example 2: Hotel Management

Curricular units

It year

Information and Communication Technologies
English language

Principles of Organization and Management
Anthropology in Hospitality

Introduction to Hospitality

Business etiquette and protocol

Applied Quantitative Methods

Applied English Language

Legislation, Ethics and Accessibility in Housing
Reception Management

Floor Service Management

People and Team Management

2" year

Spanish language

Sales techniques

Software Practice and Customer Management
Accommodation Hygiene and Security
Budget Management in Hospitality
Restaurant and Room Service

Internship

Entrance Requirements

Holders of a secondary education course or legally equivalent qualification

Holders of a diploma of technological specialization, of a diploma of professional superior techni-
cian or of a degree of higher education, who wish their professional requalification
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Those who have passed the appropriate tests to assess the ability to attend higher education of
those over 23 years of age for the course in question

Training/study programme providers
Higher Education Institution

Example 3: Thermal and Wellness

Curricular units

I**year

English Language

Communicate in Portuguese - Mother Language and Literature
Psychology

Biology and Biochemistry - Anatomical-physiological bases
Health - Introduction to thermalism

Health - Quality of life and well being

Legislation and regulations applied to hot springs

Nutrition and Food

Safety and hygiene at work

Management of Human and Technical Resources in Spa

2™ year

Notions of hydrology and crenotherapy
Hydrology and Hydrological Techniques
Hydrologic therapy

Complementary techniques and therapies
General pathology

Internship

Entrance Requirements

Holders of a secondary education course or legally equivalent qualification

Holders of a diploma of technological specialization, of a diploma of professional superior techni-
cian or of a degree of higher education, who wish their professional requalification

Those who have passed the appropriate tests to assess the ability to attend higher education of
those over 23 years of age for the course in question

Training/study programme providers
Higher Education Institution

Example 1: Event Organization and Management

Organize and plan various types of events;

Prepare budgets and analyze budget deviations;

Develop and implement the eight event-specific marketing-mix policies;

Communicate and promote events effectively and efficiently;

Interpret and manage the information received and produced, using appropriate computer applica-
tions;

Apply the protocol rules specific to each event typology;

Identify and develop funding and sponsorship partnerships;

To develop actions of tourist animation;

Identify and adjust main and complementary products and services to demand;

Determine the optimal price for events and complementary products / services;

Generate demand for events through innovation;

Create, develop and consolidate the image and positioning of events;

Develop service packages for events, namely, transportation, accommodation, catering and ticket-
ing;

Identify and apply appropriate tools to interpersonal, intra and inter-organizational relationships.
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Example 2: Hotel Management

Define strategic positioning of the accommodation department, as well as products and services in
the hotel unit, taking into account its relations with other departments and new market trends
Elaborate the organization chart of the accommodation department, as well as the workflow and
communication of the different sectors.

Define and control service rules of different sectors, as well as procedures regarding reservation,
arrival, reception, stay and departure of guests, cleaning and storage of public areas, rooms and
laundry / clothing and inventory and maintenance of equipment / utensils.

Develop and implement management tools relating to the control of reservations, guest accounts,
costs, billing, sales using specific computer software.

Define and implement management policies of the housing department based on different custom-
er profiles.

Analyze and evaluate financial and commercial results, through statistical analysis and follow-up
reporting.

Negotiate with suppliers and outsourcing companies, aiming at the minimization of costs and qual-
ity control of the products and / or services purchased.

Implement corrective management measures to optimize resources and increase revenue.

Ensure the security of customer services, identifying risk situations and acting in compliance.
Define commercial objectives taking into account marketing and sales strategies, with the objective
of defining the positioning of the hotel unit and the policy of communication with the customer.
Deal with customer complaints and suggestions.

Example 3: Thermal and Wellness

Design programs of thermalism and wellness according to the characteristics and specificities of
the age group.

Manage hot treatments, healthy lifestyles, and eating behaviors with the person being treated.
Evaluate and forward the aquista, providing necessary assistance, taking into account the signs and
symptoms of the individual in face of the treatments.

Coordinate multidisciplinary teams motivating them to fulfill a holistic intervention.

Implement good practices respecting the norms of use, maintenance and conservation of equipment
and materials, as well as their plans for maintenance and sanitation of balneotherapy and SPA’s.
Monitor the records of welfare activities and the programming of developed dynamics, making the
necessary adjustments in order to ensure the quality of services.

Systematize data related to the evaluation of customer satisfaction, acting in a way to promote the
continuous improvement of services.
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Case study (Lithuania): KGVTC, KMVTC

No.

Comments

Yes.

The Lithuanian qualifications framework consists of 8 qualifications levels that are linked to
EQF.

LTQF was formally adopted through a government resolution at 2010. The Framework is based
on eight learning outcomes levels and covers all officially recognised qualifications (primary
and secondary general education, vocational education and training and higher education).
Level descriptors in LTQF are based on two parameters:

Characteristics of activities (complexity, autonomy, variability of activity) and types of compe-
tences (functional, cognitive, general (or key competences).

LTQF has now entered and operational stage, but is to be considered still under development.

Description of the qualifications level V of NQF

Qualification is intended for activity marked by complex coordination of activity tasks in different
activity areas. Activity includes evaluation of worker‘s competences and their training. Activity
requires to match exhaustive knowledge of the activity field with general knowledge while re-
solving different specialized activity tasks in several different activity areas. A worker carries out
activity independently, activity is supervised limiting only to the evaluation of results. Activity
tasks are set out by a worker of a higher qualification who often provides to the performer of the
activity possibilities to select ways and tools to resolve these tasks. A worker manages activity of
the workers of a lower qualification, plans and distributes activity tasks, supervises activity per-
formance, consults and checks performance quality. Technological and organizational require-
ments of activity and its environment is constantly changing, changes are often unpredictable and
may be related with new activity fields.

level 5 of LNQF corresponds to EQF level 5

Qualifications of level 5 are acquired through learning under training programmes intended for
individuals who have a professional qualification and experience in professional activity of the
prescribed duration, non-degree awarding study programmes (except residency studies) and/or
from professional activity experience and through independent learning.

Metal sector: Welder master
Construction sector: Termal isulator master
Service sector: Hospitality services manager

Under development still

Service sector: Training programme for Hospitality Services Manager

Modular vocational tranining programme, duaration 1,5 year, volume in vocational training cre-
dits: 90

Entrance requirements:

Secondary education sertificate

Vocational training programme intended for the holders of vocational qualification at levels 3 or
4 and having practical experience in the related field of at least 3 years.

Provider: Vocational training center

Yes.

Modular training programme uses learning outcomes to describe outcomes of the training pro-
grammes

Example:

After successful completion of the programme learner will be able to:

Assess the needs of hospitality services and to carry out survey about guest needs for cultural,
leisure or sport activities;

and potential clients;

to prepare scenarios of various cultural, leisure or festive events.
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Case study (Spain) Fundacién Laboral del Metal

No.

Please provide answers bellow:

Spain has currently a draft of a NQF for lifelong learning (Marco Espaniol de Cualificaciones, MECU),
based on learning outcomes. It will link and coordinate different education and training subsystems.
The framework will include qualifications obtained in compulsory education, in post-secondary
and higher education and will integrate validation of non-formal and informal learning processes.
The draft Royal decree on the introduction of MECU has now been prepared following delay due to
restructuring of the government. It defines levels and level descriptors as the basis for referencing
the MECU to the EQF levels. It has been supervised and positively reported by the national advisory
bodies 2 NQF is a pending subject to be approved by the country parliament.

The higher four levels of MECU will be linked to the qualifications framework for higher education
(Marco Espanol de Cualificaciones para la Educacién Superior, MECES), which has been put in place
separately.?

Developments take into account experiences with the national catalogue of professional qualifica-
tions, established by the Law on Qualifications and Professional Trainingin 2002. Of special attention,
and lively discussion, are levels 3 and 4 of the NQF, where formal vocational qualifications/titles,
regulated by the Ministry of Education and professional qualifications/certificates under the remit
of Ministry of Labour would be assigned. They are different in scope of learning they acquire, but
can be linked to the same level of the catalogue.

NQF Level 5, in the draft document is described as:

A) Knowledge.
- Possessing and understanding knowledge
(1) Specialized knowledge in an area of study or professional,
With critical understanding for the transfer of knowledge, its
Integration and innovation.

B. Skills or abilities.

- Apply knowledge

(2) Application and integration of knowledge and technologies
Advanced or specialized in the definition and development of processes
Predictable and unpredictable work.

(3) Management and supervision of techniques, results of work and
Fulfillment of objectives developed by oneself and others.

- Communicate in a variety of languages

(4) Communication of knowledge, skills, feelings and
Activities in predictable and unpredictable contexts.

(5) Adequate use of technological resources in a field of work or
study.

- Ability to analyze

(6) Analysis of the consequences of the actions themselves and those of the
In predictable and unpredictable contexts.

(7) Analysis of varied and comprehensive information needed to assess and
Response to problems within a field of study or

professional.

(8) Research and application of creative and innovative solutions in
Problem solving in a field of study or professional.

C. Competences

- Learning ability

(9) Self-management of training in a field of study or professional
In order to progress in training at higher or higher levels.
Improve the application of new knowledge.
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- Attitudes
(10) Autonomy and responsibility for carrying out foreseeable activities and
Not foreseeable in a professional field, and with responsibility for the

Supervision of the activities of dependents.

(11) Responsibility and autonomy for the implementation and monitoring of

The prevention of occupational hazards, the safety of people, the

Quality of work and environmental protection of the environment in which

Develops the professional activity.

The correspondence of EQF with the different levels of Spain educational system would be:

Professional
NQF Certificates (Ruled VET Formal MECES (European
. by Ministry of . hom—
Pending Education (Ruled Qualification
L EQF Labour) . .
egal . by Ministry of Framework for
. National . . .
Regulation pr e Education) Higher Education)
Qualifications
Catalogue
Nivel 1 Nivel 1
Nivel 1 Operario
Nivel 2 Nivel 2
Nivel 3 Nivel 3 ] Middle Level
Nivel 2 Technici
Nivel 4 Nivel 4 echnician
Nivel 5 Nivel 5 | Nivel 3 Highel_‘ I_,evel
Technician

Nivel 6 Nivel 6 | Nivel 4 Bachelor
Nivel 7 Nivel 7 | Nivel 5 Master
Nivel 8 Nivel 8 | Not Apply PhD

Note: For the moment the reference information is not official although there are drafts and
presentations from relevant stakeholders in this process where this information is posed as draft
and probable structure that will be adopted.

VET Professional Certificates Level III (Ruled by Ministry of Labour)
VET Formal Education Higher Level Technician Diploma (Ruled by Ministry of Education)

FMEC0109 METALLIC CONSTRUCTIONS PRODUCTION
FMEC0209 INDUSTRY PIPING DESIGN

Competences

Define processes for layout, machining and casting for metallic constructions (UC1151_3).
Define processes for joining and assembly of metallic constructions (UC1152_3).

Program automated systems for metallic constructions (UC153_3).

Supervise production of metal working (UC0592_3).

Knowledge

Processes of machining and casting for metal constructions

Processes of joining and assembly for metal constructions (MF1152_3).
Programming automated systems for metal constructions (MF1153_3).
Supervision and control of processes on metal working (MF0592_3).

Practical training at the workplace in Metallic constructions production (MP0180)
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7. Main parameters of the programme for FMEC0109 METALLIC CONSTRUCTIONS
PRODUCTION
Training Modules mirror the learning outcomes designed for this qualification.
- Machining and casting for metal constructions.
- Joining and assembly for metal constructions (MF1152_3).
- Programming automated systems for metal constructions (MF1153_3).
- Supervision and control of processes on metal working (MF0592_3).
- Practical training at the workplace in Metallic constructions production (MP0180).
Entrance requirements.
- Secondary studies (Bachiller) or
- Professional Certificate Level II (same qualification family and area) or
- Professional Certificate Level III
Training/study programme providers
Accreditate VET centers ruled by Ministry of Labour
Educational VET Centers ruled by Ministry of Education

8. Yes.

Learning Outcomes of FMEC0109 METALLIC CONSTRUCTIONS PRODUCTION

-Prepare processes of layout, machining, casting, joining and assembly for the manufacture of metal
construction products under conditions of quality and profitability.

- Prepare joining procedures that are approved for metallic constructions.

- Program and handle automated machining, cutting and/or welding equipment, according to a
given manufacturing process.

- Take part in the company’s working processes, following the rules and instructions established at
the workplace.

9. NQF draft published and is pending for final discussions and approval by the National Parliament
of Spain (since 2014).

In relation to Sectoral Qualifications Frameworks:

The SQF’s, in the format they exist currently in Spain, were born as consequence of negotiations
between Business Association and Labour Union of a certain sector in a form of collective agreements.
They are created to address the need of having professional categories homogeneously defined
along the sector in order to guarantee homogeneous salaries as well.

In relation to SQF there is no SQF to date referred to NQF. This will be a sensitive issue that will
be dealt at collective agreement and will take years at least at the private company realm. The
reason of these issues resides in the fact that to link SQF’s to NQF could imply to reassess workers
professional level which could eventually lead to salaries rise at large. Moreover SQF’s in general
are described in “Professional Categories” NOT in Qualifications. These Professional Categories
are pretty much related to Job positions than related to “competences”. As NQF has been recently
published in a draft form and just now educational system and non-formal learning ( VET ruled by
Ministry of Labour) has been adapted to it, few initiatives, if any, have been carrying out to relate
SQF to NQF.
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Introduction

This document is a second report within the Erasmus+ project Development of Sectoral Qualification
Descriptors for EQF level 5 aiming to provide basic elements and recommendations for development of
sectoral qualification descriptors oriented towards increasing transparency and recognition of skills and
qualifications, facilitating learning, employability and mobility.

Resultsofthe ProjectIntellectual Outputs 1 and 2 willbe used to prepare methodology for the development
of Internationally comparable qualification descriptors at EQF level 5 in selected sectors. Internationally
comparable qualification descriptors could be used as a platform for developing new qualifications,
allowing learners to move more easily between different types of education (such as higher education and
vocational) and between different levels (such as VET and higher education) at home institutions as well as
internationally. Data for Project intellectual outcome 2 comes from the results of Roundtable discussions
with different types of stakeholders organised in four partner countries.

Project “Desquades” takes into account the diversity of national systems and aims to improve tools for
facilitates the translation and comparison of qualifications between countries. For this, reference to the EQF
is a main tool which enables qualifications systems with their implicit levels or/and national and sectoral
qualifications frameworks to relate to each other is very important. EQF allows each country reference its
national qualifications (in terms of diplomas, certificates or awards) to the eight EQF levels via national
qualifications frameworks or the implicit levels in the national qualifications systems. For Roundtable
discussions reference to EQF level 5 descriptors of knowledge, cognitive and practical skills and competence
are very important. In EQF level 5 knowledge are described as follows:

Knowledge:

» Comprehensive, specialized, factual and theoretical knowledge within a field of work or study and an aware-
ness of the boundaries of that knowledge;

Cognitive and practical skills:

e A comprehensive range of cognitive and practical skills required to develop creative solutions to abstract
problems;

Competence is described in terms of responsibility and autonomy.

Exercise management and supervision in contexts of work or study activities where there is unpredictable
change; review and develop performance of self and others.

These descriptors serve as a good reference point, but the variety of qualifications linked to EQF level
5 and varied use of EQF level 5 in Europe suggest that these descriptors are too narrow to present full
potential of this level and to present full range of knowledge, skills and competencies existing. Roundtable
discussions organised within project ,Desquides” aim to define in more comprehensive way main features of
level 5 qualifications in partner countries, and so increase transferability of qualifications and the promotion
of lifelong learning. The roundtable discussion served for several purposes: helped to identify the needs of
main stakeholders and different groups of interest (representatives of employers, VET training and Higher
education institutions, learners and broader public) and allowing to discuss broader possible benefits
from EQF level 5 potential for learners, employees and labour market providing advanced VET skills and
competences.

Roundtable discussions were organised as a focus events to closely explore specific issues identified
elsewhere or to identify new issues of level 5 qualifications, not addressed before, and therefore can be used
to explore solutions, define actions, develop strategies.

This reportof results of Roundtable discussions isintended to provide an overview of opinions expressed
at an events held in 4 countries in 4 different sectors on qualifications at level 5 and possibility to exploit
better the potential of this level.

Aims and structure for Roundtable discussions

The aim of round table discussion was to discuss need for and potential of EQF level 5 qualifications
from the perspective of main existing and possible stakeholders. Also:
o Identify the function of qualifications at level 5;
Find out what are the areas of occupational activity of the sector at level 5;
Specify the type of qualifications functioning in the labour market at level 5;
Identify “missing” or possible qualifications (if any).

O O O
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Roundtable discussions supposed help to identify what could be possible interest of employers on
development of new (or revision of existing) level 5 qualifications from the perspective of main stakeholders.
Also round tables provided an opportunity for participants to share and explore perceptions, experiences
and concerns surrounding the development of EQF level 5.

The round table discussions were organized during August and October 2017.

e General agenda of the discussions is presented in the table:

Agenda for Roundtable discussion

Introduction Presentation of the Erasmus+ Programme and KA2 action project “Desquades” :
aims and activities, partnership and results to be achieved.

Open Discussion Type of EQF level 5 qualifications in sectors, role and functions of these qualifica-
tions.

The EQF level 5 in

Questions for Roundtable discussions

What could be possible interest of employers on development of new (or revision of existing) level 5 quali-
fications from the perspective of main stakeholders?

What could be if any sector specific aprroaches defining learning outcomes:

Knowledge;

Skills;

Competence.

What is scope and level of key competences (Such as autonomy, responsibility, quality assurance, entre-

preneurship)?

Do these qualifications contribute to the | -improving understanding of learning routes and qualifica-
promotion of lifelong learning: tions and how they relate to each other;

—-improving access to education and training opportunities;
—creating incentives for participation in education and
training;

- making progression routes easier and clearer;
-increasing and improving credit transfer between qualifi-
cations;

- ensuring that education and training providers meet cer-
tain quality standards;

-securing international recognition for national qualifica-
tions.

How level 5 correlates with level 4 and level 6 qualifications?
What could be learning pathways leading to qualification at level 5 in sectors?

Summary and conclusions

Types of participants of Roundtables

Approximately 150 participants (employers, training/study providers, learners, representatives of
employees’ associations) participated in events organised in four countries. 5 seminars have been organised
in Lithuania and 1 in Spain, Portugal and Italy.

Table below shows the range of the different interest groups represented:

Spain | Italy | Portugal | LT
Types of stakeholders
Representatives from vocational education and training v V V V
Representatives from higher education institutions v
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VET teachers and trainers v v

Representatives of employers from selected sectors; v

Skilled employees from the sectors

<=

Representatives of relevant professional bodies V

Researchers

S LS [ S S

State agencies, responsible bodies, including those responsible for
qualifications, vocational training development

OUTCOMES OF THE ROUNDTABLE DISCUSSIONS
L. EQF level 5 qualifications across countries

Most EQF level 5 qualifications are clearly linked to occupations/professions. They are not only
considered an intermediate step towards a bachelor degree, but also as independent qualifications with
distinct professional profiles and labour market relevance providing advanced VET skills and competences,
potentially responding quickly to new labour market demands. Many EQF level 5 qualifications are designed
to upskill people already in employment and provide them with advanced technical and/or management
skills. Learners enrolled in programmes leading to an EQF 5 qualification could be very different background
from various groups as regards their education, age and/or work experience. Many EQF level 5 qualifications
are designed to upskill people already in employment and provide them with advanced technical and/or
management skills.

There is big diversity and complexity in types of level 5 qualifications based on learning outcomes across
countries and these qualifications play a significant role in the labour market and for further learning. In the
area of level 5 Higher VET and Short Cycle HE important types of qualifications, involving VET providers and
HE institutions can be found at initial and continuing vocational education and training, general education,
or entirely outside the formal education and training system. Typical level 5 qualification is provided by and
are not limited to short-cycle higher education programmes.

Different types of qualifications can be found in DESQUADES partner countries at this level:

o Higher level VET technician

o Highest level of professional worker (specialist) in construction or metal industry

o Higher level professional qualifications (polytechnics)

o Higher VET Certificate

Round table discussions have been organized in order to find out what could be the potential benefit
from EQF level 5. From the discussions it could be concluded, that level 5 qualification could be regard as
an independent qualifications with various professional profiles and labour market relevance providing
advanced VET skills and competences, potentially responding quickly to new labour market demands.

In the Portuguese case, the level 5 qualification courses are still fulfilling operational objectives:

- to enable young people who complete secondary education to progress to a higher level of professional
qualifications, through polytechnics (technologically privileged and highly vocational when it comes to work
and business world), to the detriment of universities;

- to encourage young people to refine their scientific and professional competences by deepening the
knowledge and skills acquired in Level 4 professional courses and opening the way to higher education
qualifications, correcting the impartiality of the assessment by national examinations, which are based on
general curricula insensitive to all the diversity of training courses that young people can attend until they
reach admission to higher education.

Role of level 5 qualifications
The importance of level 5 qualifications is growing in all partner countries for several reasons. First,
they are developed as response to increased needs for advanced technical and/or management skills in a

rapidly changing labour market and ageing workforce. Second, the data show that EQF level 5 qualifications
are especially attractive to students with vocational education and training (VET) backgrounds and those
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already in employment. They contribute to lifelong learning by being accessible and attractive for adults and
non-traditional learners. Third, they are seen as valuable and relevant by employers, as most include some
form of work-based learning.

EQF level 5 is often considered as the zone of overlap between vocational and higher education, although
all levels of the EQF (i.e. also levels 6 to 8) are supposed to be open to qualifications acquired outside the
higher education context. In this role of zone of overlap, level 5 can provide a missing link between different
levels and types of education. It is clear, though, that today level 5 is underdeveloped and that its adoption
would require more awareness and financing. Current close collaboration between key stakeholders will
hopefully improve this situation.

In Lithuania developments of level 5 are strongly linked to the needs of learners and the labour market.
It is necessary to provide opportunities to acquire higher level qualification for those who are already in the
labour market. Therefore, higher level studies with a vocational focus and workplace learning represent
a very valuable way to address the concerns of high unemployment and the shortage of higher level skills
required in a labour market.

There is a need to better understand the dynamics that need to be established between students, job
market and schools to build level 5 courses that fulfil everyone’s needs and that the government must be
involved in the process and organization of these dynamics.

A committee has been organized to further analyse and communicate conclusions to other stakeholders
aiming to develop the implementation of Level 5 qualifications in society.

Level 5 qualifications are a way to achieve society’s goals, but their recognition in the professional
and educational context is still weak. There is a need to implement more and better level V qualifications
basically because of two very important reasons. The first reason is that it is a means to an end. In Portugal
Level 5 qualification, in many cases represents the first step in acquiring a higher education for those that
had never felt that need before. The second reason is to improve the professional skills of those that wish to
enter the job market or to improve those that need to update their professional skills to better respond to
the job market needs.

In the Portuguese case, the level 5 qualification courses are still fulfilling operational objectives:

- to enable young people who complete secondary education to progress to a higher level of professional
qualifications, through polytechnics (technologically privileged and highly vocational when it comes to work
and business world), to the detriment of universities;

- to encourage young people to refine their scientific and professional competences by deepening the
knowledge and skills acquired in Level 4 professional courses and opening the way to higher education
qualifications, correcting the impartiality of the assessment by national examinations, which are based on
general curricula insensitive to all the diversity of training courses that young people can attend until they
reach admission to higher education.

Level 5 offers a pathway to higher education that relieves students of access exams.

It relates to the deepening the knowledge and skills acquired in Level 4 or Level 3, higher level of
technical and management skills, progress in career and further education (at university level).

The variety of qualifications linked to EQF level 5 suggest that this level has the potential to play a very
significant role in bridging subsystems in the transferability of qualifications and the promotion of lifelong
learning. EQF level 5 can provide the opportunity to strengthen the connection between higher education
and VET and adult education, as well as for widening access to higher education. However, EQF level 5 could
also represent a second choice for students who do not have access to traditional academic routes or who
have failed in it and so could appear to be at a dead end.

Involvement of social partners into qualification developments in sector

How social partners are involved into development of qualification differ from country to country.
However, participants of roundtables agreed on the importance of the dialogue among the actors involved
in the development of the qualifications, especially new types of qualifications corresponding the needs of
learners and the labour market.

In Spain, they are not involved directly. This work is done at very high level in the central government
with national representatives of Ministry of Education, Ministry of Labour, Labour Unions and Trade Unions.
In theory all these national representations take into account the needs and reality of all companies, workers
and public policies distributed in all country.

In Italy, the ITS are the main organizations authorized at providing level V qualifications. They are
regulated and disciplined by the Ministry of Education in their organizational structure, in concert with
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the Ministry of Labor. The training offer is planned by the single Italian Regions. The regulation disciplining
ITS is a Ministerial decree of 2015; it establishes that once a year a conference of services must be held;
this is currently at its early stage of implementation. In this conference all the actors of the economic and
social partnership are involved. All the training offer of ITS is organized taking in account systematically and
periodically the contributions coming from the economic and social partnership. Furthermore, the structure
of the ITS itself includes these actors.

The Regional Catalogues of Qualifications are built by the Regions through mechanisms of consultation
at local level that are organized by each Region autonomously according to their own dynamics. When
the definition of new qualifications is needed, the Region consults and confronts the economic and social
partnership, actively involving them.

Periodically, the Regions create lists of experts from sectorial fields and held courses at training experts
as “Technician supporting identification and transparency of Competences” and “Technician for planning
and carrying out evaluation activities”. Thus, in perspective, an increasingly active and operative involvement
of local actors from the economical and entrepreneurial sectors linked to the qualifications is expected.

This involvement will contribute to map of the development of the productive fields in the specific
sectors in determinate areas, enhancing the links between the world of education and the world of work.

As case of Portugal shows, all stakeholders have they individual need from level 5:

- learners/students - are those that have the dilemma about whether or not the investment in higher
education is worth it.

- government departments - discussed the qualification needs in different sectors to better respond to
employment and economic needs.

- providers of education and training - discussed the policies that may be necessary to promote more
higher education.

- representatives of employers and workers discussed the necessity of qualifying workers.

In Spain stakeholders are not involved directly, as this work is done at very high level in the central
government with national representatives of Ministry of Education, Ministry of Labour, Labour Unions and
Trade Unions. In theory all these national representations take into account the needs and reality of all
companies, workers and public policies distributed in all country.

As Lithuania lacks level 5 qualifications, discussions with employers, however, have revealed a need for
such qualifications, especially for master craftsmen technicians and supervisors. Policy-makers are currently
setting up legal conditions for introduction of level 5 qualifications.

Correlation with EQF levels 4 and 6

Itis obvious, thatlevel 5 is very strongly interrelated level 4 and level 6 and in some cases even dependant
on these levels.

In case of Italy, the level 5 represents an interstitial level between school and university. Given the above,
professional profiles atlevel 4 operate in the “production”: the Operator does his job with a degree of problem
solving that allows him to distribute and organize its work as well other’s work, on the basis of the activities
do to. He has a deep comprehension of the phenomena and so he can be operative, organize and supervise
the carrying out of the activities. The level 5 makes it clear that the approach of the levels in qualitative: the
level 5 could be considered as parallel to the level 4; it is a technical and specialized professional figure that
has a responsibility also on the quality of what it is realized, and so it has the capacity to evaluate products
and processes realized.

In Portugal Level 5 offers a pathway to higher education that relieves students of access exams.
When students finish a level 5 qualification, they may enter a level 6 course directly, in which some credits
acquired during level 5 course will transition to the level 6 course, relieving them of the need to repeat some
subjects.

In Lithuania Level 5 is under development, but still it often could be seen as insufficient, having a lower
status - less than the Bachelor. In fact level 5 qualifications should be regarded as something different -
having they own quality. So, it will in most cases compared with level 6 (by students, parents, influencers,
politicians...) as insufficient for higher education diploma. From social partners view, level 5 qualifications
could be trusted as quality mark for highest skilled specialists.

How in general qualifications at level 5 contribute to the promotion of lifelong learning?

Qualifications at level 5 contribute to the promotion of lifelong learners being an interstitial level
between the productive and managerial ones and a bridge from the world of vocational education and the
world of work.
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What could be if any sectoral approaches (defining learning outcomes in terms of
(Knowledge, Skills, Competence)

Discussion showed that Level 5 is still not well known in the labour market. Competences and
responsibilities are often the same on level 4 and level 5 for jobs and positions in sectors.

The implementation process of a developing a level 5 programme (HVET and SCHE) takes rather a long
time and that makes it different to react on changes in the labour market.

There is no link between Sectoral Qualification ( SQF) and EQF in Spain so far. SQF’s in general are
described in “Professional Categories” NOT in Qualifications. These Professional Categories are pretty much
related to Job positions than related to “competences”.

Each professional category of SQF however is defined by collective agreements between labour and
trade unions, linked to an official qualification described in NQF (which in Spain is already related to EQF
but still not approved by the national parliament). The Qualifications of NQF in Spain are described in
competences and skills with training modules associated to each competence.

From the discussion it was clear that, definitely, the logical and strategic syntax in defining the learning
outcomes of a qualification is set to encompass the traits of some types of knowledge and create a real
learning terminology. The transition from a disciplinary approach to a skill approach is not only technical,
but it is also a matter of cultural change, and of the way of thinking at learning outcomes.

In Italy, there is a speed difference also with regard to the different productive sectors. An element that
could act as accelerator of this process is the creation of a ‘National Board of Qualifications’, that will be
available when the relative Decree will be adopted. The standardized process of references and a definite
physiognomy specifying in qualitative terms the 8 different levels, will support a lot the description of the
learning outcomes declined in knowledge, competences and skills.

Importance of key competencies at level 5

One of the tasks during discussions was to broader scope of general knowledge, competencies and skills
that are considered important to EQF level 5 not related to any specific occupation or sector. Considering
this as important aspect of development of new qualifications and assessing non-formally acquired skills it
was important to find out what skills, knowledge and behaviour that lead to successful performance at level
5 are most important? The discussions outlined that at level 5 competencies more or less important for all
sector can be grouped into 3 clusters: management related or organisational competencies, personal skills
and behaviour and social skills.

In case of Italy the level 5 professional figures are characterized by the competences as autonomy,
responsibility, capacity of evaluation of the work from the qualitative point of view, it's a kind of internal
evaluator of the production services. Also, the profiles at level 5 should have good communication skills,
since these professionals have the opportunity to contribute to the improvement of the internal quality
within the working environment in which they act. Is for this reason that level 5 places side by side to level
4 (that has an executive role) and is also a support for level 6 professionals, that have a management role. In
facts, the level 6 is the one dealing with the overall management and so its competences involve roles of high
responsibility of all the phases of the productive and managerial process. Level 6 qualifications represent the
following step of the level 4, while level 5 - as said - is placed in an interstitial position between the two.

Main key competences mentioned during roundtable discussions refer to independence or
autonomy of work, responsibility and entrepreneurship and such an important aspects as quality
assurance.

KEY FINDINGS

Knowledge, skills and competence at level 5 in different sectors
Key competencies for level 5

Basically these competencies were mentioned as important for this level:

Organisational Personal Social

Leadership and Management and | Flexibility (ability to adapt to | Communication with customers and
distribution of tasks new situations) upper management

Planning materials, tools, equip- | Autonomy Ability to work in an international
ment and resources context
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Management of risk and problem | Critical and self-critical abili- | Negotiation competence
solving ties

Management and distribution of | Entrepreneurship, imitative- | Conflict management
tasks ness

Quality control Capacity to applying knowl- | Customer orientation
edge and imbedding innova-
tions

Project management Learning to learn Ability to work in team

Training of lower qualification | Quality orientation
subordinates

The list of key competencies mentioned in the discussions helps to define better what level 5 actually
means in an organisation, that management related task can be entrusted for the professional at this level
and even the relationship with the levels 4 and 6.

In Italy all the participants involved agreed on the extreme importance of key competences at level 5.
Quality assurance competence is the one characterizing the profiles at level 5. Autonomy is identified as a
crucial one, defining the further step from qualifications at level 4 and so characterizing the profile at level 5.
Autonomy in organizing and carrying out the work is strictly linked to responsibility, a competence that level
5 qualifications should develop.

The capacity of coordinating a team, the capacity of doing the job responsibly and interacting with the
other professional profiles of the sector, knowing their roles and their peculiarities have been considered
very important too. Key competences all stakeholders highlighted that atlevel 5 should be held and improved
are the digital ones: they are essential to carry out the daily work and communicate with colleagues
and beneficiaries of the services, as well as to plan and organize social animation initiatives. The debate
highlighted the need of including among the key competences of level 5 profiles in the Social Sector (Social
Animator), the knowledge of one or more foreign languages. Nowadays, in facts, is constantly increasing the
number of migrants and people coming from other Countries (including not accompanied minors) that are
beneficiaries of social services initiatives, and being able to communicate with them is essential.

To adequately interact with individuals of different background and understand their needs, intercultural
competences should be also developed at level 5. Last but not least, from the discussion held it was clear that
entrepreneurial competences are relevant both to organize the daily work both to foster the capacity of
taking initiative and foster self-employability.

What could be further developments in sectors or in general related to the level 5
qualifications in your country:

The European Level 5 qualifications domain is a relatively new concept for Europe, giving an excellent
opportunity to link the sectors for Vocational Education and Training (VET) and Higher Education (HE) to
each other. Then it is about looking at qualifications at level 5 of the European Qualifications Framework
for Lifelong Learning (EQF) and using them for cooperation between the involved institutions, as their
providers.

This can lead to more flexible learning paths for students and employees (‘adult learners’), making
them possible at all times in their lives. Particularly by using also at level 5 programmes and qualifications
beyond the formal public-financed system - such as business education, in-company training and vocational
courses - effective procedures for recognizing skills acquired earlier and elsewhere as ‘recognition of prior
learning’, can be put in place. It is useful to have further discussions and to share experiences and good
practices in the years to come.

Experiences and good practices of adult learners in formal and non-formal programmes on level 5
(offered by institutions that are selected by companies) must be used for developing in the next years new
and creative arrangements, to have more flexible work-based learning pathways starting from level 4. This
can help to raise the status of Higher VET at level 5, if adult learners want to get a qualification at a higher
level. It can also represent a choice for youngsters for a more attractive HVET programme, next to a study in
Higher Education.
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Work-based learning and apprenticeships Higher level studies with a vocational focus and workplace
learning represent a very valuable way to address the concerns of high unemployment of young people
and the shortage of higher level skills required by SMEs, since most of these qualifications are designed
with input from employers. Apprenticeships at higher education level, in particular, could help overcome
the problems above, since they allow students to acquire a recognised professional qualification at higher
level while building up practical skills in real work environments. Universities have strong experience in
providing professional training in many fields and could support SMEs and apprentices. A solution therefore
could be to create stronger networks of HEIs and SMEs and other stakeholders involved in apprenticeships.

Work-Based Learning (WBL) and degree apprenticeships represent two of the most effective channels
to connect VET, HE and the employment sector. These systems are being increasingly applied in some
countries, such as France and the UK. It is worth to spend a word on the development of an innovative form of
combination of degree and apprenticeship, the so-called degree apprenticeship, which is constantly growing
in demand between trainers and employers.

II. Main features of level 5 in VET (indicated)

EQF level 5 in service sector (textile)

e EQF level 5 in Social Sector: The professional profile of the Social Animator - Analysis of the
characteristics and peculiarities of the profile, its knowledge, competences and skills. Aim of the discussion
- sharing of reflections and experiences from the point of view of the participants, analysis of the need of
new qualifications at EQF level 5 and the involvement of the stakeholders in the process. Sharing ideas and
proposals.

Participants of discussion

e 6representatives from Kaunas region private and publiclimited liability textile companies (“Liteksas”,
“LTP”, “Introstyle”, “Kauno Baltija”, “Scapa Baltic”)

e 5 representatives from Kaunas region VET and HE institutions (Karalius Mindaugas VTC, Kauno
buitiniy paslaugy ir verslo mokykla, St. Iganatius Loyola College)

e 3representatives from Karalius Mindaugas VTC administration

14 participants overall

Filling in the assessment table provided

o What knowledge and skills are important for “highly qualified staff” in your industry in respect to
provided list of professional activity areas? Which professional activity areas are the most important?

Regarding the demand of “highly qualified staft”.

e Currently “highly qualified staff” are being trained in companies with the help of other experienced
staff or by sending staff to individual /random trainings to acquire specific competences.

o Employers have expressed interest in cooperation with VET institutions preparing “highly qualified
staff” for textile industry. As very important aspects flexible learning schedule and ability to combine work
with learning at the same time has been mentioned.

e The observations of the participants of discussion allows to assume the demand for employees with
EQF level 5 qualification.

Regarding specific competences and skills of “highly qualified staff”

e Overall “highly qualified staff” must have experience in the professional field and must possess
general competencies.

o The skills “highly qualified staff” is missing at the moment:

o Field specific skills - lack of construction skills and high quality sewing skills. However, talking about
possible curriculum the participants of discussion stressed the need of training modules designed to broaden
understanding of the industry and acquire more general industry related knowledge instead of going deeper
into very specific field or competence.

o General skills - responsibility, leadership, training of others, communicability, planning, organization,
process management, stress management.

e The most important skills to be developed while preparing “highly qualified staff” in terms of
professional activity areas are: quality assurance, occupational safety assurance, improvement of working
methods and technologies, management of lower qualification staff, risks and unexpected problems
management.
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EQF level 5 in metal sector (Welding)

General part of the discussion aiming at identify what functions do professionals at EQF level 5 perform

and what could be examples of their job task descriptions? How do we know that this is level 5 professional,
that shows that competences are higher than EQF level 4 but lower than EQF level 6?

The growing internationalization of products and services value chains has triggered an increasing

number of international (sectoral) qualifications industry-based training and certifications, based on
standards developed by international companies or sectoral organizations, like the welding sector.

Specific part of the discussion trying to identify what skills and competences are important in specific

sector (metal industry, construction, service sector or health care sector).

Discussion let to identify key areas EQF level 5 qualification welder. These are: welding processes, welding

materials, production processes, visual evaluation and control of welding joints.

Also, it was agreed that the most important competence for EQF level 5 qualification welder are:
Demonstrate mastery in Combining welding equipment;

Perform welding processes in accordance with welding procedural descriptions;
Prepare welding materials for welding;

Measure main welding parameters;

Distribution of tasks;

Training of lower qualification welders and evaluate competences of welders;
Adopting new working methods;

Employing spoilage preventative measures;

Act properly in critical situations;

Estimate the innovations of the processes and comprehensive technology;
Organise general welding safety measures.

Table presents the essential knowledge and skills of highly skilled workers of welding sector. Discussion

also allowed to agree that competences of EQF level 5 qualification in this sector could be divided in two
groups: to professional welder competences and organisational/managerial competences.

Areas of competence / level of competence Knowledge / | Skills Demonstrate | Not relevant

information | (ability to | mastery
perform)

1. Welding processes; v

1.1.Stainless steel welding in various di- v

mensional positions (PA, PB, PF, PG)

1.2. Automated welding (orbit MIG, TIG V

welding)

1.3. Laser welding V

2. Identify need and calculate welding ma- v

terials

3. Organise and control production proc- v

esses

4. Provide visual evaluation and control of Vv

welding joints

5. Manage work of subordinate welders V

6. Train other employees and assess their v

competences

7. Constantly improve working methods V

and technologies
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8. Assure quality of work Vv
9. Perform risk management and act in v

10. Implementation of sectoral innovations v

and trends of technological processes

11. Ensuring safety at work v
12. Rational use of the resources V

EQF level 5 in construction
Discussion: who is 5 level (highly qualified specialist) in construction sector

e What functions they perform?

e What could be an example of qualification profile?

* How the assessment and the evaluation of qualification could be performed

 Are employers willing to perform certification for these specialists?

* How new qualifications or new aspects of related qualifications can be defined? (for example transfer
of technologies, time management and so on).

Level 5 qualification in construction

A most important work in the frame of construction projects is to link the phases of planning and
execution. Employees in charge with this work do not have to be able to execute planning themselves, but
they must understand principles and forms of planning and be able to transform the results of planning into
detailed, short termed work plans and into a practical work organisation on site. They also have to be able
to conduct and to supervise the work, to dispose labour, equipment and material in the frame of the overall
planning, and to take responsibility for the fitting of results with tender specifications, quality norms and
deadlines. Last but not least, the must be able to take over responsibility for health and safety as well as for
environmental issues. For this work knowledge, skills and competence on level five are required!

Areas of competence/level of competence | Knowledge/ | Skills (ability | Expertise | Mastery
information | to perform) (high level of pro-
fessional skills)

Tools, equipment v

Construction materials

\/
Rules, regulations, documentation v
\/

Work organisation procedures

Basic and new construction technolo- v
gies and work process

Overlapping /interrelated technologies V

Team work / Organisation of work flow

Communicate with client and construc-
tion engineers/project managers

Planning work of oneself and the others

Training of lower qualification workers

Ability to train apprentices

Ensure safety and health at work

Rt IS [ S <<

Rational use of the resources v

Responsibility for overall quality
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Round table discussion indicated that for level 5 professional in construction has to have knowledge in
technology of construction, materials, tools and equipment used on site for production and how it functions,
also have to know how to apply instruments and tools of measurement and to read working drawings for
construction projects. Other important aspect is knowledge in regulations, norms and standards on national
as well as EU levels relevant to the functions performed on site, also safety and health at work regulations,
environment issues and be able to control how these regulations are respected in working place.

Level 5 in construction professional also knows how to apply methodology and procedures of planning,
transformation of planning into production, control construction projects, quality control, surveying, marking
and measurement, management of production on site (labour, equipment, material) including timetables,
cost and return control systems, how to organise non-formal and support informal learning on site.

Also this level professional is involved in all stages of construction project management processes:
taking part in planning (materials, tools, resources), organising and executing (taking care of the main work
flow and distribution of tasks as well as monitoring and assessing of results and overall quality.

KEY FINDINGS

Knowledge, skills and competence at level 5

Knows in comprehensive manner technology of construction, in particular tools and equipment used
on site for production: their functioning, modes of use and features of performance as well as the boundaries
of capability and applicability, hot ot lovate equipment for application on site; knows methods and tools
for measurement and representation of land and construction details and of working drawings; knows in
principle about statics in construction, knows budget software.

Material

Knows in comprehensive manner material used on site for production, its characteristics, modes of
use and behaviour when processed as well as the boundaries of capability and applicability, how materialis
deliverd and stored on site; how hazardous material has to be handled.

Rules, norms, regulation

Knows in comprehensive manner standards, rules, norms and legal duties on national as well as EU
levels relevant for production on site, applied topography, management of sites and production processes,
quality management and vocational training in particular concerting healf and safety and environmental
issues.

Procedures

Knows in comprehensive manner methodology and procedures of planning, transformation of planning
into production, control construction projects, quality control, surveying, marking and measurement,
management of production on site (labour, equipment, material) including timetables, cost and return
control systems, how to organise non-formal and support informal learning on site.

Frame of action, actors, interfaces

Knows in comprehensive manner responsiblities, roles, competence, rights, duties and way of work of
other actors involved in construction projects

This level professional is involved in all stages on management processes: taking part in planing
(materials, tools, resources), organising and executing (taking care of the main work flow and distribution of
tasks as well as monitoring and assessing of results and overall quality.

One ofthe tasks during discussions was to broader scope of competences and skills considered important
to EQF level 5. Organisational social and personal competences also have been discussed. Considering this
as important aspect of development of new qualifications and assessing non formally acquired skills. Such
competencies were mentioned as important for this level:

Organisational Personal Social

Leadership and Management and | Flexibility (ability to adapt to | Communication with customers
distribution of tasks new situations) and upper management

Planning materials, tools, equipment | Autonomy Ability to work in an international
and resources context
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Management of risk and problem | Critical and self-critical abili- | Negotiation competence
solving ties

Management and distribution of | Entrepreneurship, imitative- | Conflict management
tasks ness

Quality control Capacity to applying knowl- | Customer orientation
edge and imbedding innova-
tions

Project management Learning to learn Ability to work in team

Training of lower qualification sub- | Quality orientation
ordinates

Discussions allow to provide a portrait of EFQ level 5 qualification holder, basically qualification could
be divided into three main building blocks: sector or occupation related competence, managerial competence
and competence related to the training, teaching, assessing of lower qualification workers. Through this
could be regarded as a general tendency, this is not necessary the rule in all sectors, for example such a
distribution have not been defined in health sector.

SECTOR / OCCUPATION RELATED COMPETENCE:
Work Process Related Technologies, Innovations;
Tools, Equipment, Resources;

Norms, regulations, standards.

MANAGEMENT / ORGANISATIONAL COMPETENCE
Management and distribution of tasks for
subordinates, planning and organisation of work flow;
Management of risks and problem solving;

Work safety issues, Quality control.

TRAINING / TEACHING / ASSESSING

OF LESS QUALIFICATION STAFF

Training of lower qualification subordinates,
Work place instructions,

Evaluation of work of others;

Training of apprentices;

Assessing competences of apprentices.

Round table provided more detailed information about knowledge, cognitive and practical skills and
competence then referential EQF descriptors, butall findings correspond to description provided in European
Qualification Framework, showing that knowledge are of comprehensive, specialised nature, within a field of
work or study and an awareness of the boundaries of that knowledge.

Knowledge:

» Comprehensive, specialized, factual and theoretical knowledge within a field of work or study and an
awareness of the boundaries of that knowledge;

Cognitive and practical skills:

e A comprehensive range of cognitive and practical skills required to develop creative solutions to
abstract problems;

Competence is described in terms of responsibility and autonomy.

Exercise managementand supervisionin contexts of work or study activities where there is unpredictable
change; review and develop performance of self and others.
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Another observation is that level descriptors can be formulated at different levels
of abstraction according to the types of qualifications framework they are used in:
At the level of a sectoral qualifications framework;

At the level of a national qualifications framework;

At the level of a regional qualifications framework;

Potentially also at a global level.

Consult, identify and build consensus

Qualification descriptors identify the typical achievements and attributes associated with whole quali-
fications. Descriptors must be reasonably concise, and expressed in language that is accessible by all who
will use them. The general terms need to be referenced in a manner that conveys the level of difficulty and
complexity associated with tasks and functions performed at a workplace.

There is a need for a link between the European Standards and Guidelines for Higher Education and
standards for the quality assurance in the world of work, controlled by other non-state organizations (na-
tional and international).

There is a need for a European Qualifications Framework for non-formal learning, with descriptors
based on standards that are used by ‘the world of work), like ISO and NEN - and with a ‘conversion table’ of
this EQF-NF with the EQF for LLL.

The roundtable discussion served for several purposes: helped to identify the needs of main stake-
holders and different groups of interest (representatives of employers, VET training and Higher education
institutions, learners and broader public) and allowing to discuss broader possible benefits from EQF level 5
potential for learners, employees and labour market providing advanced VET skills and competences.
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METHODOLOGY OF DEVELOPMENT OF SECTOR SPECIFIC
QUALIFICATION DESCRIPTORS FOR SQF LEVEL V

Commonly understood, level descriptor is a statement, using learning outcomes, that describes learning
achievement at a particular level of a qualifications framework and that provides a broad indication of the
types of learning that are appropriate to a qualification at that level. Development of level descriptors using
learning outcomes describing EQF level V of learning achievements across different types of learning in
different sectors can be applied internationally.

I. THE MAIN PRINCIPLES FOR THE DEVELOPMENT OF SECTORAL QUALIFICATION
DESCRIPTION FOR SQF LEVEL V:

o Involvement of stakeholders: One of the key determinants for the development of level V descriptors
is including a representative group of all important sectoral stakeholders into discussion about main
characteristics of level V qualifications within sectors. A wide range of stakeholders should be involved,
representing different entities functioning in the sector — companies, industry chambers and organisations,
representatives of higher education and professional bodies, as well as regulatory authorities. Developing of
decriptors is initiated by discussions on the competences and standards in a given sector, enabling industry
representatives to exchange information and reach consensus on contested issues. Industry stakeholders are
therefore both the creators as well as the recipients of the solutions developed for the sectoral framework

e Correspondence to the needs of labour market: The description should demonstrate tangeable
benefits for the labour market and encourage investing into gaining level V qualification. Only then will it
fulfil its potential for strengthening transparency and trust in the sector, as well as serve its clients, employees
and the market as a whole.

o Focus on learning outcomes: Description of the sectoral level qualification level V should be focused
on reaching clear learning outcomes and lead to gaining competences useful for the learners and the sector.

e Correspondence to EQF descriptors: Descriptions should be designed to facilitate the system of
existing qualifications, their eventual redesign and the development of future competence-based sectoral
qualifications. Description shuold reference to existing qualification standards and specific qualifications in
the sector, especially if they include competences described in the language of learning outcomes. It is wise
to foresee the career development and individual learning paths.

Scheme No 1: Components for the development of sectoral descriptors:

Definition of competences Analysis of the sector needs
from work environment and tendencies within the sector
Professional roles Sectoral
Job profiles determinants

) Verification and
Point of reference /

validation
Reference to EQF and NQF Sectoral qualification
descriptors descriptors
Interconnection with Agreement on types and
levels 4 and 6 names of qualifications

Examples of qualifications
in the sector
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Table No. 1. Steps for the development of sectoral descriptions:

No. | Content Methods
1. Background Comparative analysis,
Analysis of main national regulations, main Analysis

international standards and regulations
Social and economic context study

2. Analysis of work procecess for level V in Sector | Expert analysis,
Working groups
Formulating questions which lead to clarity
3. Identification of professional roles (groups Job analysis
of competencies, qualifications and Job Interviu, qualitative questionaire
specialisations)
4. Elaboration of a job profile Discussions with main stakeholders
Formulating questions which lead to clarity
5. Definition of typical occupations Discussions with main stakeholders
Formulating questions which lead to clarity
6. Elaboration of Sectoral Qualification Expert working groups
descriptors in sectors (Defining learning Formulating questions which lead to clarity
outcomes for the level V in sectors)
7. Considering and agreement the types and Expert working groups
names of qualifications (for example “master”, | Discussions with main stakeholders in the
“specialist”) sector
Formulating questions which lead to clarity
8. Modalities for accessing the profession/ Expert working groups
occupation Formulating questions which lead to clarity

- Work experience for entering level V

- Competences for entering level V

- Possibility to access level V from level VI,
VI and VIII

- Paths for accessing level V from level [, II,
11, IV

9. Relations with IV and VI level qualifications Expert working groups

Formulating questions which lead to clarity
For example:

- Length of training programmes

- Process of verification of knowledge

10. | Verification and validation by Sectoral/ External assessment
national/international Authorities
Recognition and validation

11. | Quality provision/renewal Aplication of sectoral qualification
Testing procedures, descriptors
and feedback

II. PROCESS OF THE DEVELOPMENT OF COMPETENCES FOR EQF LEVEL V:

Sector-specific descriptions of knowledge, skills and competence are the basis of the qualification
descriptions. They should reflect the demands of work in the specific industry. To define knowledge, skills
and competence in a sector-specific manner it is necessary to find the main reference point common for many
countries and therefore available to use it internationally. In this case this reference point was European
Qualification framework.
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The process of identifying sets of key competences for the most important areas of the specific sector
is a critical part of the methodology of developing sectoral level descriptors, since they form the basis of the
determinants distinguishing specific sectoral qualifications.

The integral descriptive categories used and aspects of major importance for completeness of the
description of knowledge, skills and social competences at a given level of advancement also have to be
analysed. Such analysis considers general job roles at this level in the sector, key activities/actions (action
verbs) appropriate for a given level of responsibility, independence, cooperation and management, creativity,
assessment, self-development, etc.,

The worker has to possess:

¢ - knowledge about equipment and materials, societal and legal framework

e - practical skills that allow to execute work operations

e - competence to be able to act and behave with the appropriate level of responsibility. The higher the
qualification level, the bigger the responsibility.

Table No. 2 Analysis of Sector specific competences:

General knowledge Knows and understands:

General skills Is able to do

General social competence Is ready to

Occupational area knowledge Knows and understands:

Occupational skills Is able to do ....

Occupational social competence Is ready to

Tools, equipment and materials used Knows how to use...

Sector specific rules, norms, regulations Knows how to apply ...

Profile of a person with a sectoral qualification | Example of position requiring qualifications at the level:
atlevel V: (Independent Specialist)

Sectoral qualification description serve the purpose of making the qualifications of an industry
transparent, well-ordered and improved in terms of quality. By using the language of the sector and
referencing the described competence requirements to the work environment, it is a friendly tool for
recognizing the complexity of level 5 qualifications and for comparing qualifications with one another,
building coherent development paths, and creating effective systems for the continuous improvement of
employee competences. In this way, it becomes an important and useful link between the world of work and
the world of qualifications.

III. RELATION WITH EQF LEVELS IV AND VI

For a clear definition of level V qualifications within sectors It is also necessary to compare and
distinguish differences of EQF level V from EQF levels IV and VI. This could be done by comparing typical
occupations, types of qualifications awarded, analysing job profiles with a special emphasis on such aspects
as skills proficiency, level of responsibility, managerial skills and autonomy.

54



Funded by the
Erasmus+ Programme
of the European Union

EQF level V as an intermediate level between VET and higher education systems should be examined in
a relation with VET and higher education qualification descriptors. This should help to identify how level V
qualifications provide access to employment and career advancement, as well as enabling further learning
and progression to higher education.

Main aspects to inspect still are learning outcomes describing level of skills, knowledge competences as
well as recognition of qualification and progress routs in terms of lifelong learning.

Difference between EQF level IV, level V and level VI as provided in European Qualification Framework can
beseen in an increasing level of complexity of knowledge and skills as well as emerging managerial competencies,
increasing degree of responsibility and autonomy.

1V. EXAMPLES OF METHODOLOGIES USED IN OTHER PROJECTS:

1. Level-setting and recognition of learning outcomes. The use of level descriptors in the twenty-first
century. J. Keevy and B. Chakroun, 2015

2. Sectoral Qualifications Framework for the Construction Industry in Europe. Project “Developing and
Introducing a Sectoral Qualifications Framework for the European Construction Industry (SQF-Con)”. 2009

3. Prototype Joint European Sectoral Qualifications Framework for the Creative and Performing
Disciplines, 2012

4. Qualification Frameworks: basic elements, key recommendations and methodology. CIMEA, 2016
(Luca Lantero, Manuele Costone)

5. Sectoral Qualifications Framework: Telecommunications, 2015 http: //www.kwalifikacje.edu.pl/en/

sectorial-gf/1053-telecommunications
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SECTORAL QUALIFICATION DESCRIPTORS WELDING SECTOR

No. | Parameters Content Feedback
of the Descriptors
1. Short description | Engineering industry

of sector

The engineering industry is one of the most impor-
tant branches of Lithuania’s business and science,
generating around 20 percent of the total added
value. Within the general manufacturing, it employs
around 20 per cent of all manufacturing workers. In
order to stimulate the growth of this sector, not only
investment but also innovation is needed.

In Lithuania, Engineering industry is currently ex-
porting about 72 percent of all production in Lithua-
nia. Exports of the engineering industry started to
grow faster after 2009, and in 2010-2013 the export
of the engineering industry increased on average by
9,5% every year. The range of use of Lithuanian en-
gineering industry products in foreign markets var-
ies from the aeronautics and defense sector (NASA,
Boeing, US troops) to cars (BMW, Volkswagen, MAN,
etc.) and machinery, mechanical equipment and elec-
tronics the instrument industry (Hitachi, Siemens,
Mitsubishi).

According to the European Union data, the Lithuanian
Innovation Index since 2006 increased by 2,58%.
However, Lithuania is still almost two times behind
the European Union average in innovation within the
Engineering industry. Innovation provides the foun-
dation for all types of industry. Companies need to in-
vest in innovation in order to improve the indicators
of the engineering and other manufacturing sectors.

Welding sector

This description is designated to Welding. Welding
is an important sector of the Engineering industry.
Welding is a process that joins materials, usually
metals or thermoplastics, by causing fusion, which is
distinct from lower temperature metal-joining tech-
niques such as brazing and soldering, which do not
melt the base metal. In addition to melting the base
metal, a filler material is typically added to the joint
to form a pool of molten material (the weld pool) that
cools to form a joint that is usually stronger than the
base material. Pressure may also be used in conjunc-
tion with heat, or by itself, to produce a weld. Weld-
ing also requires a form of shield to protect the filler
metals or melted metals from being contaminated or
oxidized. Although less common, there are also solid
state welding processes such as friction welding in
which metal does not melt. Some of the best known
welding methods include Oxy-fuel welding, Shielded
metal arc welding (SMAW), Gas tungsten arc welding
(GTAW), Gas metal arc welding (GMAW), Flux-cored
arc welding (FCAW), Submerged arc welding (SAW),
Electroslag welding (ESW), Electric resistance weld-
ing (ERW).
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Many different energy sources can be used for weld-
ing, including a gas flame, an electric arc, a laser, an
electron beam, friction, and ultrasound. While often
an industrial process, welding may be performed in
many different environments, including in open air,
under water, and in outer space. Welding is a haz-
ardous undertaking and precautions are required to
avoid burns, electric shock, vision damage, inhala-
tion of poisonous gases and fumes, and exposure to
intense ultraviolet radiation.

Main activities at
level V within Sec-

The activities at level V divides into 2 different sec-
tions:

tor (job profile)
Part 1: Welder-practitioner:
- Performing welding work at the highest in-
ternational level
- Documentation filling
- Managing a certain working bar (brigade,
workshop)
- Practical training of apprentices
Part 2: Coordinator of welding quality:
- Organization coordination and production of
fusion welding works of steel, aluminium, cop-
per and alloys
- Assembling and installation works
- Instructing
- Supervision, quality control of work in the
engineering and metalworking factories, con-
struction, machinery, energy, agriculture, servic-
ing and other sectors of the economy
Typical occupa- - Welding Inspector (project proposal)

tions for the sector

- Welder

- Welding, Cutting and Surface Treatment by
Laser Operator

-  Welding Master

- Welding Quality Coordinator

Occupational
knowledge

- To apply the knowledge of welding works
technology (materials, products, methods, stan-
dards);

- To apply engineering knowledge about wel-
ding drawings;

- To apply the knowledge about sequence of
performance of work, productivity of labour and
equipment;

- To perform welding work at the highest in-
ternational level

Occupational skills

- To supervise compliance with work and fire
safety requirements and rules;

- To control adherence to works implementa-
tion schedule;

- To present suggestions concerning supply of
materials and equipment;

- To produce specific welding works;

- To control ant test quality of welding works;
- To read welding drawings;

- To prepare welding procedure specificati-
ons;
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- To select welding equipment, materials and
technologies;

- Toinstruct lower qualification workers;

- To perform various types of welding work at
the highest international level.

6. Other occupation- - To apply knowledge of work safety and envi-
al competence ronmental protection;

- To apply the knowledge of psychology of in-
terpersonal communication;

- To apply the knowledge about information
technologies.

7. Sector specific Tools: grinding, drilling, sharpening, NDT tools,
-tools penetrants, pressure testing tools etc. tools.
-equipment Equipment: different arc welding machines, robotic
-materials welding, semi automatical welding machines, mill-

ing, drilling, turning, cutting machines, plasma cut-
ting and welding machines etc.

Materials: different kind of steels, aluminium, copper
etc. Welding rods, electrodes etc.

8. | Sector specific EN ISO 9606; EN ISO 1090; EN ISO 5817; EN ISO
rules, norms, regu- | 6520; EN ISO 14731; EN ISO 4063; EN ISO 2553; EN
lations ISO 17637; EN ISO 17635; EN ISO 15609; EN ISO

15608
European welding federation guideline No. EWF-
652r2-121/SV-0

9. | Type of qualifica- VET (vocational educational training) diploma
tion awarded

10. | Interrelations with | A person seeking to acquire this qualification must | These requirements
level IV and possi- | have at least secondary education, a LTQF level IV | may differ from one
bilities to upgrade | welder qualification and have 5 years of professional | country to another due
qualification to experience in the engineering industry. to national legal regu-
level V lations and how every

country relates EQF to
NQF.

11. | Next level of A person can become a Production and technology | These requirements
professional de- engineer (level VI) with a specialisation in Welding. | may differ from one
velopment (Inter- | Requirements for enrolling on a course - to have sec- | country to another due
relations with EQF | ondary school education. No relations to level V in | to national legal regu-
level VI) any sector. lations and how every

country relates EQF to
NQF.
12. | Suggested length Modular Welding Coordinator-supervisor training | These requirements
of training program ( length 60 credits) Welding Coordinator- | may differ from one
supervisor non formal training program ( length 80 | country to another due
hours) to national legal regu-
lations and how every
country relates EQF to
NQE
13. | Reliance of the Vocational

level V description
to the education
sector (vocational,
higher)
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14. | Suggested train-
ing programmes
under the descrip-
tion

- Welding Inspector, formal education (project
proposal). Suggested length of training - from 10
weeks (in the form of continuous vocational edu-
cation to 1 year in the form of initial vocational
education)

- Welder, formal education (project proposal).
Suggested length of training - from 10 weeks (in
the form of continuous vocational education to 1
year in the form of initial vocational education)

- Welding, Cutting and Surface Treatment by
Laser Operator, formal education (project pro-
posal). Suggested length of training - from 10
weeks (in the form of continuous vocational edu-
cation to 1 year in the form of initial vocational
education)

- Welding Master, formal education (project
proposal). Suggested length of training — from 10
weeks (in the form of continuous vocational edu-
cation to 1 year in the form of initial vocational
education)

- Welding Quality Coordinator, informal edu-
cation. Length - 3 weeks.

These requirements
may differ from one
country to another due
to national legal regu-
lations and how every
country relates EQF to
NQE

FINAL CONCLUSION:

X We accept the level V description Welding Qualification as of suitable quality.

X We accept the level V description Welding Qualification as of suitable quality with the condition that
the corrections are made following our feedback.
Partner Fundacion Laboral del Metal
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CONSTRUCTION SECTOR

No. | Parameters of
the Descriptors

Content

Feedback

1. Short description
of sector

The construction sector plays role of strategic importance in
the European economyin Europe. Itdelivers the buildingsand
infrastructure needed by the rest of the economy and society.
It generates almost 10 % of GDP and provides 20 million jobs,
mainly in micro and small enterprises. Construction is also
a major consumer of intermediate products (raw materials,
chemicals, electrical and electronic equipment, etc.) and
related services. Because of its economic importance, the
performance of the construction sector can significantly
influence the development of the overall economy.
The competitiveness of construction companies is therefore
an important issue not only for growth and employment in
general but also to ensure the sustainability of the sector.
Also the construction sector plays an important role in the
delivery of the Europe 2020 Strategy on smart, sustainable
and inclusive growth. Furthermore, the Commission’s
Communication on the ‘Energy Roadmap 2050’ points out
that higher energy efficiency in new and existing buildings is
key for the transformation of the EU’s energy system.
However, the construction sector is confronted by a number
of structural problems, such as a shortfall of skilled workers
in many companies, low attractiveness to young people due
to the working conditions, limited capacity for innovation
and the phenomenon of undeclared work. More widely, the
current situation of this industry can be characterised by
three basic elements.
Recent trends of development of construction sector which
will effect this sector the most include:
e Environmental sustainability (sustainable
construction)
e Automation in construction
e E - construction (as an electronic alternative to
this where records are recorded and kept digitally,
throughout the life of a project);
e Increased requirements for energy efficiency;
e Resource efficiency throughout the whole life cycle.

2. Main activities
at level V within
Sector (job
profile)

The most important work task for the level 5 professional in
construction is to link the phases of planning and execution
of building project.

Employees in charge with this work must understand
principles and forms of planning and be able to transform the
results of planning into detailed, short termed work plans for
subordinates and into a practical work organisation on site.
They also have to be able to conduct and to supervise the
worKk, to dispose labour, equipment and material in the frame
of the overall planning, and to take responsibility for the
fitting of results with tenders specifications, quality norms
and deadlines.

These professionals have to be able to train, instruct and
control work of other subordinates (apprentices) in the
work place, also to evaluate their competences and skills as
well as give feedback about quality and results of work of
apprentices.

They also must be able to take over responsibility for health
and safety as well as for environmental issues.

1COM(2011) 885/2.
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Typical
occupations for
the sector

Lower-level manager in construction site (master)

For example:

(High level) professional in bricklaying, lower-level manager
in bricklaying or Bricklaying Master);

Professional in Concrete works (Concrete works master)
(High level) professional in buildings insulation (Buildings
insulation master

(High level) professional in Roofer

Medium or High
levelin Construc-
tion and Build-
ing Rehabilita-
tion Companies;
Work Manage-
mentTechnician;
Work Prepara-
tion Technician;
Construction
Designer; Quan-
tity surveyors;
Responsible for
Shipyard Orga-
nization; Coordi-
nator of Mainte-
nance Activities
in Real Estate
Companies;
Technical-Com-
mercial Activi-
ties in Building
Material Com-
panies; Techni-
cal Activities in
Construction
Specialties Com-
panies.

Occupational
knowledge

Level 5 professional in construction is expected to have:

Specific knowledge such as technology of
construction, tools and equipment used on building
site and how they are functioning;

Deep knowledge of methods and tools for
measurement and representation of land and
construction details and of working drawings
(printed and in e-form);

Know technology of construction, materials, tools
and equipment and its characteristics used on site
for production;

know how to apply regulations, norms and standards
on national as well as EU levels relevant to the
functions performed on site;

Know how to apply safety and health at work
regulations, environment issues and be able to
control how these regulations are respected in
working place;

Specific knowledge about quality requirements for
the construction site and work process.

To know basic elements of training of apprentices in
a form of work based learning.

Occupational
skills

Level 5 professional in construction competence:

Managing work flow in construction site (materials,
tools, resources);

Application of methodology and procedures of
planning and execution of construction site works,
taking care of the main work flow and distribution of
tasks as well as monitoring and assessing of results
and overall quality;

Control construction projects;
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e Manage quality control, surveying, marking and
measurement;

e Manage production on site (labour, equipment,
material) including timetables, cost and return
control systems;

Managing work health and safety issues;

e Organisingnon-formal and supportinformallearning
on site for apprentices;

Evaluation of the training needs;
Mentor less experienced employees;
Manage the safety and quality issues.

6. Other Other important occupational competence: - Continuous
occupational e Ability to perform professional tasks under variable | training
competence conditions (to act in unforeseen situations); - Emotional

e Risk management; balance
e Effective communication; - Organization,
e Preparation of construction site documentation; coordination
e Evaluation of the impact of various actions and -Communication
risks; skills
¢ Management of the flow of information; - Linguistic skills
e Problem solving; - Critical
Managing small teams. thinking
- Negotiation
- Emotional
intelligence
- Cognitive
flexibility
- ICT skills

7. Sector specific Tools and equipment used on construction site, tools for
-tools measurement and cutting, construction drawings in various
-equipment formats (2D, 3D, 4D) budget and management software.

-materials Materials used in construction site, they characteristics and
behaviour then processed.

8. Sector specific Construction site regulations and norms, such as European | What about the
rules, norms, advanced codes, the Eurocodes, a set of European standards | national norms
regulations for the design of buildings and other civil engineering works, | and regulations?

is a starting condition for risk reduction and harmonisation
in construction.

9. | Type of Types of qualifications: (Level 5 certificate, vocational
qualification educational training diploma)
awarded

10. | Interrelations A person seeking to acquire this qualification must have | Disagree. This
with level IV at least secondary education, a EQF level Il qualification | prevents many
and possibilities | and have at least 2 years of professional experience in the | young people
to upgrade construction industry, or level IV qualification and at least 2 | from moving to
qualification to years of experience. this level.
level V

11. | Next level of Next level of professional development for a high level
professional professional is to become a coordinator of construction
development works in construction work place or manager of construction
(Interrelations works (managing and supervising of lower qualification
with EQF level professionals).

VI)

12. | Suggested length | Training programme can vary from one year to year and a | This can create

of training half, depending on prior knowledge and experience obtained | more problems

in the workplace.

in terms of ecvet
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13. | Reliance of Level V description in construction is more relevant to
the level V vocational training sector then to the higher education. In
description to some countries in the construction industry school-based
the education systems and company-based systems co-exist in the frame of
sector vocational education and training system.

(vocational,
higher)

14. | Suggested Modular training programme for level V professionals in
training different fields of construction. Suggested form of vocational
programmes education and training is apprenticeship.
under the
description

FINAL CONCLUSION:

x We accept the level V description Construction Qualification as of suitable quality.
X We accept the level V description Construction Qualification as of suitable quality with the condition

that the corrections are made following our feedback.

Partner Esprominho
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CLOTHING AND TEXTILE SECTOR

No.

Parameters of the
Descriptors

Content

Feedback

Short description of
sector

The Lithuanian clothing and textile sector is one of
the largest job-creating manufacturing industries
in Lithuania, which currently employs about 26
thousand people. Level 4 professional qualification is
quiet popular in textile sector. It has been identified
by employers that there is a need for a higher level
employees (qualification level V) to cover the higher
leveltechnicalroleswithintheindustryandtoprovide
progression routes for those on manufacturing. Due
to the rapid changes in the market, and in the face
of low cost competition, textile sector is increasingly
reliant upon implementing cost effective product
development initiatives to enable them to compete
within the global market. The need of qualified staff
is real.

Lithuanian textile and sewing industry production
quantity is too large for the local market, and
therefore the sector is exporting a lot and working
for foreign markets. Textile industry is dominated
by several companies that compete successfully not
only in the local, but also in foreign markets due to its
brand. Foreign direct investments is one of the most
important factors that facilitate the achievement
of faster technological advances and more efficient
dissemination of knowledge and innovation.
Attractiveness of investment in Lithuanian textile
sector is usually characterized by a favourable
geographical location, relatively good workforce
quality, good transport infrastructure, government
efforts to improve the business environment.
Growing foreign direct investments and growing
foreign capital shows the industry’s ability toincrease
the competitiveness of domestic enterprises. The
possibility to enter EU market has changed the way
companies in the sector work.

Main activities at
level V within Sector
(job profile)

The qualification is intended for activities with a
complex combination of tasks in different fields of
activity covering such activities as sewing, modelling
and designing. Other activities include coordination
and management work, assessment and training
of lower-skilled employees. The activity requires a
combination of comprehensive knowledge of the field
with general knowledge, solving various specialized
tasks in several different fields of activity. Also 1-3
years working experience within the sector (work
based learning) is necessary.

An employee carries out activities independently,
whose care is limited to assessing the results.
Tasks of the activity are determined by the higher
qualificationemployee, often givingthe performerthe
opportunity to choose the ways and means of solving
these problems. The employee manages the activities
of lower-skilled employees, plans and divides tasks,
supervises the performance of activities, advises and
checks the quality of performance.
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The operational and organizational requirements
of the business and its environment are constantly
changing, changes are often unpredictable and may
involve new areas of activity.

Typical occupations
for the sector

Sewing constructor, seamstress modeller, clothing
tailor, women'’s clothing tailor, men’s clothing tailor,
blouse tailor, hat tailor, theatrical worker seamstress,
custom tailor, fur fabric tailor, textile fabric tailor,
textile craftsman, re-sewer, tailor modeller, hat
modeller.

Occupational
knowledge

>

>

Basics of clothing construction and model-
ling.

Sewing (to know and understand how the
constructed garment is made, how to com-
bine pieces in to a solid product, technical
procedures and equipment needed).
Principles and process of organising and as-
sessing work. Understanding of the work-
place and the employee’s responsibilities, for
example, time-keeping, appearance, custom-
er care, health and safety and etc.
Procedures and skills for training lower
staff.

Operations and criteria of quality assurance.
Principles and regulations of safety at work.

Occupational skills

V| VY V

Clothing construction, modelling and sewing
skills (clothing design, correction of prod-
uct model, reproduction of sizes; creation
of spreadsheets, design of the product from
the sketch, model sketch analysis, changing
of the structure base, multiplication of the
product, preparation of full product techni-
cal documentation).

Evaluation and self-evaluation skills.

Quality assurance skills (quality assurance
skills are the ones characterizing the profiles
atlevel 5).

The capacity of coordinating a team, the ca-
pacity of doing the job and interacting with
the other professional profiles of the sector,
knowing their roles and their peculiarities.
If necessary, should be able to implement
sectoral innovations / latest trends, improve-
ment of working methods and technologies,
work place health and safety.

Highly skilled professionals should become more fa-
miliar with the primer of the textile sector, also be
familiar with the management of textile processes.

Other occupational
competence

>

>
>

After gaining level V qualification, employee
is ready to work individually, ensuring work
safety, working as leader for other team
members, demonstrating knowledge within
the sector, IT knowledge and self-evaluation.
Autonomy in organizing and carrying out
the work is strictly linked to responsibility, a
competence thatlevel 5 qualifications should
develop.

Positive attitude to learning.

Flexible approaches to solving problems.
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» Adaptability and positive attitude to change.
» Confidence to set goals, reflect and learn
from experience.

7. Sector specific IT, special programmes for modelling/construction,
-tools MS Office and other necessary to fulfil daily duties.
-equipment Tools and equipment varies from companies in the
-materials sector and vocation training centres, providing the

qualification.

8. Sector specific rules, | No specific rules, norms or regulations are applied.
norms, regulations

9. | Type of qualification | Level V qualification-vocational training. Position:
awarded constructor-modeler, designer-modeler, shift mana-

ger or supervisor.

10. | Interrelations Level V qualification has direct interrelations with
with level IV level 1V, as level 1V usually should be completed to
and possibilities proceed higher level of qualification. According to
to upgrade Lithuanian Qualifications Framework V level qua-
qualification to level | lifications provided through programs for persons
\Y with professional qualifications and set duration of

professional experience, non-degree study programs
and (or) the professional experience and indepen-
dent study.

11. | Nextlevel of Level VI qualification according to Lithuanian
professional Qualifications Framework. Position: production
development manager, engineer, work manager, creative director,
(Interrelations with | etc.

EQF level VI)

12. | Suggested length of
training

Up to one year.

13. | Reliance of the level | Vocational education.
V description to the
education sector

(vocational, higher)

14. | Suggested training
programmes under

the description

Sewing constructor vocational training programme

FINAL CONCLUSION:

X We accept the level V description ‘Clothing and textile sector’ as of suitable quality.

X We accept the level V description... [Clothing and textile sector] ... as of suitable quality with the
condition that the corrections are made following our feedback.

Partner: Essenia UETP srl - Giovanna Palumbo; Francesca Sauro
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EVALUATION OF THE INTELECTUAL OUTPUT 3:
methodology FOR THE DEVELOPMENT OF SECTORAL Qualification Descriptors

Qualification Descriptors at EQF level 5 in three sectors

the development
of sectoral quali-
fication descrip-

tors

PARAMETERS OF
No. THE methodology ANALYSIS ASSESSMENT/REMARKS
1. Overall The purpose of the development of secto- | The overall objective of the Met-
objectives ral qualification descriptors is indicated in | hodology is clear.
the recomendations from the first outco-
me of the project ,Comparative study on | Dispate the fact that this Met-
developments of EQF level 5 qualifications | hodology was prepared for the
in Europe® Overall objective of the met- | developments of the European
hodology is to increase transparency and | Qualification Frameworks Level
recognition of skills and qualifications in | V qualifications in three sectors,
order to facilitate learning, employability | it could be applied and used much
and labour mobility throught development | broader: for other levels of Euro-
of international qualification descriptors | pean Qualification Framework or
in specific sectors. for other sectors as well.
The methodology provides preconditi-
ons for the development of international-
ly compatible platform of new types of
qualifications,vocational education or stu-
dy programmes and joint developments in
diferent sectors. Better understanding and
application (nationally and international-
ly) of EQF level 5 qualifications, allowing
learners to move more easily between dif-
ferent types of education (such as acade-
mic and vocational) and between different
levels (such as VET and higher education)
internationally.
2. Grounding of the | First of all methodology is grounded on | Methodology is well grounded on
methodology for | research and study of the developments | research and indept study of the

within European Qualification Framework
level 5, analyses of recent European Voca-
tional education and training and Higher
education policy developments, strategic
papers, official documents, results scienti-
fic research and data analyses and compa-
rative study of European countries. For the
purpose of the development of Methodolo-
gy review of European policy and strategic
documents concerning sectoral qualifica-
tion frameworks and qualifications, ana-
lyses of reforms and developments in EU
countries regarding both vocational edu-
cation and training and Higher education
qualifications has been prepared.
Examples of methodologies used in ot-
her projects are also examined (such as
Prototype Joint European Sectoral Quali-
fications Framework for the Creative and
Performing Disciplines, 2012, Sectoral Qu-
alifications Framework: Telecommunicati-
ons, 2015).

developments within European
Qualification Framework level 5
across Europe.
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3. Principles for the
development of
sectoral qualifi-
cation descrip-
tors

There are 4 main principals mentioned in
the methodology:
¢ Involvement of stakeholders,
e Correspondence to the needs of labour
market,
e Focus on learning outcomes,
e Correspondance to EQF descriptors.
In the methodology, the principles are ela-
borated to further clarify their applicati-
on:
It is stressed (while presenting importan-
ce of involvement of stakeholders) that
the developing of descriptors should be
grounded on the indept discussions about
the competences and qualifications in a
given sector, enabling industry represen-
tatives to exchange information and reach
consensus on contested issues.
A broader explication of the principles
emphasizes that the development of sec-
toral inventories should be based on a
comprehensive discussion among all sta-
keholders on the competences and qua-
lifications of a particular sector, allowing
industry and education representatives to
exchange information and agree on con-
troversial issues. Representatives of all
stakeholders should, in particular, agree
in detail on the benefits to each of the tar-
get groups (employers, workers, learners,
education providers, the state) provided
by sectoral qualifications descriptions in
various fields. It should also be clear to
everyone what is the added value of crea-
ting sectoral qualification descriptors.
The description should demonstrate tan-
geable benefits for the labour market and
encourage investing into gaining level V
qualification.
Description of the sectoral level qualifica-
tion level V should be focused on reaching
clear learning outcomes and lead to gai-
ning competences useful for the learners
and the sector.
Description should have clear reference to
existing qualification standards and speci-
fic qualifications in the sector, especially if
they include competences described in the
language of learning outcomes. It is wise
to foresee the career development and in-
dividual learning paths.

4 principals are chosen appro-
priately and consistent with the
logic of the methodology itself.
The importance of the discusion
and consensus is mentioned in the
Methodology and could be added
as a principal as well.

4. Components for
the development
of sectoral des-
criptors

Descriptors consist on these main para-
meters:

e Analysis of the sector needs and
tendencies within the sector;

e Analysis of main national regulati-
ons, main international standards
and regulations (Social and econo-
mic context study);

e Analysis of work procecess for
level V in the Specific Sector;

The basic parameters are appro-
priate and well thought out, allo-
wing indept description of the qu-
alifications within the sector and
comparison between different
countries.

Some parameters may differ from
one country to another due to na-
tional legal regulations and how
every country relates EQF to NQFE
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¢ Identification of professional roles
(groups of competencies, qualificati-
ons and specialisations);
Reference to EQF and NQF descriptors;
Elaboration of a job profile based on
learning outcomes;
Definition of typical occupations;
Elaboration of Sectoral Qualification
descriptors in sectors (Defining lear-
ning outcomes for the level V in sec-
tors);
e Modalities for accessing the profes-
sion/occupation;
Work experience for entering level V;
Competences for entering level V and
Paths for accessing level V from level
I, I1, I11, IV, as well as relations with IV
and VI level qualifications
e Verification and validation by Sectoral/
national/international Authorities
e Quality provision/renewal
All content of the qualification sector is
oriented towards the posibility to apply
qualification profiles at international level,
describing them comprehensively for all
stakeholders. Therefore, the content used
in the methodology can be adapted at in-
ternational level to describe and analyze
other sectoral and other qualifications.
The process of identifying sets of key com-
petences for the most important areas of
the specific sector is a critical part of the
methodology of developing sectoral level
descriptors, since they form the basis of
the determinants distinguishing specific
sectoral qualifications.

Methods of the A large variety of methods is mentioned | Chosen variety of methods are ne-
development of and can be used in a process of the deve- | eded for a comprehensive analysis
sectoral descrip- | lopment such as comparative analysis, | of sectoral qualifications, and the-
tors expert interviu, Job Interviu, qualitative | refore is suitable and well groun-

questionaire, Discussions with main sta- | ded.

keholders.

Formulating questions which lead to cla-

rity.

Main method Expert working groups.

Discussions with main stakeholders.
Overall evalua- Methodology is well grounded and prepared for comparison and development
tion of the Met- of international qualifications. It could be used universally and could be ap-
hodology plied and used for other levels of European Qualification Framework or for

other sectors as well. The basic parameters are clear and well described, ap-
propriate and well thought out, allowing indept analysis and description of
qualifications, occupations within sector.

Sector-specific descriptions of knowledge, skills and competence are the basis
of the qualification descriptions. They should reflect the demands of work in
the specific industry. To define knowledge, skills and competence in a sector-
specific manner it is necessary to find the main reference point common for
many countries and therefore available to use it internationally. In this case
this reference point was European Qualification framework.
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No.

SECTORAL
QUALIFICATION
DESCRIPTORS

EVALUATION

REMARKS

WELDING

Sectoral Qualification Descriptor for Welding sector
is prepared with regard to sector specificity and
requirements for occupational activities for welders.
It is based on broad discussion about the need of
level 5 practitioner in the welding sector with main
stakehorders groups.

The occupational activitiesare devided into 2 different
sections (quality coordination and high level welding
practice). Occupational knowledge (knowledge of
welding works technology (materials, products,
methods, standards, engineering knowledge about
welding drawings, knowledge about sequence of
performance of work, productivity of labour and
equipment), skills (to supervise compliance with
workand fire safety requirements and rules, to control
adherence to works implementation schedule, to
present suggestions concerning supply of materials
and equipment, to produce specific welding works,
to control ant test quality of welding works; to
prepare welding procedure specifications, to select
welding equipment, materials and technologies
and to instruct lower qualification workers) are
defined with regard to international practice and
variety of occupational jobs that could be performed
at EQF level 5 within welding sector. Some other
sector specific competence are also emphasised: to
apply knowledge of work safety and environmental
protection; to apply the knowledge of psychology of
interpersonal communication, toapply the knowledge
about information technologies.

Descriptor is well prepared and can be used by all
groups of interests and stakeholders (companies,
industrychambersand organisations, representatives
of higher education and professional bodies, as well
as regulatory authorities).

The specificity of the
welding jobs determines
that welders are
regulated by a number of
international standards,
which are changing
rapidly. This should be
taken into account in the
practical application of
the sectoral qualification
descriptor.

CONSTRUCTION

Descriptor is prepared with regard to construction
sector trends and developments and broad
discussion with sector representatives. The industry
sector of construction is a very important one in
the European Union. It provides the infrastructure
and buildings which are required by all the other
sectors of the economy. Descriptors are prepared
with regards to main trends in the construction
industry: Environmental sustainability (sustainable
construction), Automation in construction, E -
construction (asanelectronicalternative tothiswhere
records are recorded and kept digitally, throughout
the life of a project), Increased requirements for
energy efficiency, resource efficiency throughout the
whole life cycle.

It is not internationally
agreed that 1-3 years
working experience
within the sector is
necessary or not.
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The most important work task for the level 5 profes-
sional in construction is to link the phases of plan-
ning and execution of building project. Employees
in charge with this work must understand principles
and forms of planning and be able to transform the
results of planning into detailed, short termed work
plans for subordinates and into a practical work or-
ganisation on site. They also have to be able to con-
duct and to supervise the work, to dispose labour,
equipment and material in the frame of the overall
planning, and to take responsibility for the fitting of
results with tenders specifications, quality norms
and deadlines.

Descriptor is comprehensive and can be used inter-
nationally for the standardisation of the construction
field activities for level 5 EQF practitioners.

CLOTHING
AND TEXTILE
SECTOR

The Descriptors are prepared with the main emp- | It is not internationally
hasis on qualification which is intended for activi- | agreed that 1-3 years
ties with a complex combination of tasks in different | working experience
fields of activity covering such activities as sewing, | within the sector is
modelling and designing and coordination and ma- | necessary or not.
nagement work, assessment and training of lower-
skilled employees.

The level 5 activity requires a combination of com-
prehensive knowledge of the field with general
knowledge, solving various specialized tasks in seve-
ral different fields of activity. Also 1-3 years working
experience within the sector (work based learning)
is necessary.

Importance of ability to perform activities indepen-
dently is also very important for this sector. Descrip-
tors are prepared based on broad discussion with the
sector employers and therefor are trustworth.

Overall
evaluation of
the Descriptors

Sectoral qualification descriptors are well prepared and can serve the purpose of
making the qualifications of an industry transparent, well-ordered and improved
in terms of quality. By using the language of the sector and referencing the
described competence requirements to the work environment, it is a friendly
tool for recognizing the complexity of level 5 qualifications and for comparing
qualifications with one another, building coherent development paths, and
creating effective systems for the continuous improvement of employee
competences. In this way, it becomes an important and useful link between the
world of work and the world of qualifications.
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IZanga

Si palyginamoji ataskaita yra pirmasis Erasmus + programos finansuojamo projekto ,EKS 5 lygmens sek-
toriniy kvalifikacijy aprasy rengimas” rezultatas, ja siekiama pateikti pagrindinius aspektus ir rekomenda-
cijas, kaip plétoti sektoriy kvalifikacijy aprasus. EKS 5 lygio sektoriniy kvalifikacijy tiksly aprasy rengimas
yra orientuotas j jgiidziy ir kvalifikacijy skaidrumo ir pripazinimo didinimg siekiant palengvinti mokymasi,
jsidarbinimo galimybes ir darbo jégos mobiluma, plétojant EKS 5 lygj sektoriniu aspektu.

Tarptautiniu mastu palyginami kvalifikacijos aprasai gali biiti naudojami kaip platforma naujy kvalifika-
cijy rengimui, tai yra pradinei arba testinei profesinio rengimo kvalifikacijai arba trumpalaikéms aukstojo
mokslo kvalifikacijoms kurti.

Siuo ,Erasmus + K2“ veiksmo projektu siekiama, kad V lygio kvalifikacijos sektoriuose tapty geriau su-
prantamos ir plétojamos (nacionaliniu ir tarptautiniu lygiu), kas leisty lengviau siekti karjeros tarp skirtingy
Svietimo risiy (pvz., aukstojo mokslo ir profesinio mokymo) bei skirtingy lygiy ( pvz., profesinis mokymas ir
aukstasis mokslas) tiek Salyje, tiek tarptautiniu mastu.

Europoje EKS 5 lygio kvalifikacija suteikia jvairias galimybes ir leidZia siekti karjeros ar aukstesnio is-
silavinimo, priklausomai nuo kvalifikacijos pobuidzio ir tikslo. Kai kurios kvalifikacijos labiau susijusios su
uzimtumu ir karjeros plétra, o kitos - su aukstuoju mokslu. Labai svarbu rasti tinkamg atspirties taska ir
sudaryti prielaidas skaidrioms, tarptautiniu mastu pripazintoms ir lengvai palyginamoms kvalifikacijoms
Siame lygyje rengti ir jgyvendinti. 5 lygmens pirmoji kvalifikacija gali palengvinti patekimg i darbo rinka
arba stojima j aukstojo mokslo sritj (su galimybe jgytus kreditus persikelti). EKS 5 lygio kvalifikacija gali buti
skirta jau profesiniy jgiidZiy turintiems asmenims, kurie dirba, $i kvalifikacija galéty jiems suteikti pazangiy
techniniy ir (arba) karjeros valdymo jgudZiy.

EKS 5 lygio Europoje kvalifikacijy palyginamoji analizé suteikia pagrindinés informacijos apie tai, kaip
nacionalinés kvalifikacijy sarangos yra susijusios su EKS 5 lygiu ir skiriamos jvairiose srityse, kaip skiriasi
jvairus kvalifikacijy tipai (profesinis rengimas, aukstasis mokslas ir iSorinés formalios sistemos) EKS 5 lygy-
je, kokie kriterijai yra naudojami ir kaip Sie kriterijai suprantami skirtingose Salyse. Ataskaitoje analizuoja-
mos aukstojo mokslo ir profesinio mokymo sistemy sasajos, egzistuojancios prielaidos kvalifikacijy kélimui
pagal EKS 5 lygmenj, naudojant kvalifikacinius aprasus. Siame tyrime taip pat bus nagrinéjamas dar vienas
svarbus aspektas - kaip suinteresuotieji subjektai yra jsitrauke j $ig veiklg ir ar yra poreikis 5 lygio kvalifi-
kacijai.

Nacionaliniy sektoriniy kvalifikacijy, ar retai Europos lygmeniu suteikty kvalifikacijy aprasy pagrindinis
tikslas yra padaryti juos matomomis ir suprantamomis tiek nacionaliniu, tiek ir tarptautiniu mastu.

Palyginamajame tyrime naudojami EKS 5 lygio politikos pokyc¢iai, moksliniai straipsniai, ankstesniy stu-
dijy rezultatai ir jZvalgos. Rezultatai bus analizuojami ir pritaikyti tolesniems projekto tikslams, naudojant
iSvystyta lyginamosios analizés sistema. Ji apima Europos politikos ir strateginiy dokumenty, skirty sektori-
niy kvalifikacijy sistemoms ir kvalifikacijoms, apzvalga, reformy ir pokyciy analize ES Salyse dél EKS 5 lygio
kvalifikaciju.

AKronimai

Dokumente dazniausiai naudojamy sutrumpinimy ir akronimy sgrasas:
CEDEFOP: Europos profesinio mokymo plétros centras
TPM: Testinis profesinis mokymas

ECVET: Europos profesinio mokymo kredity sistema
ECTS: Europos kredity perkélimo sistema

EHEA: Europos aukstojo mokslo erdve

EKS: Europos kvalifikacijy saranga

ES: Europos Sajunga

APR: AuksStasis profesinis rengimas

PM: Profesinis mokymas

PPM: Pirminis profesinis mokymas

NKS: Nacionaliné kvalifikacijy saranga

SKS: Sektoriné kvalifikacijy saranga

SCHE: Trumpojo ciklo aukstojo mokslo studijos
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TradiciSkai Svietimo ir mokymo sistemos yra atskiros ir su skirtingomis posistemémis (bendrojo, profe-
sinio ir akademinio / auk$tojo mokslo) ir Sios posistemés paprastai yra susijusios viena su kita pagal griezta
pagrindinio, vidurinio ir aukstojo mokslo hierarchija. Ta¢iau pastaryjy mety tendencijos rodo, kad profesinio
mokymo ir aukStojo mokslo sistemos artéja viena prie kitos, perzengdamos ribas tarp profesinio mokymo
ir aukstojo mokslo kvalifikacijy.

Siuo metu EKS 5 lygio kvalifikacijose siiilomos jvairios prieigos ir pazangos keliai - priklausomai nuo
kvalifikacijos tipo ir tikslo. Kai kurios kvalifikacijos labiau susijusios su uZimtumu ir karjeros plétra, o kitos
- su aukstuoju mokslu. Beveik visos Europos Salys susiduria su i$sikiais ir turi kurti priemones, padedan-
Cias pripaZzinti kvalifikacijas pagal EKS 5 lygi. 5 EKS lygmens sritis atsiranda ten, kur susiduria ir susijungia
skirtingos sistemos, einant nuo profesinio mokymo link auks$tojo mokslo.

Tokio tipo kvalifikacijy kiirimas ir tobulinimas yra prioritetas visoje Europos Sajungoje. 5 EKS lygmens
kvalifikacija gali suteikti galimybe patekti i darbo rinkg ir siekti pazangos darbo rinkoje, i kvalifikacija gali
atlikti dviguba funkcija - kvalifikacija jsilieti tiek j darbo rinka, tiek aukstojo mokslo sritj (su galimybe kre-
dity uzskaitymui). EKS 5 lygio kvalifikacija gali bati skirta jgiidZiy turintiems asmenims, kurie jau dirba, ir
suteikia jiems pazangiy techniniy ir (arba) valdymo jgudziy.

Kiekviena kvalifikacija yra susijusi su skirtingomis suinteresuotosiomis Salimis, besimokanciais asme-
nimis, profesinio mokymo ar aukstojo mokslo, arba vidurinio ugdymo teikéjais, lankstumo, skaidrumo ir
kitais reikalavimais. CEDEFOP darbinéje ataskaitoje apie EKS 5 lygio pokycius! nagrinéjama EKS 5 lygmens
kvalifikacijos Europoje. Analizés tikslas - geriau suprasti EKS 5 lygmenyje nurodyty kvalifikacijy paskirtj
ir funkcijas bei buidus tolimesniam mokymuisi ir uZimtumui, sustiprinti supratimg apie tai, kaip mokymosi
rezultaty koncepcija yra taikoma kvalifikacijy sistemose visoje Europoje, naudojant 5 lygj, kaip atskaitos
taskas.

Ataskaitg sudaro Saliy analizé penkiolikoje Saliy, kurios iki 2012 m. birzelio mén. pateiké referencines
ataskaitas EKS patariamojoje grupéje ir SeSiy atvejy analize. Ataskaitoje parodyta didziulé trumpojo ciklo?
(aukstojo) Svietimo aprépties jvairové 15 tyrime aptariamuyjy Saliy. Analizé pagrista dokumentiniais tyri-
mais, interviu, susitikimais su darbdaviy ir darbuotojy skétinémis organizacijomis, ministerijomis, Svietimo
teikéjais, darbdaviais, darbuotojais, absolventais, studentais.

Tyrimas rodo, kad EKS 5 lygio kvalifikacija aptinkama skirtingose posistemése, kaip buvo nurodyta
ataskaitoje: bendrojo ugdymo, profesinio mokymo bei aukstojo mokslo srityse. Kai kuriose salyse 5 lygio
kvalifikacija yra susijusi tik su aukstuoju profesiniu mokymu, kitose - tik su aukstuoju mokslu, o dar kitose -
APR ir aukStuoju mokslu. EKS 5 lygis (ir atitinkami NKS lygiai) buvo naudojamas kaip naujy kvalifikacijy
kirimo platforma. Vienoje Salyje (JK) 5 lygmens kvalifikacijos yra susietos su trimis posistemiais: bendrojo
ugdymo, APR ir aukStuoju mokslu. 2 salyse 5 lygio kvalifikacija yra neformalaus Svietimo ir mokymo kvali-
fikacija. Belgijoje (Flamandy sistemoje) sutinkami abu tipai: 5 lygmens kvalifikacijos i$ formaliojo mokslo
(vadinamyjy Svietimo kvalifikacijy) ir 5 lygio kvalifikacijos i$ neformalaus Svietimo (vadinamoji profesiné
kvalifikacija). Kaip pavyzdj imkime Cekijos Respublika, Estija, Latvija, Lietuva, Malta ir JK. Sios naujos kvalifi-
kacijos gali biiti pirminés profesinés kvalifikacijos, kaip Estijoje. Kitais atvejais, kaip $iuo metu aptariama Ce-
kijos Respublikoje, $ios kvalifikacijos gali biiti akademinés. Siuo metu Lietuvoje néra tokio lygio kvalifikacijy,
nors iki 2004 m. profesinio mokymo kolegijose buvo suteikiamas $io lygio kvalifikacinis laipsnis. Siuo metu
uzfiksuota auganti tokio lygio kvalifikacijos paklausa, todél profesinio rengimo ir aukstojo mokslo sektoriai
svarsto, kaip Sig paklausg atliepti: pirminio profesinio rengimo jstaigos siekia perzitréti dalj jy suteikty kva-
lifikacijy ir pertvarkyti jas j 5 EKS lygj. Aukstosios profesinés kolegijos siekia pristatyti trumpasias studijy
ciklo programas ir susieti Sias kvalifikacijas su 5 lygiu.

IS tikryjy EKS 5 lygis gali apimti visy tipy kvalifikacijas, kurias teikia skirtingi sektoriai:

« trumpojo ciklo aukstasis mokslas (aukstojo mokslo institucijos);

¢ aukstesnis profesinis mokymas (profesinio mokymo teikéjai);

« profesiniai diplomai (verslo akademijos, privatiis paslaugy teikéjai);

e sertifikatai ir trumpi kursai (profesinés jstaigos, nacionalinés ir tarptautinés jstaigos, mokymo

teikéjai)3.

Pagrindimas ir metodologija

' CEDEFOP ‘Qualifications at level 5: progressing in a career or to higher education, 2014.

2ISCED 5: Short-cycle tertiary education —-programmes at ISCED level 5, or short-cycle tertiary education often designed to pro-
vide participants with professional knowledge, skills and competences. Typically, they are practically based, occupationally-specif-
ic and prepare students to enter the labour marker. (UNESCO classification of education: http://uis.unesco.org/en/glossary-term

isced-5-short-cycle-tertiary-education).

3 H. Dalle, 2016, European Level 5 area: a tandem for VET and HE.



EKS 5 lygmens raida Europos aukstojo mokslo sistemoje

CEDEFOP tyrimas dél EKS 5 lygio poky¢iy parodé, kad tokio lygio kvalifikacija egzistuoja profesinio ren-
gimo, aukstojo ir net bendrojo ugdymo srityse, o jvairis kvalifikacijy tipai yra skirti jvairioms profesinio mo-
kymo ir aukstojo mokslo institucijoms. Skirtingi institucijy tipai buvo jgalioti suteikti 5 lygio kvalifikacijas:

« aukstojo mokslo institucijos;
 suaugusiyjy Svietimo centrai;

« profesinio rengimo kolegijos;

» kolegija testiniam mokymui;

« profesinés mokyklos;

« kiti teikéjai, jskaitant privacius teikéjus;
» miSrus institucijy tipas.

Profesinis mokymas (PM) gali atlikti pagrindinj vaidmenj rengiant jaunus Zmones darbui, plétojant su-
augusiyjy jgudzius ir reaguojant j darbo rinkos poreikius. Profesinis mokymasis orientuotas j darbo rinkos
poreikius, tuo tarpu aukstojo mokslo vaidmuo turéty biti labiau orientuotas j ilgalaike jsidarbinimo galimy-
be - bendradarbiavimg, ir darbo rinkos formavima. Nepaisant Sio vaidmens, politinése diskusijose profesinis
mokymas buvo nepagrijstai ignoruojamas ir atskirtas, daznai uzgoztas didéjanciu démesiu bendram akade-
miniam i$silavinimui ir mokykly vaidmeniui rengiant studentus universitetiniam mokslui.

Dél trigubos Svietimo, moksliniy tyrimy ir paslaugy teikimo visuomenei misijos, kartu su akademine
laisve, aukStajame moksle vyksta pokyciai, susije su EKS 5 lygiu. Kaip parodyta 1 lenteléje, pastaraisiais me-
tais buvo sudaryti susitarimai tarp Europos $aliy, kuriais remiantis parengtos trumpojo ciklo studijos, susi-
jusios su EKS 5 lygiu:

Lentelé Nr. 1. Europos $vietimo politikos susitarimai dél EKS 5 lygio

Pavadinimas Susitarimai

Mes priimame bendra Aukstojo mokslo kvalifikacijy sandarg,

Bergeno komunikatas: apimancia tris ciklus (jskaitant nacionalines aplinkybes, tarpiniy
kvalifikacijy galimybe). Kiekvieno ciklo bendrieji aprasSai pagristi
mokymosi rezultatais ir gebéjimais bei kredity apreéptimi
pirmajame ir antrajame cikluose.

Liuveno komunikatas: Pagal nacionalines aplinkybes pirmojo ciklo tarpiné kvalifikacija
gali tapti prieinamesné siekiant aukstojo iSsilavinimo.

Mes iSnagrinésime, kaip Aukstojo mokslo kvalifikacijy sandara

Bukaresto komunikatas: galéty atsizvelgti | trumpojo ciklo kvalifikacijas (EKS 5 lygis)
ir paskatinti Salis naudoti kvalifikacijy sarangos Europos AME,
kad buty galima susieti Sias kvalifikacijas su nacionalinémis
aplinkybémis, jei jos egzistuoja.

(Isipareigojimai): jtraukti trumpojo ciklo kvalifikacijas j bendrg
Europos aukstojo mokslo erdve, grindziamg Dublino aprasais,
susijusiais su trumpalaikés kvalifikacijos ir kokybés uZtikrinimu
pagal ESG, kad biity numatytos nuostatos dél trumpalaikés
kvalifikacijos pripazinimo jy paciy sistemose, taip pat tais
atvejais, kai tokios kvalifikacijos néra.

Jerevano komunikatas:

Siuo metu aukstasis mokslas dirba pagal Bolonijos procesa ir jrankius (laipsnio sistema, ECTS), pro-
fesinis mokymas veikia pagal Kopenhagos procesg ir nuosavus skaidrumo ir kokybés instrumentus (Euro-
pos kokybés profesiniame mokyme uZtikrinimo sistemg (EQAVET), Europass, kredity perkélimo sistemg
(ECVET). Abi sistemos (aukstojo mokslo ir profesinio mokymo) sitlo EKS 5 lygmens Svietimo programas,
taciau jy teikéjai veikia gana skirtingais Europos kontekstais. Kita vertus, profesinio Svietimo ir mokymo
paslaugy teikéjai turi institucine autonomija, akademine laisve ir atskaitingumg, o Svietimo proces3g ir jo
rezultatus rimtai skatina socialiniai partneriai.
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Minéta Jerevano ministry konferencija (2015 m. geguzés mén.) priémé rekomendacijg jtraukti EKS 5
lygi, kuris yra Europos aukstojo mokslo erdvés dalis, kaip trumpojo ciklo aukstasis mokslas. Dél to abiejy
sistemy pralaidumas tampa labai svarbus. Dar svarbiau yra galimybés, sukurtos naujoms mokiniy Svietimo
/ mokymosi kelionéms visose sistemose ir lygiuose, ypac ekonomikos krizés ir nedarbo laikotarpiu, siekiant
skatinti jy profesinius gebéjimus, taip pat asmeninj tobuléjima.

Mokymosi kelias, leidZiantis jgyti EKS 5 lygmens kvalifikacija, gali buiti paremtas mokyklinis, darbo arba
dvigubas, ne visa darbo diena, taip pat visa darbo diena. Siuo metu skirtingose Europos $alyse veikia skirtin-
gi jgijimo budai:

« Dieninés mokyklos / kolegijos programos, jskaitant trumpas darbo stazuotes ar esmine darbo prak-
tika;

¢ Neakivaizdinés mokyklos / kolegijos programos, jskaitant trumpas darbo stazuotes ar esmine darbo
praktika;

 Dvilypés programos; uzimtumo / uzimtumo laikotarpiai kartu su mokyklos / kolegijos programomis;
e Neformalaus mokymosi ir savaiminio mokymosi patvirtinimas;

¢ [lgos darbo stazuotés kartu su mokymosi / privalomojo mokymo kursais.

Vienas i§ svarbiausiy poky¢iy nuo 2005 m. yra tai, kad daugelio $aliy trumpalaikés programos jgijo
svarbg, o 2008 m. priimta EKS apima 5 lygmenij, kuris paprastai yra lygis, kuriuo remiamasi trumpojo ciklo
kvalifikacijoms aukstojo mokslo ar profesinio mokymo srityje*. Nors kai kurios kvalifikacijos, susijusios su
EKS 5 lygiu, néra aukstojo mokslo kvalifikacijos, verta paminéti, kad daugelis jy yra ir pirmosios, ir antrosios
pakopos (EKS 6 ir 7 lygiy) kvalifikacijos, kurios néra laikomos aukstojo mokslo kvalifikacijomis sistemose,
kurioms jos priklauso. Todél atrodo nesuderinama su Europos aukstojo mokslo erdve ir nepripazjstama pla-
Ciai paplitusiy trumpo ciklo studijy laipsniy nacionalinése sistemose.

Taip pat verta pabréZti, kad nacionalinése Svietimo sistemose gali biti kity lygmenuy nei tie, kurie jtrauk-
ti | bendrasias sistemas, jei nacionalinés sistemos yra savaranki$kai patvirtintos ir nurodomos KS-EHEA ir
EKS. Pavyzdziui, nors EKS apima 8 lygius, nacionaliniy sistemy lygiy skaicius $iuo metu yra nuo 7 iki 12.
Todél, jskaitant Europos aukstojo mokslo erdvés trumpalaikiy kvalifikacijy jgijima, jokiu biidu nejpareigoja
Saliy jtraukti tokiy kvalifikacijy j savo nacionalines sistemas, taciau aiskiai pripazinty tai, jog daugelyje naci-
onaliniy struktiry egzistuoja trumpalaikés kvalifikacijos.

Nepriklausomai nuo to, ar trumpojo ciklo kvalifikacijos yra jtrauktos | EHEA pagrindine kvalifikacijy
sistemg, kvalifikacijy sgranga turéty numatyti aiSkius komunikavimo biidus, jungiancius trumpojo ciklo kva-
lifikacijas su pirmosios pakopos (bakalauro) kvalifikacijomis. Valstybinés valdZios institucijos, bendradar-
biaudamos su kitais trumpojo ciklo studijy programy teikéjais, turéty skatinti aukstojo mokslo institucijas
plétoti Siuos bendravimo biidus.

Dublino aprasai (sukurta pagal ,bendra kokybés iniciatyva kaip Bolonijos proceso dalis“) vis dar naudo-
jami EHEA, lyginami su aprasais, kurie naudojami EKS 5 lygmenyije:

Lentelé Nr. 2

Aukstojo mokslo trumpasis ciklas EKS 5 lygis
(pirmojo ciklo metu)

Pilnas Dublino aprasy kvalifikacijy rinkinys, Zymintis Mokymosi rezultatai, susije su 5 lygiu, yra:
aukstojo mokslo trumpojo ciklo uzbaigima (pirmojo ciklo
metu), suteikiamas studentams, kurie:

- jrodé zinias ir supratima studijy srityje; ju pagrinda VisapusiSkos, specializuotos, faktinés ir
sudaro bendrasis vidurinis iSsilavinimas ir kuris paprastai teorinés Zinios darbo ar studijy srityje ir
yra pagrijstas paZangiais vadovéliais; tokios Zinios suteikia supratimas apie $iy Ziniy ribas;

pagrindg darbo ar paSaukimo sric¢iai, asmeniniam

tobuléjimui ir tolesnéms studijoms, kad biuty baigtas

pirmasis ciklas;

4 CEDEFOP Briefing Note , The hidden potential of level 5 qualifications” (June 2014), available at http://www.cedefop.europa.eu/
EN/Files/9089_en.pdf.



- gali pritaikyti savo Zinias ir supratima profesinése situa- ISsamus kognityviniy ir praktiniy jgudziy
cijose; spektras, reikalingas kirybiskiems abstrak-
- turi sugebéjimg identifikuoti ir naudoti duomenis, kad ciy problemy sprendimams kurti;
formuluoty atsakymus j aiskiai apibréztas konkrecias ir

abstrakcias problemas;

- gali bendrauti apie savo supratimg, jgidzius ir veiklg su Praktinis valdymas ir priezitira darbo ar stu-

bendraamziais, vadovais ir klientais; dijy veikloje, kur buvo neprognozuojami po-
- turi mokymosi jgtidziy, kad galéty atlikti tolesnius tyri- Kkyciai;
mus su tam tikra autonomija. Perzitirékite ir plétokite save ir Kitus.

Profesinio mokymo ir aukstojo mokslo kokybés pokyciai, susije su EKS 5 lygiu, gali paskatinti geresnij
kvalifikacijy pripaZinima ir skaidrumg, taciau yra bitinos ir kai kurios papildomos prielaidos, siekiant palen-
gvinti aukstojo mokslo ir profesinio rengimo rysj / perimamuma:

- kvalifikacija yra tos pacios kvalifikacijy sarangos ar to paties aukstojo mokslo sektoriaus dalis;
- kvalifikacija skiria panaSios institucijos (aukstosios mokyklos);

-mokymo rezultatai naudojami kvalifikacijoms ir studijy programoms apibudinti;

- ECTS naudojimas;

- studijy programos yra uztikrintos pagal ESG kokybés uZztikrinimo standartus ir gaires.

3. EKS 5 lygmens mokymosi rezultatai: sgsajos su NKS ir EKS

Mokymosi rezultatai gali bati apibréZiami kaip ,Ziniy, jgudziy ir / arba kompetencijy rinkinys, kurj
asmuo jgijo ir /arba gali pademonstruoti baiges mokymosi procesg“>. Mokymosi rezultatai yra teiginiai,
apibréZziantys, kg besimokantieji turéty zinoti, suprasti ir (arba) sugebéti padaryti mokymosi laikotarpio pa-
baigoje. Kalbant apie individualius kursus, modulius ir programas mokymo rezultatai gali biiti suformuluoti
jvairiais tikslais. Be to, nacionalinés valdZios institucijos juos gali naudoti siekdamos apibrézti visg kvalifika-
cija, kuri kartais yra struktiirizuota arba susieta su kvalifikacijy saranga ir sistemomis. Galy gale tarptautinés
institucijos gali naudotis mokymosi rezultatais skaidrumo, palyginamumo, kredity perkélimo ir pripazinimo
tikslais.

Vadovaujantis Siomis apibréztimis, biity labai sunku, jei imanoma, kad kvalifikacijos lygio aprasai nebii-
ty grindziami rezultatais. Be aiskiy teiginiy apie bendrus kvalifikacijy rezultatus bty sunku palyginti skir-
tingy tipy kvalifikacijas toje pacioje srityje arba nuspresti, kad naujos kvalifikacijos atitikty EKS 5 lygmenj ir
NKS.

Nebiitina, kad pacios kvalifikacijos buty apibréziamos mokymosi rezultaty atzvilgiu. Ta¢iau yra daugy-
bé priezasciy, kodél verta turéti aprasytos sistemos turinj bent jau placigja prasme. Kai kuriuose sektoriuose
jau egzistuoja skirtingy lygiy aprasy, kurie yra naudingi norint sukurti EKS 5 lygio aprasus, taciau jy turinys
gali biti labai skirtingas.

Svarbu Zinoti lygmens aprasus ir jy apribojimy tikslus. Lygiy aprasai turi du pagrindinius tikslus®:

- Jie aiSkiai nurodo tariamg paslaugy teikéjy ir suinteresuotyjy subjekty supratima apie kvalifikacijos
lygmeny pobiidj ir mokymosi pazanga. Kvalifikacijos lygio aprasy kiirimo procesas jpareigoja tuos, kurie
jame dalyvauja, pateikti aisSkius teiginius apie kvalifikacijy charakteristikas ir rezultatus bei tai, kaip kvalifi-
kacijos gretimuose lygmenyse skiriasi. Tai daznai gali iSryskinti dviprasmybes ir nenuosekluma bei paskatin-
ti aiSkesnius ir labiau pagrijstus sutarimus.

- Jie suteikia galimybe palyginti skirtingy tipy kvalifikacijas. Tai svarbu kuriant progresa ir jgyvendi-
nant kredity perkélimo sistemas. Yra daugiau nei vienas ,lygmens” aspektas. Kai kurios kvalifikacijos yra

5 Defining and writing learning outcomes for vocational education and training - A European handbook. CEDEFOP, 2016

¢ CEDEFOP Analysis and overview of NQF level descriptors in European countries. 2013
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labiau susijusios su Ziniy raida; tuo tarpu kitos - su jgiidZiais arba asmeninémis ir profesinémis kompe-
tencijomis. Placiai apibrézty lygio aprasy naudojimas yra pagrindas sutikti, kad kvalifikacijos yra vienodo
lygio, nepaisant skirtingy santykiniy akcenty, susijusiy su Ziniomis, jgiidZiais ir kt. Bendrai egzistuojanciose
sistemose biidingi reikalavimai kvalifikacijai neturéty atitikti visy lygio aprasy aspekty tam, kad atliepty
atitinkamus lygio reikalavimus.

Mokymosi rezultatai yra labai skirtingai aprasyti konkreciai studijuojamai kvalifikacijai. Visy pirma,
yra skirtumas, kaip tai apibiidinama: ar visa kvalifikacija, ar atskiri kvalifikaciniai vienetai / moduliai. Antra,
naudojamos sgvokos ir terminai skiriasi tarp paciy kvalifikacijy ir nacionaliniuose kontekstuose. Néra pa-
kankamai jrodymuy, kad NKS lygio apras$ai i$ tikryjy naudojami kvalifikacijoms apibuidinti atsiZvelgiant  mo-
kymosi rezultatus. Tarp profesinio mokymo ir aukstojo mokslo sistemy aprasy nebuvo pastebimy skirtumy;
jie rengiami remiantis profesine / darbine apibréztimi.

Lentelé Nr. 3. Kategorijos / matmenys / sritys, naudojamos apibtdinant nacionalinj lygj, susijusj su EKS lygiu 5

Salis Kategorijos / matmenys / sritys, Kategorijos / matmenys / sritys, naudojamos
naudojamos apibidinant naciona- kvalifikacijoms, susijusioms su EKS 5 lygiu, api-
linj lygij, susijusj su EKS lygiu 5 budinti

Austrija Zinios, jgiidZiai, kompetencija; Profesinio mokymo standartai: profesinés kom-

petencijos, metodiné kompetencija, socialiné ir
asmeniné kompetencija;

Belgija Zinios (ai$kinamosios ir procediiri- Profesinés kvalifikacijos aprasai: turi biti strukti-
neés), jgudziai (kokybé veiksmingai rizuoti pagal Salies kvalifikacijy sandaros aprasy
ir efektyviai dirbant remiantis Zinio- elementus;
mis), kontekstas (kur naudojamos Zi-
nios ir gebéjimai, santykiai su kitais),
savarankiSkumas ir atsakomybé;

Cekija Kompetencijos (glaudziai susijusios Kvalifikacijos ir vertinimo standartai yra moky-
su darbo uzduotimis ir procesais); mosirezultatai, sudarantys individualig profesine
kvalifikacijy sandaros lygio apraSai kvalifikacija; jie yra koduoti, suskirstyti j kategori-
aiSkiai nesutampa su mokymosi re- jas ir susieti su kompetencijy duomeny baze, kuri
zultaty kategorijomis, nors buvo su- suskirstyta j tris pagrindines kategorijas: ,minks-
kurti atsizvelgiant glaudZiai j EKS); tosios“ kompetencijos, bendrieji jguidziai, profesi-

nés zinios ir jgudziai;
Zinios (tipas, sudétingumas, suprati-

Danija mas), jgudziai (tipas, problemy spren- Profesinio mokymo kvalifikacija ir trumpojo ciklo
dimas, komunikacija), kompetencija studijos: Zinios, jgidziai, kompetencija;
(erdvé veiksmams, bendradarbiavi-
mas ir atsakomybé, mokymasis);

Estija Zinios, jgiidZiai, kompetencija; profe- Profesinés kvalifikacijos standartai: Zinios, kom-
sinés / darbinés kvalifikacijos pagrin- petencija;
das: zinios ir supratimas, jgudZiai,
nepriklausomybés ir atsakomybés
sritys;

Prancuzija Lygmens aprase nenaudojama atski- Referenciniai standartai (profesiniai ir sertifikavi-

ry kategorijy, bet atspindimos Zinios,
jgudziai ir kompetencijos.

mo referenciniai standartai): praktiniai gebéjimai
(igtidziai), susijusios kompetencijos (patirtis), su-
sijusios zinios.




Daugumoje Europos $aliy iSsamiy NKF, jskaitant visy lygiy ir visy rasiy kvalifikacijas, plétra atskleidé
naujos galimybés, susijusios su EKS 5 lygio kvalifikacijomis. Sios kvalifikacijos, veikian¢ios Kkaip tiltas tarp
Svietimo ir mokymo jstaigy bei posistemiy, padeda islaikyti praeinamuma (vertikaliai ir horizontaliai), todél
mokiniai gali lengviau judéti tarp skirtingy Svietimo rasiy (pvz., akademinés ir profesinés) ir tarp skirtingy
lygiy (pvz., profesinio mokymo ir aukStojo mokslo). Tyrimas taip pat rodo, kad EKS 5 lygis vis Zymiai daZniau
naudojamas kaip naujy kvalifikacijy kiirybos platforma - pirminio (PPM) arba testinio (TMP) mokymo kva-

lifikacija ar trumpalaikio aukstojo mokslo (SCHE) kvalifikacija.

Lentelé Nr. 4. Kai kurie EKS 5 lygio aprasymai Europoje’

Salis EKS 5 lygio kvalifikacijy aprasai
Austrija Zinios JgudZiai Kompetencija
Jis / ji turi: Savo darbo ar studijy srityje jis gali: Savo darbo ar studijy sri-
[Ssamiy teoriniy zi- | Nepriklausomai spresti uzduotis, | tyjejis / ji gali:
niy savo darbo ar | jskaitant nenuspéjama kontekstg; Nepriklausomai koordi-
studijy srityje (..), | Ivertinti tokiy uzduociy reikSme ir | nuoti ir valdyti projek-
kad savarankiSkai | padaryti iSvadas, kaip dirbti toliau; tus;
spresty uZduotis ir | Analizuotisudétingasirdaugiasluoks- | Atskirai ir lanksciai veik-
iSSukius, jskaitant | nes problemas, naudotis loginiu, abs- | ti skirtingose situacijose,
nenuspéjamas situ- | trakCiu ir visa apimanciu mastymu, | jskaitant nenuspéjamas;
acijas; nuspresti autonomiskai, laikytis ati- | apmastyti savo elgesj ir
Supratimg apie tai, | tinkamy taikomy normy, reglamenty | padaryti iSvadas, Kkaip
kokj poveikj Sios Zi- | ir taisykliy; elgtis ateityje;
nios turés darbo ar | Naudoti savo kirybinj indélj spren- | KritiSkai ir atsakingai
studijy srityje; dZiant problemas; vertinti  kity Zmoniy
[Ssamiy reikalingy | Suprasti rySius tarp ekologiniy, eko- | veiksmus, teikti atsilie-
jmonés verslo ir tei- | nominiy ir socialiniy mechanizmy, | pimus ir prisidéti prie jy
siniy Ziniy, vadova- | sukurti tarpusavio rySius ir naudoti | potencialo vystymosi.
vimo uzduotims; Cia jgytas Zinias bendrais ir nenuspé-
Ziniy,  reikalingy | jamais atvejais;
auksto lygio profesi- | Formuoti nuomone apie naujus fak-
jai vykdyti. tus ir aplinkybes, paaiskinti ir pateikti
savo nuomone, naudotis standartine
specialia terminija tinkamai tikslinei
auditorijai ir konkreciai situacijai;
Surinkti esminj turinj, kritiskai ver-
tinti nepriklausomy moksliniy tyrimy
informacijg is jvairiy Saltiniy ir disci-
pliny, pasirinkti ir pateikti ja tikslinei
auditorijai tinkamu biidu.
Belgija Zinios / JgudZiai Kontekstas / savarankiskumas / atsakomybé
(pranciziskai
kalbantys)
Specialiosios Zinios, jgiidZiai, elgsenos | Veikia placiu iniciatyvos lygmeniu biidingose
jgudziai tam tikroje konkrecioje dar- | darbo ar studijy srityse, kuriose poky¢iai yra ne-
bo ar studijy srityje, leidZiantys anali- | nuspéjami, visiskai atsakydami uZ savo darba.
zuoti, uzbaigti, suformuoti informaci-
ja, pagrista specialybés Ziniomis / me-
todais / praktika, pertvarkyti ir kurti
pritaikytus sprendimus, sprendziant
abstrakdias problemas, kuriy rodikliai
néra akivaizdis ir galimi sprendimai
yra daugybiniai.

7 Analysis and overview of NQF level descriptors in Europe, CEDEFOP, 2013.
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Estija Zinios lgudziai Atsakomybés ir
savarankiskos veiklos sritis
VisapusiSkos, specializuo- | [vairiy kognityviniy | Praktinés veiklos valdymas ir prie-
tos, faktinés ir teorinés | ir praktiniy jgudziy | Zitra darbo ar studijy veikloje, kai
zinios darbo ar studijy sri- | spektras, reikalingas | pokytis yra nenuspéjamas.
tyje ir supratimas apie Siy | kirybiskiems  abs- | PerZitréti ir plétoti save ir kitus.
Ziniy ribas. trakciy problemy
sprendimams kurti.
Vokietija Profesiné kompetencija Asmeniné kompetencija
Zinios [gtdziai Socialiné SavarankiSkumas
kompetencija
Turéti integruotas | Turéti ypatingaipla- | Plétoti ir struktiri- | Atstovauti ir vertin-
profesines Zinias | ty specializuoty, pa- | zuoti darbo proce- | ti savo mokymosi
studijy arba profesi- | Zintiniy ir praktiniy | sus bendradarbiau- | tikslus ir mokymosi
nés veiklos srityje. jgudziy spektra. jant, ivairiose gru- | tikslus i$ iSorés, isi-
Tai taip pat apima gi- | Planuoti ir vertin- | pése, mokyti Kkitus | pareigoti savaran-
lesnes teorines pro- | ti darbo procesus | ir pateikti gerai pa- | kiskai siekti ir prisi-
fesines Zinias. Zinoti | jvairiose  vietose, | gristas mokymosi | imti atsakomybe uZ
studijy ir profesinés | atsiZvelgiant j alter- | gaires. tokius tikslus, daryti
veiklos sritis. natyvius  veiksmy | Pateikti =~ sudétin- | poveiki darbo pro-
planus ir abipusj | gus faktus ir aplin- | cesams komandoje.
poveikj su kaimyni- | kybes, apimancias
némis sritimis. jvairias profesines
Pateikti iSsamy me- | sritis, tiksliniu budu
tody ir sprendimy | atitinkamiems to-
analize. kios informacijos
gavéjams.
Atsizvelgti | gavéjy
interesus, porei-
kius, lukescius.
Airija Zinios ~Zinau, kaip“ Kompetencija
jgudZiy sritis
Ziniy apreptis: Diapazonas: Kontekstas: veikti jvairiais ir specifiniais
Platus ziniy spek- Parodyti jvairius | kontekstais, prisiimant atsakomybe uz

tras.

specializuotus jgu-
dzius ir jrankius.

rezultaty pobudj ir kokybe, nustatant ir
pritaikant jgiidZius ir Zinias jvairiose situ-
acijose.

Vaidmuo:

Pasinaudoti tam tikra iniciatyva ir nepri-
klausomybe nustatytose veiklose; prisi-
jungti ir veikti daugelyje sudétingy ir ne-
vienalyCiy grupiy.

Ziniy rasis:

Kai kurios teorinés
koncepcijos ir abs-
traktus mastymas,
su ypatingai giliu
mastymu tam tikro-
se srityse.

Selektyvumas: for-
muluoti atsakymus
j aiSkiai apibréztas
abstrakcias proble-
mas.

Mokymasis mokytis:

Zinoti, kaip prisiimti atsakomybe uz savo
mokymasi esamoje aplinkoje.

[zvalga: prisiimti visg atsakomybe uZz saves
supratimo ir elgesio nuosekluma.
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Jungtiné Santrauka Zinios ir Veiksmai ir Autonomija ir
Karalysté supratimas pritaikymas atskaitomybé
Pasiekimas 5 lygyje | Pasinaudoti prak- | Pateikti placiai api- | Atsakomybé uz
atspindi sugebéjimq tiniu, teoriniu ar bréztas, sudétingas Veiksmq planq ren-
nustatyti ir naudoti | technologiniu  su- | problemas. gima ir tobulinima,
atitinkama  suprati- | pratimu, norintrasti | Nystatyti, pritaikyti | jskaitant atitinkama
ma, metodu§ st bUdvl.l !ud?tl ;Vprlekl ir naudoti tinkamus | atsakomybe uz kity
dzius spresti placiai | placiai apibréztame, o
oL < " metodus ir jgu- | darba.
apibréztas sudétin- | sudétingame kon- | .’ o v .
gas problemas. tekste. dZius. . N Remlantls. plac1lals:
Tai apima atsako- | Analizuoti, interpre- Naudoti  atitinka- | parametrais veikti
mybés uZ veiksmy | tuoti ir vertinti ati- | mus tyrimus ar ple- | savarankiskai ir tei-
plany rengimg ir | tinkamg informaci- | tra, siekiant koordi- | singai.
tobulinimg, taip pat | jg, sgvokas ir idéjas. | nuoti veiksmus.
savarankiSkumo ir | Atsizvelgti | studijy | Jvertinti veiksmus,
sprendimy vykdyma | ar darbo srities po- | metodus ir rezulta-
pagal placius para- | budj ir apimt;. tus.
metrus. Suprasti skirtingas
Tai taip pat atspindi | perspektyvas, po-
mokykly ir jy mas- | Zilrius ar mokyklos
tymo, motyvy, po- | mintis ir jy moty-
zitiriy, perspektyvy | vus.
supratima.
Skotija Zinios ir supratimas Praktika; taikomosios Bendrieji

supratimas

Zinios, jgudZiai ir

kognityviniai jgiudZiai

Pademonstruoti ir (arba)
dirbti:

Pagrindinés Zinios

jvairiy paprasty fakty, idéjy
ir teorijy, susijusiy su temo-
mis, disciplina, sektoriumi.
Pagrindiniy procesy, me-
dziagy ir terminy Zinios ir
supratimas.

Susieti zinias ir idéjas su
asmeniniais ir (arba) prak-
tiniais kontekstais.
Naudoti jvairius jgudzius,
susijusius su dalyku, disci-
plina, sektoriumi, kad jvyk-
dyti tam tikras jprastas ir
nejprastas uzduotis;
Planuoti ir organizuoti tiek
pazistamas, tiek nepazijsta-
mas uzduotis.

Pasirinkti tinkamus jran-
kius ir medZziagas, naudoti
jas saugiai ir efektyviai.
Prireikus pritaikyti prie-
mones, vadovaujantis sau-
gia praktika.

Proceso metu iSspresti ne-
sudétingg problema, padétj
ar problema.

Veikti paZjstamame Kkon-
tekste, atsizvelgiantj papil-
doma skirtingg informacija;
kai kurios i$ jy bus teorinés
ar hipotetinés.

Rysiai, IKT ir skai¢iavimo jgudZiai

Autonomija, atskaitomybé ir
bendradarbiavimas su kitais

Naudoti jprastus igtidzius, pavyzdziui:
Reaguoti bei pateikti iSsamig raSyti-
ne ir Zodine komunikacijg Zinomuose

kontekstuose.

Naudoti standartines IKT programas,
siekiant apdoroti, gauti ir susieti infor-

macija.

Naudoti daugybe skaitmeniniy ir gra-
finiy duomeny jprastiniuose konteks-
tuose, kuriuose gali biti kai kuriy ne-

numatyty elementuy.

nimal.
grupes tikslus.

uzduotis.

Dirbti atskirai ar su kitais, kai priezitra yra mi-
Prisiimti atsakomybe uz savo ir / arba darbo
Prisiimti pagrindine atsakomybe uz kai kurias
Parodyti savo ir / ar kity ,vaidmeny®, atsako-
mybés ir reikalavimy supratima atliekant dar-

ba ir prisidedant prie praktikos ir procesy ver-
tinimo bei tobulinimo.
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NKS lygio aprasy analizé rodo, kad egzistuoja didelé kvalifikacijy apibiidinimo jvairove: kai kurios salys
tiesiogiai prisijungia prie EKS pateikty sagvoky, naudojamy Ziniy, jgidZiy ir kompetencijy; kitos $alys nau-
doja iSsamesne ziniy, igidziy tipy ir papildomy kategorijy klasifikacijg tam tikriems kompetencijy (pvz.,
komunikacijos, darbo su Kkitais, IKT, atskaitingumo ir kt.) parametrams.

Akivaizdu, kad aprasai kvalifikacijoms pagal EKS 5 lygj skiriasi jvairiose Salyse: pastarieji yra labai pla-
tls ir vargu ar gali pakankamai atspindéti visus sektorius vienodai. Bendros nacionalinés kvalifikacijy san-
daros turi apimti skirtingy Svietimo ir mokymo posistemiy kvalifikacijy jvairove. Sudétinga subalansuoti
pladios apimties poreiki, atkreipiant démesj j specifiskumga ir detales. Salys i§ esmés tai i$sprendé, rasyda-
mos savo aprasus bendrai ir neutralia kalba, vengdamos pernelyg specifiniy nuorody j tam tikrus sektorius
ar institucinius tipus.

Kai kurios Salys, pavyzdziui Vokietija, nusprendé, kad Sis bendrasis / neutralus poZzitiris yra nepakanka-
mas ir jvedé alternatyvius teiginiy rinkinius, pritaikytus konkreciy sektoriy ir kvalifikacijy poreikiams.

4. Atvejy analizé: EKS 5 lygio pokyc¢iy palyginimas Salyse partnerése

4.1. Nacionalinés kvalifikacijy sqrangos ypatybés ir rysiai su EKS

IS ,DesQuaDes” projekto partneriy pateiktos informacijos (Zr. 1 prieda) akivaizdu, kad visos salys jau
sukiré nacionalines kvalifikacijy sistemas, kurios vykdo visas kvalifikacijas, teikiamas pagrindinio, viduri-
nio, profesinio ir aukstojo mokslo srityse, ir yra organizuojamos 8 lygmenimis, laikantis EKS. NKS raida yra
gana nauja ir pasiekta per derybas su pagrindinémis suinteresuotosiomis Salimis. Nepaisant to, Salies patir-
tis, susijusi su NKS, atrodo kaip gana ilgas ir sudétingas procesas.

[talijoje rySys tarp EKS ir nacionalinés sertifikavimo sistemos sustiprinamas jstatyminiu dekretu Nr.
13/2013. Jame teigiama, kad tik kvalifikacijos, susijusios su EKS, gali tapti nacionalinio kvalifikacijy reper-
tuaro dalimi.

Todél Europos strategijos, skirtos skatinti Svietimo sistemy skaidrumg ir remti Zmoniy juduma bei jy
jgiidziy pripazinimo gaires, yra jtrauktos j Italijos strategija dél sertifikavimo ir visg gyvenima trunkancio
Svietimo sistemos kirimo. Pagal 2015 m. sausio mén. susitarimg ,Regioniniy kvalifikaciniy laipsniy ir su-
sijusiy jgudziy (...) nacionalinio pripaZinimo sistemos (...) nustatymo“ nacionaliniai teismai prieSgyniauja
dar kartg, taip pradedamas antrojo etapo referencinis procesas. Regiony iSduotos kvalifikacijos yra jvairtus
objektai, kuriems sunku nurodyti nedidelj skaiciaus tipga, todél pirmasis referencinio etapo techninis pasirin-
kimas arba EKS kvalifikacijy tipy atskleidimas tiesiogiai, nepaisant nacionalinés sistemos jstaigos, neatrodo
tvarus. Be to, Italijos pasirinkimas netinka jokiai kitai Saliai, kuri jau pradéjo arba baigé referencinj procesa.

Portugalijoje NKS apima pagrindinj, vidurinj ir aukstgjj iSsilavinima, profesinj mokymga ir kompeten-
cijy pripazinimo, jteisinimo ir sertifikavimo procesus, nepriklausomai nuo to, ar jie gauti formaliuoju, ar
neformaliuoju budais. Taigi NKS leidzia iSugdyti jgiidzius palyginti nepriklausomai nuo to, kaip jie buvo jgyti
(formalioje ar neformalioje aplinkoje), naudojant kiekvieno kvalifikacijos lygio apibiidinan¢ius mokymosi
rezultatus grindziama metodika. ,Ziniy, jgiidZiy ir nuostaty” savokos dominuoja apibréZiant mokymosi re-
zultatus kiekvienam kvalifikacijos lygiui. Apibudinimas pagal veiklos rezultatais grindziamas kvalifikacijas
leidZia asmenims ir darbdaviams aiskiau suvokti santykine kvalifikacijy verte, kuri prisideda prie geresnio
darbo rinkos funkcionavimo. Kita vertus, tarptautinj mobiluma palengvina kvalifikacijy palyginamumas,
kurj uZtikrina NKS, o tai palengvina rysius su EKS.

Siuo metu Ispanijoje yra mokymosi visg gyvenima nacionalinio mokymo programos (Ispany kvalifika-
cijy sistema, MECU) projektas, pagristas mokymosi rezultatais. Jis susieja ir koordinuoja skirtingus Svietimo
ir mokymo posistemius. Si sistema apima kvalifikacija, jgyta privalomojo $vietimo, aukstesniojo ir aukstojo
mokslo srityse, ir yra integruota j neformaliojo ir savaiminio mokymosi procesy patvirtinima.

Karaliskojo dekreto dél MECU jvedimo projektas buvo parengtas po pavéluoto vyriausybés restruktiiri-
zavimo. Jame apibréZiami lygiai ir jy aprasai kaip pagrindas, kuriuo MECU gali biti nukreiptas i EKS lygius:
prizitirima ir teigiamai atsiliepta nacionaliniams patariamiesiems organams®. NKS yra laukiamas dalykas,
kurj turi patvirtinti Salies parlamentas.

Per pokycius atsizvelgiama j patirtj, jgyta pagal nacionalinj profesiniy kvalifikacijy katalogg, nustatyta
kvalifikacijy ir profesinio mokymo jstatymo 2002 metais. Ypatingas démesys ir aktyvus pokalbis vyksta NKS
3 ir 4 lygmenyse, kuriems bus paskirta oficiali profesiné kvalifikacija / pavadinimai, kuriuos reglamentuoja
Svietimo ministerija: profesinés kvalifikacijos / sertifikatai priskiriami Darbo ministerijos kompetencijai. Jie
skiriasi mokymu, kurj jgyja, bet gali biiti susieti su tuo paciu lygiu pagal sarasa.

Si sistema apima kvalifikacija, jgyta privalomojo $vietimo, aukstesniojo ir aukstojo mokslo srityse, ir
apjungs neformaliojo ir savaiminio mokymosi procesy patvirtinima. Ypatingas démesys ir gyva diskusija

8 Spanish qualifications framework. State-of- play. October 2012 [internal].
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vyksta NKS 3 ir 4 lygmenyse, kuriems bus paskirta oficiali profesiné kvalifikacija / pavadinimai, kuriuos
reglamentuoja Svietimo ministerija: profesinés kvalifikacijos / sertifikatai priskiriami Darbo ministerijos
kompetencijai. Jie skiriasi mokymu, kurj jgyja, bet gali biiti susieti su tuo paciu lygiu pagal sarasa. Keturi
aukstesni MECU lygiai bus susieti su aukstojo mokslo kvalifikacijy saranga (Ispanijos aukstojo mokslo kvali-
fikacijy sistema MECES), kuri buvo sukurta atskirai®.

2010 m. Lietuvos Respublikos Vyriausybé oficialiai priémé Vyriausybés nutarimg, pagal kurig Lietu-
va turi astuoniy lygiy Lietuvos kvalifikacijy sistema (LTKS), apimancia visas oficialiai pripazintas pradinio,
vidurinio, profesinio mokymo ir auk$tojo mokslo kvalifikacijas. LTKS jau jzengé j veiklos etapa. Si sistema
pagrista iSsamia (pilnutine) kvalifikacija. Taciau pagal 2011 m. referencine ataskaitg, skirta EKS, vidutinés
trukmeés ir ilgalaiké strategija yra nustatyti kvalifikacijy vienetus, apibréztus kaip tam tikry uzduociy vyk-
dymui reikalingy kompetencijy deriniai. Numatoma pasitlyti potencialg, kad ateityje kvalifikacijy vienetus
buity galima nukreipti j tam tikrus NKS lygius.

Lentelé Nr. 5. Nacionaliniy kvalifikacijy struktiry pagrindinés ypatybés

Salis/partneris NKS pokyciai, patvirtinimas | Lygiy skai¢ius NKS/ | Aprasy parametrai
pagal jstatymus, Atitikimas EKS
patvirtinimo metai

Italija Sarangos programa veikia nuo | 8 lygiai, susije su Euro- | Lygiyaprasai,susijesuEKS
(Partneris: 2014m.2012m.gruodZio20d. | pos kvalifikacijy saran- | ir apibudinantys Zinias,
Essenia Uetp) valstybiy ir regiony konferen- | ga. jgudzius ir gebéjimus.

cija patvirtino ,Pirmaja Itali-
jos ataskaitg apie sasajas su
Europos kvalifikacijy sgranga
(EKS)*, pateikta patariamajai
grupei (Europos kvalifikacijy
sistemos koordinavimo lente-
1é). Oficialiai perduota Euro-
pos Komisijai 2014 m. gegu-

Zés meén.

Lietuva LTKS oficialiai priimta per vy- | 8 lygiai, susije su EKS. Lygiy aprasai LTKS grin-

(KGPMC, riausybés nutarimg 2010 m. dziami dviem parame-

KMPMC, JPMC, Sgrangos programa pagrista trais:

KPMP() asStuoniais mokymosi pasieki- Veiklos ypatumais (sude-
my lygiais ir apima visas ofici- tingumu, savarankisku-
aliai pripazintas kvalifikacijas mu, veiklos kintamumu)
(pradinis ir vidurinis bendro- ir kompetencijy tipais
jo ugdymo, profesinio moky- (funkciniais,  kognityvi-
mo, aukstojo mokslo). niais, bendraisiais (ar pa-
LTKS jau jZengé i veiklos eta- grindiniais gebéjimais).
pa, bet turi buti laikoma dar
rengiamu’.

Portugalija Portugalija patvirtino nacio- | 8 lygiai atitinka EKS. NKS V lygio kvalifikacijy

(Esprominho) naline kvalifikacijy saranga apraSymas yra glaudziai
nuo 2010 m. susijes su EKS ir domi-

nuoja Zinios, jgudzZiai ir
kompetencija.

% http://www.boe.es/boe/dias/2011/08/03 /pdfs/BOE-A-2011-13317.pdf [accessed 5.12.2012].
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Ispanija Siuo metu Ispanijoje yra mo- | 8 MECU lygiai yra pa- | Visos kvalifikacijos pa-
(Fundacion kymosi visg gyvenima nacio- | grindiné nuoroda j EKS | gristos mokymosi rezulta-
Laboral del nalinio mokymo programos | lygius. tais ir apibudinamos nau-
Metal) (Ispany kvalifikacijy sistema, dojant:

MECU) projektas, pagristas a) Zinias;

mokymosi rezultatais. b) jgudZius ir gebéjimus;

Ji susieja ir koordinuoja skir- c) kompetencijas.

tingus Svietimo ir mokymo

posistemius.

Karaliskojo dekreto dél MECU

jvedimo projektas buvo pa-

rengtas po pavéluoto vyriau-

sybés restruktiirizavimo.

Akivaizdu, kad Salys turi nemazai panasumy nacionalinése kvalifikacijy sarangose. Visy pirma jos yra
parengtos taip, kad visiskai atitikty EKS: visos turi tokj patj lygmeny (8) skaiciy, kurie pagrjsti mokymosi
rezultatais ir daZniausiai iSreiSkiami Ziniy, jgiidZiy ir kompetencijy poZiiariu. Visos kvalifikacijy sarangos
yra pagrjstos mokymosi rezultatais. Kvalifikacijy sarangose kvalifikacija yra sukurta naudojant mokymosi
rezultatus, o jy hierarchiniy lygiy rinkinys apibiidinamas lygmeny aprasy rinkiniu. Sie aprasai formuluoja-
mi naudojant tg pacig mokymosi rezultaty kalbg, taciau jie yra suskirstyti i skirtingas sritis, kur dominuoja
specifiniai konteksto sprendimai.

Visos Salys yra visiskai pripazinusios nacionalines kvalifikacijy sandaras teisés aktais, iSskyrus Ispani-
ja, kur $iuo metu vis dar kuriamos teisinés prielaidos. Siuo metu Ispanijoje yra jgyvendinamas mokymosi
visg gyvenimg nacionalinio mokymo programos (Ispany kvalifikacijy sistema, MECU) projektas, pagristas
mokymosi rezultatais. Ji susieja ir koordinuoja skirtingus $vietimo ir mokymo posistemius. Si sistema apima
kvalifikacija, jgyta privalomojo Svietimo, aukStesniojo ir aukStojo mokslo srityse, ir susieja neformaliojo ir
savaiminio mokymosi procesy patvirtinima. KaraliSkojo dekreto dél MECU jvedimo projektas buvo pareng-
tas po paveluoto vyriausybés restruktiirizavimo. Per pokyc¢ius atsiZvelgiama j patirtj, igyta pagal nacionalinj
profesiniy kvalifikacijy katalogg, nustatyta kvalifikacijy ir profesinio mokymo jstatymo 2002 metais.

Be to, tarp Saliy galima pastebéti nedidelj skirtuma, kaip klasifikuojamos Zinios, jgiidziai ir kompetenci-
ja. Italija naudoja EKS lygio aprasSus kaip pagrinda, pagal kurj formalios kvalifikacijos nurodomos pagal EKS
lygius'?, Portugalija tiesiogiai naudoja EKS lygio aprasus, bet turi poziiirj, o ne kompetencijas (1 priedas).
Ispanija apibiidina kvalifikacijas Ziniomis (jgidziy ir gebéjimy turéjimas ir supratimas (pritaikyti zinias) ir
kompetencija (apibiidinama kaip autonomija ir atsakomybé (mokymosi gebéjimai ir poziiiriai)*'. Lietuva
iSskiria funkcines kompetencijas (gebéjima taikyti jgiidzius, Zinias ir pagrindinius jgiidZius bei gebéjimus),
kognityvines kompetencijas, bendrgsias kompetencijas (pagrindinius jgiidZius ir gebéjimus)?2.

10 CEDEFOP (working paper) Analysis and overview of NQF level descriptors in European countries, 2013.
1 Spanish qualifications framework. State-of-play. October 2012 [internal]

2 Lauzackas, R. Tutlys, V., Spudyte, I (2009), Evolution and competence concept in Lithuania: from VET reform to development of

NQS. Journal of European industrial training, Vol. 33, pp. 800-816.
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4.2. EKS 5 lygmens aprasai Salyse partnerése

Salyse partnerése NKS / EKS 5 lygio kvalifikacijos yra apibiidinamos labai panasiai: i§samios, speciali-
zuotos, teorinés ar bendrosios Zinios, taip pat pabréziamas ziniy riby suvokimas. TaileidZia daryti prielaidg,
kad Salys laikési EKS krypties aprasydamos §j lygi.

Lentelé Nr. 6. Zinios, apibiidinancios EKS / NKS 5 lygj

Salys Y.

.y _/ .. Zinios

apibudinimas

Italiia Visapusiskos, specializuotos, faktinés ir teorinés Zinios darbo ar studijy srityje ir

) supratimas apie $iy ziniy ribas.

Lietuva ISsamios bendros veiklos srities zinios, sprendZziant jvairias specializuotos veiklos
uzduotis keliose skirtingose veiklos srityse.

Portusgaliia ISsamios, specializuotos, faktinés ir teorinés Zinios konkrecioje studijy ar darbo vietoje

gal ir supratimas apie $iy Ziniy ribas.

Ispanija Specializuotos studijy ar profesinés srities Zinios su kritiniu supratimu apie jy

perdavimg, integracijg ir inovacijas.

Kaip matyti i§ auksc¢iau pateiktos lentelés, jgudziai turi didesnj gebéjimy aprasy skirtuma tarp Saliy, tai
gali buti platesniy kvalifikacijy, i$ tikryjy nustatyty NKS 5 lygiui, atveju.

Lietuvoje pabréZiamas savarankiSkumas ir gebéjimas dirbti savarankiskai, o Portugalija labai trumpai
apibudina jgudZius. Ispanijoje yra akcentuojamos analizés ir komunikacijos gebéjimy ypatybés, problemos
sprendimas; Italija nurodo gebéjimg valdyti, perziiréti ir plétoti rezultatus (lentelé). Visgi akivaizdu, kad
gebéjimas taikyti auksto lygio specializuotas Zinias ir dirbti sudétingose situacijose yra svarbu Siam lygiui.

IgudZiy lentelé apibidinanti EKS / NKS 5 lygj

Salys/
apibudinimas

JgudZiai (gebéjimai)

Italija

[vairis kognityviniai ir praktiniai jgiidZiai, reikalingi kiirybiskiems abstrak¢iy problemy
sprendimams priimti.

Lietuva

Jis / ji vykdo veiklg savarankiskai, kuri prizitirima ribotai, tik rezultatams vertinti.
Veiklos uzduotys nustatytos auksStesnés kvalifikacijos, daznai teikiancios veiklos
vykdytojui galimybes pasirinkti biidus ir jrankius Sioms uzduotims iSspresti.

Jis / ji valdo Zzemesnés kvalifikacijos darbuotojy veiklg, planuoja ir paskirsto veiklos
uzduotis, prizitri veiklos vykdyma, konsultuoja ir tikrina veiklos kokybe.

Portugalija

[Ssamus kognityviniy ir praktiniy jgiidziy spektras, reikalingas kiirybiskiems abstrakciy
problemy sprendimams kurti.

Ispanija

v

Ziniy ir technologiju pritaikymas ir integravimas

[Spléstinis arba specializuotas procesy apibrézimas ir tobulinimas
Numatomas ir nenuspéjamas darbas.

(3) Metody, darbo rezultaty valdymas ir priezitra

Savo ir kity sukurty tiksly vykdymas.

- Bendrauti keliomis kalbomis

(4) Ziniu, jgiidziy, jausmy rysiai numatomuose ir nenuspéjamuose kontekstuose.
(5) Tinkamas technologiniy iStekliy naudojimas darbo ar studijy srityje.

- Gebéjimas analizuoti

(6) Paciy veiksmy ir veiksmy pasekmiy analizé

Pagal nuspéjama ir nenuspéjama konteksta.

(7) Ivairios ir iSsamios informacijos, reikalingos vertinti ir jvertinti, analizé
Atsakas j problemas studijy ar profesijos srityje.

(8) Kirybisky ir novatorisky sprendimy tyrimas ir taikymas

Problemy sprendimas studijy ar profesijos srityje.
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Nagrinéjant kompetencijy apibiidinimg galima pastebéti daug skirtumy tarp Lietuvos ir Ispanijos apraSymuy,
o Italija ir Portugalija labiau apibidina kompetencijas su EKS susijusiu biidu. Ispanijos aprasuose galima
pastebéti jdomy profesiniy pavojy prevencijos aspektg, savo ir kity Zzmoniy sauguma, taip pat darbo kokybe
ir aplinkos apsauga tokio lygio kvalifikacijoms.

Lentelé Nr. 7. Kompetencijos, apibiidinancios EKS / NKS 5 lygj

Salys/

.. K tencii
apibudinimas ompetencijos

Mokymuy valdymas ir priezitira darbo ar studijy veikloje, kai yra nenuspéjamas pokytis.

Italija Vim e e o1
J Perziiréti, plétoti save ir kitus.

Veiklos ir jos aplinkos technologiniai ir organizaciniai reikalavimai nuolat kinta, poky¢iai

Lietuva . . e S L L . e
daznai yra nenuspéjami ir gali biti susije su naujomis veiklos sritimis.

Portugalija Valdyti ir priZitiréti pokyc€ius studijy ar darbo kontekste, kurie gali biiti nenuspéjami.

- Mokymosi gebéjimai

(9) Mokymasis savarankiskai studijy ar profesinés veiklos srityje

Siekti, kad mokymasis vykty aukstesniu lygmeniu.

Gerinti naujy ziniy pritaikyma.

- Pozitriai

Ispanija (10) Autonomija ir atsakomybé uz numatomos veiklos vykdymag

Atsakomybé uz nenumatytas veiklas profesinéje srityje.

Pavaldziy asmeny veiklos prieziiira.

(11) Atsakomybé ir savarankiSkumas jgyvendinant ir stebint profesiniy pavojy
prevencijg, zmoniy sauga, darbo kokybe ir aplinkos apsauga, kurioje ugdoma profesiné
veikla.

4.3. EKS / NKS 5 lygio kvalifikacijy jvairové sSalyse partnerése

5 lygio kvalifikacijos statusas visose Salyse skiriasi. Kai kurios i$ jy neturi kvalifikacijy, susijusiy su ly-
giaverciu EKS 5 lygiu, kitos neseniai pateiké 5 atitinkancias kvalifikacijas arba ketina tai padaryti. Apskritai
Europoje 5 lygio kvalifikacijos profilis yra gana platus ir apima daugybe nepriklausomuy (pilnu) kvalifikacijy
arba kvalifikacijuy, kurios laikomos tik auk$tojo mokslo dalimi; dauguma 5 lygio kvalifikacijy aiSkiai susiju-
sios su profesijomis ar uZimamomis pareigomis.

Galima paminéti Sias 5 lygio kvalifikacijos taikymo sritis:

¢ 5 lygmens kvalifikacijos yra laikomos tik tarpine pakopa (daugiausia su profesiniu pobudziu) link
bakalauro laipsnio;

« 5 lygio kvalifikacija yra nepriklausoma kvalifikacija, pirmiausia atitinkanti darbo rinkos poreikius;

« 5 lygio kvalifikacija yra savarankiska kvalifikacija, taciau aiSkiai suformuluota galimybé jdiegti ir is-
pleésti j profesija orientuotg bakalauro studijy programa (5 lygmens nuostatos daugiausia skirtos pereinamo-
sios pakopos studijoms, skirtoms netradiciniams aukstojo mokslo studentams);

« 5 lygmens kvalifikacija turi dviguba funkcija: siekti profesinés karjeros ir siekti aukstojo mokslo?3.

5 lygio kvalifikacijos kilmé gana plati, kaip nurodyta CEDEFOP studijoje apie 5 lygmens kvalifikacijas:
kai kurios i$ jy yra nauja kvalifikacija, jgyta jvedus NKS; kitose Salyse yra pritaikoma / pertvarkoma esama
studijy pakopy programa arba i$ naujo pavadinamos esamos programos. Studijy / mokymo programy tru-
kmé svyruoja nuo 90 iki 120-150 ECTS. Skirtingas Europos kvalifikacijy 5 lygmens naudojimas Europoje ir
kvalifikacijy, susijusiy su EKS 5 lygiu, jvairové rodo, kad Sis lygis gali atlikti labai svarby vaidmenj pertvar-
kant posistemius kvalifikacijy perkeliamumui ir visg gyvenimg trunkancio mokymosi skatinimui.

Gaunamo mokslo laipsnio / kvalifikacijos ar paZzyméjimo pavadinimas: CEDEFOP ataskaitoje nustatytos
31 kvalifikacijos rusis, i$ kuriy dazniausiai yra Sios:

13 CEDEFOP ‘Qualifications at level 5: progressing in a career or to higher education, 2014.
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Mokslinis laipsnis;

Akademijos profesijos mokslo laipsnis;
Profesiné kvalifikacija / laipsnis;
Profesiné kvalifikacija;

Aukstesnio tipo diplomas;

Aukstojo neuniversitetinio mokslo diplomas;
Aukstojo mokslo diplomas;

AukStesnis technikos pazyméjimas;
Universitetinis technologijos laipsnis;
Amatininko diplomas;

Bakalauro diplomas;

Profesinio mokymo diplomas;

Profesinio mokymo pazyméjimas;
AukStojo valstybinio mokslo diplomas;
Aukstojo valstybinio mokslo pazyméjimas;
Meistro profesinis vardas/egzaminas;
Aukstesniojo tipo techniko diplomas.

Pagrindinis $iy kvalifikacijy vaidmuo ir funkcijos gali buti suskirstytos j tris pagrindines grupes: kvalifi-
kacijos tipus, kurie pirmiausia orientuojasi j darbo rinka (pvz., profesine kvalifikacijg / laipsnj), kvalifikacijos
tipus, kurie pirmiausia orientuojasi j aukstgjj iSsilavinima, bakalauro pazyméjima, didZiausia grupe sudaro
kvalifikacijos, turinc¢ios aiSky hibridinj poZymj (aukStesniojo techniko diplomas, magistro amatininko diplo-
mas).

Projekto partneriy Saliy EKS 5 lygmens kvalifikacijy apibiidinimai skiriasi. Italijos 5 lygio kvalifikacijos
tipai nurodo aukStesnj techninj diploma. Atitinkami mokymai yra:

- kursai, i$ dalies vykstantys aukstojo technikos mokslo institute (aukstesni techniniai institutai ITSI);

- Aukstasis techninis Svietimas ir mokymas (aukstasis mokslas - [FTS). Auks$tojo techninio Svietimo ir
mokymo sistema sudaro:

- aukstyjy technikos instituty (ITS) organizuojami kursai;

- aukstojo techninio Svietimo ir mokymo igijimo keliai (IFTS).

Aukstieji techniniai institutai (ITS), jsteigti pagal patvirtintus Regiono teritorinius planus, veikia kaip
tam tikri atstovaujantys fondai. Organizacijy jstatus apibréziantys dokumentai teigia, kad $iy instituty stei-
géjai yra: akredituotos aukstesniosios mokyklos ir tiek techninés, tiek profesinés mokyklos, regiono darb-
daviy akredituotas mokymo centras, jmoné, veikianti toje pacioje gamybos srityje kaip aukstoji technikos
mokykla; universiteto skyrius ar kita organizacija, veikianti moksliniy ir technologiniy tyrimy srityje; vietos
institucija (savivaldybé, provincija, kalny bendruomené ir kt.).

Aukstojo mokslo technikos institutuose (ITS) gali mokytis jauni Zmonés ir suaugusieji, turintys ,Diplo-
ma di istruzione secondaria superiore“ (aukstesniojo vidurinio mokslo diploma). ITS kursai trunka 4 semes-
trus, i$ viso 1800/2000 valandy. ITS kursy pabaigoje iSduodamas ,Diploma di tecnico superiore” (aukstojo
techninio i$silavinimo diplomas). Sios Svietimo ministerijos i$duotos kvalifikacijos susijusios su skirtingo-
mis technologinémis sritimis (Zr. atitinkamg lentele), nustatytomis siekiant patenkinti vieSosios ir privacios
darbo rinkos poreikius, ypa¢ mazyjy ir vidutiniy jmoniy, aukstuyjy technologijy naujoviy ir rinkos internaci-
onalizacijos srityse.

Lietuvoje EKS 5 lygmens kvalifikacijos jgyjamos mokantis pagal mokymo programas asmenims, turin-
tiems profesine kvalifikacijg ir patirtj nustatytos trukmés profesinéje veikloje, laipsnio nesuteikianciose stu-
dijy programose (iSskyrus rezidentiros studijas) ir (arba) i$ profesinés veiklos patirties / per savarankiska
mokymasi.

Portugalijoje 5 lygmens kursai yra ne aukstesniojo nei vidurinio ugdymo kursai, kurie suteikia NKS 5
lygmens kvalifikacijg; kursai trunka mazdaug vienerius metus (nuo 1200 iki 1560 valandy).

5 lygmens kvalifikacija gaunama sujungus bendrojo ar profesinio vidurinio ugdymo kursus su vidurinio
techninio mokymo kursais. Portugalijos V lygio kvalifikacija leidzia:

- gilinti mokslo ir technologines Zinias tam tikroje mokymao srityje;

- tobulinti savo jgiidZius profesinei praktikai;

- siekti aukstojo mokslo studijy;

- patobulinti profesine kvalifikacija.

Ispanija vykdo profesinj mokyma ir teikia III lygio profesinio mokymo paZyméjimus (reglamentuoja
darbo ministerija) bei profesinio rengimo formaliojo i§silavinimo aukStojo mokslo technikos specialisto di-
ploma (vadovaujama Svietimo ministerijos), kurie atitinka EKS 5 lygi.
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CEDEFOP analizé rodo, kad kvalifikacija yra prieinama visiems pagrindiniams ekonomikos sektoriams,
daugelyje saliy démesys skiriamas paslaugoms, taip pat Zemeés tikiui ir miskininkystei, medziagy gamybai,
transportui, turizmui ir su verslu susijusioms paslaugoms. Salyse (pavyzdZiui, Pranciizijoje ir Austrijoje),
kuriose ilgg laikg egzistuoja EKS 5 lygmens kvalifikacijos, darbdaviai daZniau priima besimokanciuosius nei
tose, kur tai buvo sukurta neseniai: ,kadangi naujai sukurta kvalifikacija kartais papildo daugybe kity, jgyti
darbdaviy pasitikéjimo reikia laiko“!*. 5 lygio kvalifikacija yra prieinama daugeliui studijy sriciy, atspindin-
¢iy pagrindinius ekonomikos sektorius:

¢ Informacinés technologijos;
Ziniasklaida;
Automatizavimas;
Naujosios technologijos;
Vaiky priezitra ir ugdymas;
Sveikatos priezilra;
Turizmas ir priémimas;
Socialinis darbas;
Verslas (maZzmeniné prekyba);
Logistika.

4.4. 5 lygio kvalifikacija jvairiose profesinés veiklos srityse

Projekto Salys partnerés pateiké pavyzdziy i$ paslaugy ir metalo pramonés sektoriy, kurie iliustruoja,
5 lygio kvalifikacijos atitikimg sektoriaus poreikiams. Italija teikia 5 lygmens socialiniy veikéjy kvalifikacija
socialiniy paslaugy ir sveikatos apsaugos srityje, IKT paslaugy ir produkty vadybininko (IKT paskyros va-
dybininko), vieSbuctio vadybininko priémimo sektoriuje ir tekstilés srities moksliniy tyrimy ir planavimo
specialisto, mados dizainerio tekstilés pramonéje.

Lentelé Nr. 7. 5 lygio kvalifikacijos is paslaugy sektoriaus pavyzdZziai

5 lygio kvalifikacija paslaugy sektoriuje
(Portugalijos atvejis)

5 lygio kvalifikacija paslaugy sektoriuje
(Italijos atvejis)

Renginiy organizavimas ir vadyba (PT)
Renginiy organizavimo ir vadybos technikas
yra kvalifikuotas specialistas, galintis:

- organizuoti ir suplanuoti jvairiy ris$iy renginius,
- projektuoti renginiy turinj ir pobidj;

- paskaiCiuoti biudZetg ir nustatyti galimus paja-
my Saltinius (pvz., finansavimas, rémimas ir kt.);
Turi techniniy jgidZiy, reikalingy rengiant rengi-
nius, (iskaitant savanorius) reikalingus Zmogiskuo-
sius iSteklius, atliekant darbo grupiy koordinavima
ir stebéseng, taip pat vertinant ir atskleidziant re-
zultatus.
Renginiy organizatorius ir renginiy technikas
taip pat yra kvalifikuotas specialistas, kuris anali-
zuoja rinka ir plétoja pasiiilg, pritaikyta prie fakti-
nés ar potencialios paklausos, taip pat bendrauja
su suinteresuotosiomis Salimis.

Viesbucio vadyba
Profesionalus priémimo ir apgyvendinimo vady-
bos kursas siekia apmokyti specialistus, kurie gali
priziareéti, koordinuoti ir kontroliuoti priémimo
skyrius ir aukstus, i kuriuos jeina skirtingy vies-
bucio sri¢iy apgyvendinimas, veiklg: priémimus,
konsjerzo paslaugas, aukstus, kambarius, bendras
patalynés ir skalbiniy paslaugas.

Socialinis veikéjas geba realizuoti socialiniy ir kultiiri-
niy bei edukaciniy pramogy veiklas, aktyvinti psichofizi-
nés pusiausvyros ir Zmoniy bei grupiy / vartotojy santy-
kiy vystymasi bei skatinti rekreacinj, kultiirinj, raiskos ir
fizinio darbo potenciala.

Zinios: raidos charakteristikos ir asmeny bei grupiy poky-
¢iy dinamika; intervencijy analizés ir tikrinimo priemo-
nés bei metodai: bandymai, analizés lentelés, ataskaitos ir
t.t.; Saugos darby esamy teisés akty bendrieji principai ir
praktiniai aspektai: elgesio taisyklés ir elgsenos modeliai
(bendrieji ir specifiniai).

Kompetencijos vienetai

- informacijos apie socialine-kultiirine veikla sklaida;

- pramoginés veiklos valdymas ir koordinavimas;

- rezultaty ir nukrypimy patikrinimas ir dokumentavi-
mas;

- veiklos funkcijy tyrimas ir atnaujinimas

Profesionalis jgudZiai:

socializacijos ir jgalinimo jgiidziy skatinimas, siekiant uz-
kirsti kelig socialinei ir emocinei izoliacijai;

poreikiy mainy raiska, o ne asmeny ar grupiy tarpusavio
lyginimas;

nustatyti ir skatinti saveikos ir socialinés integracijos ga-
limybes;

susidurti su vartotojy dalyvavimu ir jtrauktimi, nustatan-
Ciu tolesnes intervencijos sritis.

14 CEDEFOP ‘Qualifications at level 5: progressing in a career or to higher education, 2014.
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»Terminis gydymas ir sveikatinimas“

»Terminiogydymoirsveikatinimo“auksc¢iausiolygio
specialistas siekia apmokyti besimokanciuosius,
turinc¢ius kompetencijg valdyti ir stebéti masaZzo
technika, terminj gydyma ir SPA, jtraukiant geros
praktikos ir sveikos gyvensenos skatinimg, siekiant
optimizuoti savijautg pagal savybes ir kiekvieno
asmens ypatumus.

Metalo pramonés sektoriaus 5 lygio kvalifikacijos pavyzdys (Ispanijos atvejis)

FMEC0109 METALO KONSTRUKCIJU GAMYBA

FMEC0209 PRAMONES VAMZDYNU PROJEKTAVIMAS

Kompetencijos

Nusakyti metaliniy konstrukcijy maketavimo, apdirbimo ir liejimo procesus (UC1151_3).
Nusakyti metaliniy konstrukcijy sujungimo ir surinkimo procesus (UC1152_3).
Programuoti automatines metaliniy konstrukcijy sistemas (UC153_3).
PriZitreéti metalo apdirbimo gamybg (UC0592_3).

Zinios

Metalo konstrukcijy apdirbimo ir liejimo procesai

Metalo konstrukcijy sujungimo ir surinkimo procesai (MF1152_3).
Automatinés metalo konstrukcijy sistemos programavimas (MF1153_3).
Metalo apdirbimo procesy prieZiiira ir kontrolé (MF0592_3).

Praktiniai mokymai darbo (metalo konstrukcijy gamybos) vietoje (MP0180)

Kaip matyti i$ pateikty pavyzdziy, bendri NKS 5 lygio aprasai yra labai bendro pobiidZio, palyginti su
konkreciais aprasymais pasirinktuose sektoriuose. Juos galima pripazinti, nes apibtidinami jgtidziai, Zinios,
kompetencijos ir gebéjimai vartotojams bei darbdaviams suprantami tarptautiniu lygiu. Ateities darbai yra
skaidrumo ir kokybés kryzkeléje. Bendra tarptautinés kvalifikacijos atitiktis reikalauja, kad potencialiis var-
totojai jais pasitikéty. To galima pasiekti tik sistemingai sukuriant esamos ir atsirandancios informacijos
apzvalga ir sistemingai sprendziant atskaitomybés ir atvirumo poreikij, susijusj su konkrecios kvalifikacijos
procesu.

Gali buti, kad konkreciy sektoriy kvalifikacijy lygio apraSai kritikuojami dél to, jog yra per daug platis ir
bendri - lygmens aprasai pateikia tik rekomendacijas dél lygiy. Kaip nurodyta UNESCO mokymosi rezultaty
lygiy nustatymo ir pripazinimo vadove'®, aprasai neturéty biti laikomi pakankamai tiksliomis priemonémis,
leidzian¢iomis besimokanciy pasiekimus priskirti tam tikram lygiui. Vietoj to, lygio aprasai turéty pateikti
pakankamai informacijos, kad kolektyviai biity galima palyginti ir priimti racionalius sprendimus tam ti-
kroms mokymosi pasiekimy grupémes.

4.5. Mokymosi rezultaty naudojimas kvalifikacijy ir mokymo programy aprasuose

Mokymosi rezultatai vis dazniau naudojami pasauliniame kontekste ,kaip dinamiSkas modernizavimo
ir reformy jrankis“ (CEDEFOP, 2009). Mokymosi rezultatai gali biti apibréziami kaip teiginiai apie tai, kg be-
simokantysis Zino, supranta ir gali daryti po to, kai baigs mokytis, arba kaip zinios, jgiidziai ir kompetencijos
aspektai, kuriuos mokinys turéty zinoti ir sugebéti padaryti’®.

Mokymosi rezultatai yra labai skirtingai aprasyti konkreciai studijuojamai kvalifikacijai. Visy pirma,
apibudinta taikymo sritis skiriasi: tai gali buti ir visa kvalifikacija arba atskiri kvalifikacijy moduliai. Antra,
naudojamos sgvokos ir terminai skiriasi kvalifikacijose ir nacionaliniuose kontekstuose. Néra pakankamai
jrodymy, kad NKS lygio apraSai i$ tikryjy naudojami kvalifikacijoms apibudinti atsiZvelgiant | mokymosi
rezultatus. Tarp PM ir aukStojo mokslo sistemy aprasymy nebuvo pastebimy skirtumy. ApraSymai rengiami
remiantis profesiniu / darbiniu profiliu. Saliy partneriy atvejy apzvalgoje akivaizdu, kad mokymosi rezulta-

15 Keevy, ]. Chakroun B., Level-setting and recognition of learning outcomes. The use of level descriptors in the twenty-first centu-
ry. UNESCO, 2015.

16 The Shift to Learning Outcomes. Luxembourg, CEDEFOP, 20009.
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tai suprantami kaip teiginiai, kurie apibiidina daugiausia tris pagrindines sritis: Zinias (mokymasi mokytis),
jgtidZius (mokytis daryti) ir kompetencijas (mokytis biti).

Sios trys sritys savaime yra ginéytinos savokos, o interpretacijos skiriasi skirtingose situacijose. Pro-
jekty partneriy Salyse numatytais atvejais akivaizdu, kad mokymosi rezultatais pagristos mokymo / studijy
programos yra orientuotos j faktine darbo funkcija darbo vietoje:

Portugalijos 5 lygio kvalifikacijos pavyzdys: vieSbuciy vadyba

e Apibrézti apgyvendinimo departamento strategine pozicijg, taip pat produktus ir paslaugas
viesbutyje, atsizvelgiant j jy santykius su kitais departamentais ir naujas rinkos tendencijas.

e Parengti apgyvendinimo departamento organizacine schemag, taip pat jvairiy sektoriy darbo eiga
ir komunikacija.

e Apibrézti ir kontroliuoti skirtingy sektoriy paslaugy taisykles, taip pat procediiras, susijusias
su rezervavimu, atvykimu, priémimu, apgyvendinimu ir iSvykimu, vieSyjy patalpy, kambariy ir
skalbiniy / drabuziy valymu bei saugojimu, inventorizacija ir jrangos / reikmeny prieZzitra.

e Plétoti ir jgyvendinti valdymo priemones, susijusias su rezervacijomis, sveciy saskaity, sgnaudy,
atsiskaitymo, pardavimo, naudojant konkrecig kompiuterine programine jrangg, kontrole.

e Apibrézti ir igyvendinti bisto skyriaus vadybos politika, pagrjsta skirtingais klienty profiliais.
Analizuoti ir vertinti finansinius ir komercinius rezultatus, atliekant statistine analize ir tolesne
ataskaita.

e Derétis su tiekéjais ir uzsakomosiomis kompanijomis, siekiant kuo labiau sumazinti isigyty
produkty ir (arba) paslaugy sanaudas ir kokybés kontrole.

e ]gyvendinti korekcines vadybos priemones, siekiant optimizuoti iSteklius ir padidinti pajamas

e Uztikrinti klienty aptarnavimo sauguma, nustatant rizikos situacijas ir laikantis reikalavimy.
Apibrézti komercinius tikslus, atsizvelgiant j rinkodaros ir pardavimo strategijas, siekiant
nustatyti vieSbucio pozicijg ir komunikacijos su klientais politika.

e Svarstyti klienty skundus ir pasialymus.

Ispanijos 5 lygio kvalifikacijos pavyzdys: FMEC0109 METALO KONSTRUKCIJU GAMYBA
e Kokybiskai ir pelningai paruosti maketavimo, apdirbimo, liejimo, sujungimo ir surinkimo
procesus metalo konstrukcijy gamybai.
Paruosti prijungimo procediras, kurios yra tvirtinamos prie metaliniy konstrukcijy.
e Programuoti ir tvarkyti automatine apdirbimo, pjovimo ir (arba) suvirinimo jrangg pagal tam
tikrg gamybos procesa.
e Dalyvauti jmonés darbo procesuose, laikantis darbo vietoje nustatyty taisykliy ir nurodymuy.

Bandymas remtis mokymosi rezultaty papildomuoju pobtidziu, daranciu jtakg visg gyvenimg trunkan-
¢iam mokymuisi, o kompetencijos, kurioms turi jtakos kompetencija grindZiamas poZilris, yra nustatomos
pateikiant pavyzdziy i§ mokymosi rezultaty. Atsizvelgiant j sektoriaus poreikiy ir funkcijy darbo vietoje ypa-
tumus, kai kurie mokymosi rezultatai turi biti orientuoti j Zinias, supratimg, igiidZius ir gebéjimus daryti,
o kiti - | kompetencijas. Tokiomis aplinkybémis taikomoji kompetencija gali biiti naudojama kaip naudinga
savoka, aiSkiai orientuota j Ziniy ir jgiidZiy pritaikyma konkreciose situacijose. Kai kurios pateikty pavyz-
dZiy kompetencijos gali buiti vertinamos kaip pagrindinés ar bazinés kompetencijos arba ,perkeliamieji jgii-
dziai“.

Studijy intensyvumas, apimtis ar trukmé, vedantys j 5 lygio kvalifikacija, daugiausia priklauso nuo po-
sistemeés bei kvalifikacijos ir ECTS tasky, valandy, mety / ménesiy. Stojimo reikalavimai taip pat gali skirtis
priklausomai nuo $alies. Paslaugy teikimo buidas gali biiti mokyklinis, darbo arba dvejopas (abiejy derinys).

PavyzdZiai Portugalija Ispanija Lietuva
Mokymo programy | 2 metai 1,5 mety 1,5 mety,
trukmé mokymosi apimtis

kreditais: 90
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Stojimo Vidurinio ugdymo kurso ar | Vidurinio mokslo (Bachil- | Vidurinio mokslo
reikalavimai teisi$kai lygiavertés kvalifika- | ler) arba pazyméjimas,

cijos turétojai; 1 lygmens profesinis pazy- | Profesinio mokymo
Technologinés specializacijos | mgjimas (tos patios kvali- | Programa, skirta 3
diplomo, aukstesniojo tech- | fikacijos $eimos ir srities) | ar 4 lygio profesinés
ninio profesinio ar aukstojo | arha 11 lygmens profesinis | Kvalifikacijos — ture-

mokslo diplomus turintys as- | pazymeéjimas. tojams, turintiems
menys, pageidaujantys profe- bent trejy mety
sinés kvalifikacijos kélimo ar praktine patirtj su-
persikvalifikavimo; sijusioje srityje.

Asmenys, vyresni kaip 23
mety amziaus, kurie islaiké
atitinkamus egzaminus ir sie-
kia galimybés mokytis auks-
tojo mokslo jstaigose.

Mokymo/studijy Aukstojo mokslo institucija. | Sertifikuoti profesinio | Profesinio mokymo
programas teikia rengimo centrai, kuriuos institucijos.
reglamentuoja  $vietimo
ministerijos jsteigti profe-
sinio Svietimo darbo rengi-
mo centrai.

Be to, galima atskirti dieniniy ir neakivaizdiniy Svietimo programas. Pateikimo btidas priklauso nuo po-
sistemés, kuriai priklauso kvalifikacija: dazniausiai aukstojo mokslo vadovaujama kvalifikacija yra ,paremta
mokykline®, jskaitant didele darbo dalj. Profesinio mokymo sistemoje reglamentuojamos kvalifikacijos pa-
gal EKS 5 lygmenj daugiausia skirtos praktinés patirties jgijimui mokantis; o profesiné kvalifikacija daznai
ankstesnés patirties patvirtinimo procediira. Bendrojo ugdymo sistemose paprastai egzistuoja mokyklinés
kvalifikacijos formaliame aukstojo mokslo posistemyje ir daznai yra vienodai apibiidintos kaip programos
pateikimo buidas ir apimtis. Kalbant apie mokymosi rezultaty aprasus ir pristatymo biidg, galima pastebéti,
kad, kai daugiau démesio skiriama bendrosioms, skersinéms kompetencijoms, pateikimo biuidas daZniausiai
biina labiau orientuotas j mokykla. Kita vertus, démesys techniniams / profesiniams jgiidZiams tampa dar
labiau pritaikytas darbui.

Baigiamosios pastabos

Analizé rodo, kad svarbus vaidmuo tenka EKS 5 lygio kvalifikacijai; visy pirma ji padeda siekti jvairiy
strateginiy tiksly ir reaguoti j kelias problemas, su kuriomis $§iuo metu susiduria Salys. 5 lygio kvalifikacija
leidzia Zmonéms jgyti pazangiy techniniy ir (arba) vadybiniy kompetencijy, gerinti jy darbo perspektyvas ir
padéti jiems keistis ar siekti savo karjeros.

5 lygmens kvalifikacija turi dvigubg funkcija - derinti darbo rinkos orientacijg su galimybe studijuoti
aukstgjj moksla, kad tai tapty patrauklu besimokantiesiems, taip pat irodyty profesinio pobuidzio kvalifika-
cijy svarbg aukstojo mokslo ir mokymo srityse.

Akivaizdu, kad 5 lygio kvalifikacija padeda mokytis visg gyvenima, nes ji yra patraukli ir prieinama su-
augusiems ir netradiciniu biidu besimokantiesiems, nes kai kuriose Salyse galimybé gauti 5 lygio programos
kvalifikacijas gali biiti jgyjama patvirtinant darbo patirtj ir neformaly mokymasi.

IS analizés taip pat paaiSkéjo, kad progresavimas gali vykti daugeliu krypciy, vertikaliai ir horizontaliai,
veikiantis kaip tiltas tarp Svietimo ir mokymo jstaigy bei posistemiy.

Europos $aliy 5-ojo EKS 5 lygio kvalifikacijy skirtingy tipy ir tiksly tyrimas padéjo nustatyti skirtumus
resuoty Saliy, jskaitant aukStojo mokslo ir profesinio Svietimo bei mokymo jstaigas, socialinius partnerius,
sektorius ir ekspertus, dalyvavima rengiant sektoriy kvalifikacijy aprasus.

Aiskiy kvalifikaciniy aprasy kirimas uZztikrins, kad Sie tikslai bus jvykdyti ir kad kvalifikacija bus grin-
dZiama aiSkiais besimokanciujy ir darbdaviy poreikiais bei suteiks geresnes galimybes patekti j darbo rinka
bei pereiti prie aukstojo mokslo. Tarptautiniu mastu palyginami ir skaidris kvalifikacijy aprasai suteiks in-
formacijg specialistams, kurie juos naudos kuriant profesinio rengimo ar aukstojo mokslo programas, grin-
dZiamas mokymosi rezultatais, formuos kvalifikacijas ir profesinius standartus sektoriuose, darbdaviams,
besidomintiems nuolatiniu darbuotojy mokymu ir kompetencija, modernizavimu, taip pat besimokantie-
siems, siekiantiems tarptautinio mobilumo ir mokymosi visg gyvenima.
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Saliy partneriy 5 lygmens kvalifikacijy tarptautinio palyginimo pavyzdziai

Priedas Nr. 1.

Klausimai palyginimui su EKS 5 kvalifikacijy tarptautiniu lygiu:

Ar jusy Salyje yra nacionaliné kvalifikacijy sgranga, atitinkanti EKS?

Kaip Sis lygis aprasytas nacionalinéje kvalifikacijy sistemoje?

Kokio lygio nacionaliné kvalifikacijy sistema atitinka EKS 5 lygj?

B W N

Kokios EKS 5 lygio kvalifikacijos yra nurodytos jiisy Salyje?
Kokie yra pagrindiniai EKS 5 lygio kvalifikacijoms priskirti tikslai ir funkcijos?

Ul

Pateikite pavyzdziy, susijusiy su EKS 5 lygiu susijusiuose sektoriuose:

6. Pateikite pavyzdziy, susijusiy su kvalifikacijy aprasais EKS 5 lygio atitinkamuose sektoriuose:

7. Prasom pateikti savo EKS 5 lygmens mokymo ar studijy programos pavyzdij susijusiuose jisy
Salies sektoriuose:

Pagrindiniai programos parametrai

Stojimo reikalavimai

Mokymo / studijy programy teikéjai

8. Ar profesinio mokymo kvalifikacija pagrjsta (aprasyta) mokymosi rezultatais?
Pavyzdys

9. Papildoma informacija, naujausi poky¢iai / reformos, susijusios su sektoriniy kvalifikacijy siste-
momis, nacionaline kvalifikacijy sistema ir kvalifikaciniais apraSais, kuriuos verta paminéti.

23



Atvejo analizé (Italija): Essenia Uetp

Nr.

Prasome pateikti atsakymus Zemiau:

Taip, Italijos kvalifikacijy sistema sudaro 8 kvalifikacijy lygiai, susieti su Europos kvalifikacijy
sgranga.

2012 m. gruodzio 20 d. Valstybiy ir regiony konferencija patvirtino ,Pirmaja Italijos ataskaitg
apie nuoroda j Europos kvalifikacijy sarangos EKS*, pateikta Pataréjy grupei (Europos kvalifika-
cijy sistemos koordinavimo lentelé) geguzés mén. Ir véliau oficialiai perduodama Europos Ko-
misijai. Tokiu buidu Italija prisijungia prie vis didéjancio $aliy, kurios igyvendino EKS rekomen-
dacija, skaiciaus.

[talijos 5 lygio kvalifikacijos tipai nurodo aukstajj techninj diploma. Atitinkami mokymai yra:

- kursai, vykstantys aukstyjy techniniy instituty (ITSI) aukstojo mokslo institute;

- aukstasis techninis Svietimas ir mokymas (Istruzione e Formazione Tecnica Superiore - IFTS).
5 lygis nurodo tokius mokymosi rezultatus, kurie yra suskirstyti i:

- ZINIOS

VisapusiSkos, specializuotos, faktinés ir teorinés Zinios darbo ar studijy srityje ir supratimas
apie 8iy Ziniy ribas

- IGUDZIAI

[§samus kognityviniy ir praktiniy igtidZiy spektras, reikalingas kirybiSkiems abstrak¢iy proble-
my sprendimams kurti

- KOMPETENCIJA

Pratyby valdymas ir prieZitira darbo ar studijy, kai yra nenuspéjamas pokytis, kontekste. PerZziii-
rékite ir plétokite save ir kitus.

Aukstojo techninio iSsilavinimo ir mokymo srityje (IFTS) vertinimy ir iteisinimo, taip pat for-
maliojo mokymosi, jskaitant kompetencijas, jgytas jvairiose patirtinése aplinkose, pavyzdziui,
darbo vietoje, socialiniame ir privaiame gyvenime, teikiamas mokymosi kredity pripaZinimas.
Mokymosi kreditai gali biiti uzskaityti tiems, kurie jau pasinaudojo kitais mokymais arba atliko
konkrecig profesine patirtj, ir gali suteikti galimybe mokytis ir tiems, kurie néra jgije aukstojo
mokslo laipsnio.

2008 m. sausio 25 d. Tarybos Ministry pirmininko nutarimas ,Svietimo ir aukstojo techninio mo-
kymo sistemos reorganizavimo gairés ir techniniy kolegijy isteigimas“ numato IFTS ir ITS, kad:
a) reaguoti j nacionaliniu lygmeniu pasiektg vienoda kokybés lygj ir jgudZiy, jgytu vykdant mo-
kymo kursg, naudojima, taip pat Europos Sajungoje;

b) kursy mokymo programose kalbama apie bendrus kalbinius, mokslinius ir technologinius,
teisinius ir ekonominius, organizacinius, bendravimo ir tarpasmeninius gebéjimus jvairiuose ly-
gmenyse, taip pat techninius ir profesinius igiidzius, susijusius su konkreciu aukstesniu techni-
niu vaidmeniu, taip pat Europos Sajungoje su rodikliais susije pavadinimai ir kvalifikacija.

ITS kvalifikacijoms, susijusioms su SeSiomis 2008 m. Ministro pirmininko dekrete numatytomis
technologijy sritimis, 2011 m. rugséjo 7 d. Ministro dekretu nustatyta, kad ,ITS kursy atsako
jgidZiai nurodomi nacionaliniais skai¢iais ir nurodomi Bendros Europos kvalifikacijos visg gy-
venimg trunkanc¢io mokymosi EKS ir apima: - kalbos, komunikacijos, socialinius, mokslinius ir
technologinius, teisinius ir organizacinius, valdymo ir ekonomikos jgiidZius, bendrus visiems na-
cionaliniams veikéjams; - konkrecius kiekvieno nacionalinio lygmens techninius ir profesinius
jghdZius.

[talijos nacionalinés sistemos 5 lygis atitinka EKS 5 lygi
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Aukstojo techninio Svietimo ir mokymo sistemga sudaro:

- aukstuyjy technikos instituty (ITS) organizuojami renginiai;

Aukstojo techninio mokymo ir mokymosi keliai (IFTS).

Aukstieji techniniai institutai (ITS), jsteigti remiantis regioniniais teritorijy planais, yra
konkretiis dalyvavimo fondai. Organizaciniame standarte teigiama, kad $iy instituty steigéjai yra:
aukstesniosios mokyklos, tiek techninés, tiek profesinés, valstybinés arba visiSkai pripazintos;
Regiono akredituotas mokymo centras aukstojo mokslo tikslais; Imoné, veikianti toje pacioje
gamybos srityje kaip ir aukstoji technikos mokykla; Universiteto skyrius ar kita organizacija,
veikianti moksliniy ir technologiniy tyrimy srityje; Vietos institucija (savivaldybé, provincija,
kalny bendruomené ir t. t).

Aukstojo mokslo technikos institutuose (ITS) gali dalyvauti jauni Zmonés ir suaugusieji, turintys
Diploma di istruzione secondaria superiore (aukstesniojo vidurinio mokslo diploma). ITS kursai
trunka 4 semestrus, i$§ viso 1800/2000 valandu. ITS kursy pabaigoje iSduodamas Diploma di
tecnico superiore (aukstojo techninio i$silavinimo diplomas). Sios Svietimo ministerijos i§duotos
kvalifikacijos susijusios su skirtingomis technologinémis sritimis (Zr. atitinkamg lentele),
nustatytomis siekiant patenkinti vieSosios ir privacios darbo rinkos poreikius, ypa¢ mazyjy ir
vidutiniy imoniy, aukstyjy technologiniy naujoviy ir internacionalizacijos srityse.

Technologinés sritys Specializacijos

Energijos vartojimo efektyvumas 1.1. Energijos gamyba ir tiekimas
1.2. Labai efektyvis ir energija taupantys proce-
sai ir jrenginiai

Tvarus judrumas 2.1. Asmeny ir prekiy judrumas

2.2. Pervezimy ir infrastruktiiros gamyba ir prie-
Zilira

2.3. Informacinio mobilumo ir logistinés infras-
truktiiros valdymas

Naujos technologijos gyvenimui 3.1. Pramoninés ir aplinkos biotechnologijos
3.2. Biomedicinos ir diagnostikos prietaisy ga-
myba
Naujos technologijos ,Pagaminta | 4.1. Maisto sistema
Italijoje” 4.2. Namuy sistema
4.3. Mechaniné sistema
4.4. Mada
4.5. Paslaugos jmonéms
Inovacinés kultiiros paveldo ir veiklos 5.1. Kultiiros paveldo iSsaugojimas ir optimizavi-
technologijos. Turizmas mas

5.2. Kultiiros pastaty ir teritorijy iSsaugojimas,
tobulinimas ir saugumas

Informacinés ir rySiy technologijos 6.1. Programinés jrangos sistemos kirimo meto-
dai ir technologijos

6.2. Informacijos ir Ziniy organizavimas ir vykdy-
mas

6.3. RySiy architektiira ir infrastruktiira
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Taip pat gali dalyvauti Zmoneés, kurie: baigé ketveriy mety kursus, jgije profesinj iSsilavinima;
Gavo priémima j penktus aukstojo mokyklinio ugdymo kursus; Be diplomo, buvo jgije ankstesnio
iSsilavinimo, mokymo ir darbo igidZiy.

IFTS kursai trunka 2 semestrus, maksimaliai 800/1000 valandy. Pasibaigus IFTS kursui,
“Certificato di specializzazione tecnica superiore” (Aukstojo techninio specializavimo sertifikatai
skiriami regiony). Specializacijos sritys: Zemés tkis, pramoné ir gamyba (gamybos produktai,
informacinés ir rySiy technologijos, statyba), turizmas, transportas, vieSosios paslaugos ir
vieSosios svarbos paslaugos, draudimo ir finansinés paslaugos.

Abu mokymo programy tipai - IFTS ir ITS - susideda i$ vienety (Unita capitalizzabili, UC); Si
struktira atitinka mokymosi rezultaty metoda.

IFTS ir ITS kursy skirtumai apibendrinti taip:

[FTS kursai
Viduriné mokykla

ITS kursai

Provincijos viduriné mokykla,
kurioje yra fondas

Mokymo partneriai

Mokymo centro

universitetas Regiono akredituotas mokymo
. centras
|Jmoné
Jmoné

Mokslinis skyrius

Vietiné institucija

Diploma di istruzione secon- | Diploma di Istruzione secondaria su-
daria superiore (aukStesnio | periore (Aukstesnio vidurinio moks-
vidurinio mokslo diplomas) | lo diplomas)

arba kompetencijos vertini-
mo priémimo testas

Priémimo salygos

Ekonomikos sritys /
technologinés sritys

Zemes {ikis, pramoné ir ga-
myba / Turizmas / Trans-
portas / VieSosios paslaugos
ir privacios vieSojo intereso
paslaugos / Draudimas ir fi-
nansinés paslaugos

Energijos vartojimo efektyvumas,
tvarus judumas, naujos technologi-
jos gyvenimui, naujos ,Pagaminta
Italijoje” technologijos, novatoriSkos
kultiiros paveldo ir veiklos technolo-
gijos, informacinés ir rysiy technolo-
gijos.

Kursy / specializacijy
trukmeé

2 pusmeciai (800/1000 va-
landy)

4 pusmeciai (1800/2000 valandy)
yra galimybé 6 pusmeciy trukmés
kursams

ISduodamas
pazyméjimas

Certificato di specializzazio-
ne tecnica superiore (auks-
tojo techninio specializavi-
mo pazymeéjimas)

Diploma di tecnico superiore (Auks-
tojo mokslo diplomas)

SOCIALINES PASLAUGOS IR SVEIKATA. Socialinis veikéjas

VERSLO PASLAUGOS: IKT paslaugy ir produkty pardavimo vadybininkas (IKT paskyros

vadovas)

TEKSTILES SRITIS: Ekspertas moksliniams tyrimams ir planavimui tekstilés srityje, mados

dizainere.

Svietimo ir profesinio mokymo kvalifikacijos aprasytos pagal mokymosi rezultatus.

Socialinio ugdymo veikéjas skatina socialinj dalyvavima ir Zmoniy, grupiy ir vietos bendruome-
niy potencialo plétra, kurio tikslas - ugdyti nepatogumy prevencija, palengvinti jtraukimg, da-
lyvavima ir socialinj susirinkimg, siekiant paskatinti Zmoniy ar grupiy iSraiSka, bendravimg ir
dalyvavima, taip padedant pagerinti jy gyvenimo kokybe. Pagal jvairias regiono sveikatos ir so-
cialines bei socialines ir kultiirines paslaugas jis padeda kurti ir valdyti Svietimo, laisvalaikio bei
kultiiros veiklg, tiesiogiai bendraudamas su vaikais, paaugliais, vyresnio amZiaus Zmonémis ir
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nejgaliaisiais, spresdamas skirtingo pobiidzio problemas. Veikla vykdoma platesniu socialiniu-
ugdymo procesu, suplanuotu kaip komanda su kitais socialiniais darbuotojais, kaip profesionaliis
pedagogai, psichologai, kultiriniai tarpininkai, socialiniai darbuotojai. Per teatra, Zaislus, ama-
tus, muzikg ir Sokj socialinio ugdymo veikéjas plétoja bendruomenés gyvenimo veiklg, nesvar-
bu, ar kartais ar nuolat, su prevencine, Svietimo ir socialine integracija. Tai skatina asmeninio
potencialo, jtraukimo ir socialinio dalyvavimo atsigavima ir plétrg, apibréziant socialine veiklg,
Svietimo, laisvalaikio ir kultiiros intervencijas pagal nustatytus poreikius.

Veikly metodai jgyjami per aukstojo techninio mokymo ir lavinimo kursg (aukstasis profesinis
techninis mokymas) arba panasia vieny mety iniciatyva. Kursas suskirstytas j pirmuosius teori-
nius pagrindinius pedagoginiy, sociologiniy, antropologiniy, teisiniy ir ekonominiy dalyky Ziniy
lygmenis, o antruoju praktiniu lygmeniu, kurio tikslas - iSbandyti socialinés veiklos technikas
ir metodus. Kurso metu socialinio ugdymo veikéjas gali pasirinkti specializacijos adresatg, at-
sizvelgiant j tai, kokig veiklg jis noréty vykdyti (su vaikais, paaugliais, pagyvenusiais Zmonémis,
nejgaliaisiais, narkomanais ir kt.). Po kurso jis gali nuspresti toliau siekti pedagoginiy moksly
bakalauro laipsnio, uZz kurj jis gali gauti daugybe kredity i$ (aukstojo profesinio techninio moky-
mo) kursy.

MOKYMO SRITIS: socialinés ir sveikatos paslaugos

Socialinis veikéjas sugeba realizuoti socialiniy ir kultiiriniy bei edukaciniy pramogy intervenci-
jas, aktyvinti psichofizinés pusiausvyros ir Zmoniy bei grupiy / vartotojy santykiy vystymasi bei
skatinti jo rekreacinj, kultiirinj, iSraiskos ir fizinio darbo potenciala.

Kompetencijos vienetas: socialiné veikla

RODIKLIALI:

- informacijos apie socialine-kultirine veiklg sklaida;

- pramogy veiklos valdymas ir koordinavimas;

- rezultaty ir nukrypimy patikrinimas ir dokumentavimas;

- veikly funkcijy tyrimas, tyrimas ir atnaujinimas.

JGUDZIAL: socializacijos ir jgalinimo jgiidZiy skatinimas, siekiant uzkirsti kelig socialinei ir emo-
cinei izoliacijai; keitimuisi ir tarpusavio palyginimui vercia poreikius, manifestus, o ne asme-
nybes ir grupes; nustatyti ir skatinti sgveikos ir socialinés integracijos galimybes; susiduria su
vartotojy dalyvavimu ir dalyvavimu, nustatanciu tolesnes intervencijos sritis.

ZINIOS: evoliuciniai individy ir grupiy poky¢iy ypatumai ir dinamika; intervencijy analizés ir
tikrinimo priemonés ir metodai: bandymai, analizés lentelés, ataskaitos ir t. t.; Saugos darby
esamy teisés akty bendrieji principai ir praktiniai aspektai: elgesio taisyklés ir elgsenos modeliai
(bendrieji ir specifiniai).

Rysys tarp Europos pagrindy EKS ir nacionalinés sertifikavimo sistemos yra sustiprintas jstaty-
miniu dekretu Nr. 13/2013. Jame teigiama, kad tik kvalifikacija, susijusi su EKS, gali tapti Nacio-
nalinio kvalifikacijy repertuaro dalimi. Todél Europos strategijos, skirtos skatinti Svietimo siste-
my skaidrumg ir remti Zmoniy juduma bei jy iglidziy pripazZinimo gaires, yra jtrauktos j Italijos
strategija dél sertifikavimo ir visg gyvenima trunkancio Svietimo sistemos kiirimo. Pagal 2015 m.
sausio mén. susitarimg ,Regioniniy kvalifikaciniy laipsniy ir susijusiy jgiidziy (...) nacionalinio
pripazinimo sistemos (...) nustatymo“ nacionaliniai teismai kerta dar kartg, kai pradedamas an-
trojo etapo referencinis procesas. Regiony iSduotos kvalifikacijos yra jvairiis objektai, kuriems
sunku nurodyti nedidelio skaiCiaus tipa; todél pirmasis referencinio etapo techninis pasirinki-
mas arba tiesioginiy kvalifikacijy rasiy perkélimas j EKS tiesiogiai, nepasiekus nacionalinés sis-
temos jstaigos, neatrodo tvarus. Be to, Italijos pasirinkimas netinka jokiai kitai Saliai, kuri jau
pradéjo arba baigé referencinj procesa.

Todél kvalifikacijos yra prieinamos tarptautiniam pripazinimui, pateikiant nuorodg j Europos
sistemg, tuo pat metu sukuriant pamatine veiklos struktiirg, skirtg uztikrinti regiony ir auto-
nominiy provincijy iSduoty kvalifikacijy pripazinimg visoje Salyje. Be to, metodologija, kuria
naudojasi regioniniy kvalifikacijy teikéjy laipsniskoji koreliacija, leidZia Zengti Zingsnj pirmyn,
siekiant pradéti nauja referenciniy etapy etapa, o ta pati veiklos grupé priklauso nuo minimaliy
nacionalinés sistemos kiirimo reikalavimy kvalifikacijoms.
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Taigi Italija ima derétis su kitomis Salimis siekdama sukurti tokig nacionaline kvalifikacijy sis-
tema, padalinta i lygius ir apibréztg pagal aprasus. Tai sujungia vykdoma veiklg su regioniniy
kvalifikacijy atitikmeny koreliacija ir pagrindy nustatymu, kuris yra nacionalinio repertuaro for-
mavimo pagrindas.

Toliau pateikiama Italijos kvalifikacijy evoliucija:

2012 m.

e Susitarimo valstybé - regionai (2012 m. gruodzio mén.), kad biity priimta Nuorody ataskaita
2013 m.

 TEISES AKTU DEKRETAS 2013 m. sausio 16 d., Nr. 13:

 Nacionalinio Svietimo, mokymo ir profesinés kvalifikacijos registro sukiirimas

» Nacionaliniy jgiidziy sertifikavimo sistemos paslaugy (procesy, sertifikavimo, sistemos) mini-
maliy standarty nustatymas

2015 m.

e NUTARTIS 2015 m. birzelio 30 d.: apibréZti operacine sistema, skirtg regioniniy kvalifikacijy ir
susijusiy jgiidziy pripazinimui nacionaliniu lygmeniu

2016 m.

* Nacionalinés regioninés kvalifikacijos sistemos sukiirimas (2016-06-30)

 Nacionaliniy kvalifikacijy sgrangos lygio deskriptoriy rengimas (2016-06-30)

2017 m.

 Nacionaliniy kvalifikacijy sgrangos lygio deskriptoriy tvirtinimas

« Kvalifikacijy jtraukimo j nacionaline kvalifikacijy sistema tvarkos apibréZimas

 Kreipimosi proceso pradzia j nacionaline kvalifikacijy saranga

28




Funded by the
Erasmus+ Programme
of the European Union

ESPROMINHO

Nr. PraSome pateikti atsakymus Zemiau:

1. Portugalija turi nacionaline kvalifikacijy sistema, atitinkancia EKS, kurig sudaro 8 lygmenys.
EKS lygiai buvo jgyvendinti 2010 m.
Manoma, kad pasirinktos NKS koncepcijos ir struktiiros galimybés aiskiai ir objektyviai reaguoja
j nustatytas prielaidas:
Taikymo sritis: NKS apima pagrindinj, vidurinj ir aukstajij moksla, profesinji mokyma ir kompeten-
cijy pripazinimo, jteisinimo ir sertifikavimo procesus, neformalias ar neoficialias priemones;
8 kvalifikacijos lygmeny struktiirizavimas, apimantis visas miisy Svietimo ir mokymo sistemoje
jgytas kvalifikacijas;
Mokymosi rezultatams pagrjstos metodikos patvirtinimas, siekiant apibtdinti kiekvieng kvalifi-
kacijos lygj. Taigi NKS leidzia jgyti jgidZius nepriklausomai nuo to, kaip jie buvo jgyti (formalioje,
neoficialioje ar neformalioje aplinkoje);
Apibidinimas pagal veiklos rezultatais grindziamas kvalifikacijas leidzia asmenims ir darbda-
viams aiSkiau suvokti santykine kvalifikacijy verte, kuri prisideda prie geresnio darbo rinkos vei-
kimo. Kita vertus, tarpvalstybinj mobiluma palengvina kvalifikacijy palyginamumas, kurj uZtikrina
nacionaliné kvalifikacijy saranga ir kuri palaikoma santykiuose su EKS;
,Ziniy, jgiidZiy ir nuostaty” domeny priémimas mokymosi rezultaty apibrézimui kiekvienam kva-
lifikacijos lygiui;
Kvalifikacijos lygmeny apibtudinimo apibiidinimas pagal EKS yra priimamas.

2. Nacionalinés kvalifikacijos lygmens V lygio kvalifikacijy aprasas:
Zinios
[Ssamios specializuotos, faktinésir teorinés zZinios konkrecioje studijy ar darbo vietoje ir supratimas
apie Siy ziniy ribas.
|gudziai
[Ssamus kognityviniy ir praktiniy jgiidziy spektras, reikalingas kiirybisSkiems abstrak¢iy problemy
sprendimams kurti.
Kompetencija
Valdyti ir prizitréti studijy ar darbo kontekste, kur gali biiti nenuspéjami pokyc¢iai.
Perzilreti ir plétoti savo veiklg ir kity atlikéjy rezultatus.

3. Nacionalinés kvalifikacijos lygmens V lygio kvalifikacijos atitinka EKS V lygi.

4. V lygio kvalifikacija leidZia:
- gilinti mokslo ir technologijy Zinias tam tikroje mokymo srityje;
- tobulinti savo jgiidZius profesinei praktikai;
- leidZia vykdyti aukstojo mokslo studijas;
- atlikti profesine kvalifikacija.
5 lygio kursai yra ne aukstesniojo vidurinio ugdymo kursai, kurie suteikia V kvalifikacinio
lygmens lygj, kuris trunka maZdaug vienerius metus (nuo 1200 iki 1560 valandy).
5 lygmens kvalifikacija gaunama sujungus bendrojo ar profesinio vidurinio ugdymo ir vidurinio
techninio mokymo kursus.
Siam mokymui biidinga:
- atitinka aukSto lygio techninj mokyma;
- jskaitant aukStesnio lygio Zinias ir jgiidZius;
- nereikalaujant apskritai jvairiy sri¢iy mokslinio pagrindo meistriSkumo;
- suteikiant galimybe apskritai savarankiskai arba nepriklausomai prisiimti atsakomybe uz
dizaing, administravimg ar valdyma.
Mokymo planas
Mokymo plane yra:
- bendrojo ir mokslinio mokymo komponentas;
- technologinio mokymo komponentas;
- su darbu susijes mokymas.
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Bendrojo ir mokslinio mokymo komponentas siekia:

- plétoti atitinkamus poziiirius ir elgseng profesionalams, turintiems aukstg profesinés
kvalifikacijos lygi;

- ugdyti prisitaikyma prie darbo ir verslo pasaulio;

- tobulinti Zinias apie mokslo sritis, kuriomis grindziamos mokymo zonos technologijos.

Darbo kruvis:
- atitinka 15 procenty visy bendrojo ir mokslinio, technologinio mokymo komponenty nustatyty
valandy skaiciaus.

Technologijos mokymo komponentas apima:
- praktine veikla, susijusia su technologijy sritimis;
- problemy sprendimg profesinés praktikos srityje.

Darbo kruvis:
- atitinka 85 procentus visy bendrojo ir mokslinio, technologinio mokymo komponenty nustatyty
valandy skaiciaus.

Mokymo komponentas darbo kontekste siekia:

- taikyti Zinias ir jgytas zinias savo praktinei profesinei veiklai;

- vadovauti veiklai, naudojant biidus, jrangg ir medziagas, kurios yra integruotos j prekiy ar
paslaugy gamybos procesus.

Darbo kruvis:
- turi buti ne trumpesnis kaip 360 valandy ir ne ilgesnis kaip 720 valandy.

Sis mokymas yra sukurtas, bendradarbiaujant tarp mokymo jstaigos ir jmoniy, kity darbdaviy,
verslo ar socialiniy ir profesiniy asociacijy, ir gali biiti pritaikytas jvairiai, biitent stazuotei.

5. 1 pavyzdys: renginiy organizavimas ir vadyba
2 pavyzdys: vieSbuciy vadyba
3 pavyzdys: terminis gydymas ir sveikata
6. (Nepavyko rasti oficialiy aprasy, bet gal jie pritaikyti prie jy.)

1 pavyzdys: renginiy organizavimas ir vadyba

Renginiy organizavimo ir valdymo technikas yra kvalifikuotas specialistas, galintis rengti ir
planuoti renginius, organizuoti ir planuoti jvairiy rasiy renginius, rengti biudZetus ir nustatyti
galimus pajamy Saltinius (pvz., finansuoti, remti ir t. t.).

Reikalavimy rengimui reikalingi techniniai gebéjimai, renginiy (jskaitant savanorius) reikalingy
zmogiskyjy istekliy tyrimas, darbo grupiy koordinavimas ir stebéjimas, taip pat rezultaty
jvertinimas ir sklaida.

Renginiy organizatoriusirrenginiy technikas taip patyra kvalifikuotas specialistas, kuris analizuoja
rinka ir plétoja pasitlg, pritaikyta prie faktinés ar potencialios paklausos, taip pat bendrauja su
suinteresuotosiomis Salimis.

2 pavyzdys: viesbuciy vadyba

Aukstesnis profesionalus svetingumo ir apgyvendinimo valdymo kursas siekia apmokyti
specialistus, kurie gali prizitréti, koordinuoti ir kontroliuoti priémimo skyrius ir aukstus, i kuriuos
jeina skirtingy viesbucio vienety apgyvendinimo departamentas, veikla, t. y. priémimg, durininka,
grindis, kambarius, bendras patalynés ir skalbiniy paslaugas.

3 pavyzdys: terminis gydymas ir sveikata

Terminio gydymo ir sveikatinimo auksciausio lygio specialistas siekia apmokyti specialistus, turéti
kompetencijg valdyti ir stebéti masaZo technika, terminj gydymga ir SPA, jsikiSant geros praktikos ir
sveikos gyvensenos skatinimui, siekti optimizuoti gerove pagal charakteristikas ir sveikatos biikle,
kiekvieno asmens ypatumus.
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1 pavyzdys: renginiy organizavimas ir vadyba

Mokymo vienetai

Pirmi metai

Angly

Portugaly kalba

Vadybos pagrindai

Turizmo pagrindai

Informacinés technologijos
BiudZeto valdymas

Renginiy rinkodara

Angly kalba turizmui ir renginiams
Projektai ir paskatos renginiuose
Turizmo ir vartotojy teisé

Antri metai

Turizmo animacija

Renginio planavimas

Rinkos tyrimai 6

Renginiy logistika 6
Protokolas ir viesieji rysiai 6
Praktika

Stojimo reikalavimai
4 lygio profesinio vidurinio ugdymo mokslo turétojai.

12 mety trukmés arba teisiskai lygiavertés kvalifikacijos turétojai.

Technologinés specializacijos diplomo tureétojai
Aukstojo mokslo laipsnio turétojai, norintys persikvalifikuoti.

Mokymo / studijy programy teikéjai
Aukstoji mokykla

2 pavyzdys: viesbuciy vadyba
Mokymo vienetai

Pirmi metai

Informacinés ir rysiy technologijos
Angly kalba

Organizacijos ir valdymo principai
Svetingumo antropologija

[vadas j svetinguma

Verslo etiketas ir protokolas
Taikomi kiekybiniai metodai
Taikomoji angly kalba

Teisés aktai, etika ir prieinamumas btistui
Priémimo vadyba

Auksty paslaugy vadyba

Zmoniy ir komandos vadyba

Antri metai

Ispany kalba

Pardavimo metodai

Programinés jrangos praktika ir klienty valdymas
Apgyvendinimo higiena ir saugumas

Svetingumo biudzeto valdymas

Restoranas ir kambariy aptarnavimas

Praktika
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Stojimo reikalavimai

Vidurinio ugdymo mokslo ar teisiSkai lygiavertes kvalifikacijos turétojai

Technologinés specializacijos diplomo, auksStesniojo techninio personalo ar aukstojo mokslo di-
ploma turintys asmenys, pageidaujantys profesinés kvalifikacijos kélimo

Tie, kurie iSlaiké atitinkamus egzaminus, siekdami jvertinti galimybe dalyvauti aukstojo mokslo
jstaigose vyresniems kaip 23 mety amziaus asmenims

Mokymo / studijy programuy teikéjai
Aukstoji mokykla

3 pavyzdys: terminis gydymas ir sveikata

Mokymo vienetai

Pirmi metai

Angly kalba

Bendraukite portugaly kalba - gimtaja kalba ir literatira
Psichologija

Biologija ir biochemija - Anatominiai-fiziologiniai pagrindai
Sveikata - jvadas i terminj gydyma

Sveikata - gyvenimo ir gerovés kokybé

Karstiems Saltiniams taikomi teisés aktai ir taisyklés
Mityba ir maistas

Sauga ir higiena darbe

Zmogiskyjy ir techniniy istekliy valdymas SPA

Antri metai

Hidrologijos ir Salcio terapijos sgvokos
Hidrologija ir hidrologiniai metodai
Hidrologiné terapija

Papildomi metodai ir gydymas

Bendra patologija

Praktika

Stojimo reikalavimai

Vidurinio ugdymo mokslo ar teisiskai lygiaverteés kvalifikacijos turétojai

Technologinés specializacijos diploma, aukstesniojo techninio personalo ar aukstojo mokslo di-
ploma turintys asmenys, pageidaujantys profesinés kvalifikacijos kélimo

Tie, kurie iSlaiké atitinkamus egzaminus, siekdami jvertinti galimybe dalyvauti aukstojo mokslo
jstaigose vyresniy kaip 23 mety amziaus asmenuy.

Mokymo / studijy programuy teikéjai
Aukstoji mokykla

1 pavyzdys: renginiy organizavimas ir vadyba

Organizuoti ir planuoti jvairius renginiy tipus;

Parengti biudZetus ir analizuoti biudzeto nuokrypius;

Plétoti ir jgyvendinti astuonias konkreciai rinkai skirtas strategijas;

Efektyviai ir veiksmingai informuoti ir skatinti renginius;

Suprasti ir tvarkyti gaunama ir parengta informacijg naudojant atitinkamas kompiuterines pro-
gramas;

Taikyti protokolo taisykles, biidingas kiekvienai jvykio tipologijai;

Nustatyti ir plétoti finansavimo ir rémimo partnerystes;

Plétoti turizmo animacijos veiksmus;

Nustatyti pagrindinius ir papildomus produktus ir paslaugas pagal poreikius;

Nustatyti optimalig jvykiy ir papildomy produkty / paslaugy kaing;

Rengiant paklausg rengiant naujoves;

Kurti, plétoti ir konsoliduoti jvaizdj ir jvykiy vieta;

Parengti paslaugy paketus renginiams, butent: transportui, apgyvendinimui, maitinimui ir bilie-
tams;

Nustatyti ir taikyti tinkamas priemones tarpasmeniniams, vidiniams ir tarp organizaciniams san-
tykiams.
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2 pavyzdys: viesbuciy vadyba

Apibrézti apgyvendinimo departamento strategine pozicija, taip pat produktus ir paslaugas vies-
bucio vienete, atsiZvelgiant j jo santykius su kitais departamentais ir naujas rinkos tendencijas.
ISnagrinéti apgyvendinimo departamento organizacine schema, taip pat jvairiy sektoriy darbo
eigg ir bendravima.

Nustatyti ir kontroliuoti jvairiy sektoriy paslaugy taisykles, taip pat proceduras, susijusias su re-
zervavimu, atvykimu, priémimu, buvimu ir iSvykimu sveciams, vieSyjy patalpy, kambariy ir skal-
bimo / drabuziy valymu ir saugojimu bei jrangos ir (arba) indy inventorizavimu ir prieziira.
Kurti ir diegti valdymo priemones, susijusias su rezervy, sveciy saskaity, sagnaudy, atsiskaitymo,
pardavimo, naudojant konkrecig kompiuterine programine jranga, kontrole.

Apibrézti ir jgyvendinti biisto departamento valdymo politika, pagristg skirtingais klienty profi-
liais.

Analizuoti ir vertinti finansinius ir komercinius rezultatus, atlikti statistine analize ir tolesne atas-
kaitaq.

Derétis su tiekéjais ir uzsakomosiomis kompanijomis, siekiant kuo labiau sumazinti jsigyty pro-
dukty ir (arba) paslaugy sgnaudas ir kokybés kontrole.

Igyvendinti korekcines valdymo priemones, siekiant optimizuoti iSteklius ir padidinti pajamas.
Uztikrinti klienty aptarnavimo saugumg, nustatant rizikos situacijas, ir laikytis reikalavimy.
Nustatyti komercinius tikslus, atsizvelgiant j rinkodaros ir pardavimo strategijas, siekiant nustaty-
ti vieSbucio vieneto pozicija ir komunikacijos su klientais politika.

Svarstyti klienty skundus ir pasiilymus.

3 pavyzdys: terminis gydymas ir sveikata

Terminio gydymo ir sveikatingumo projektavimo programos pagal amZziaus grupiy ypatybes ir
ypatumus.

Gydymo ypatumai karStomis procediiromis, sveikas gyvenimo biidas ir elgesio rezimas.

[vertinti ir suteikti reikiama pagalba, atsizvelgdami j asmens poZymius ir simptomus gydymo
metu.

Suderinti daugiadalykes komandas, skatinancias juos jgyvendinti visuma.

Igyvendinti gerajq praktikg, atitinkancig jrangos ir medZiagy naudojimo, prieziiiros ir iSsaugojimo
normas, taip pat planus dél balneoterapijos ir SPA prieziiiros ir sanitarijos.

Stebéti gerovés veiklos jrasus ir iSvystytos dinamikos programavimg, atlikti biitinus pakeitimus,
siekiant uztikrinti paslaugy kokybe.

Sisteminti duomenis, susijusius su klienty pasitenkinimo jvertinimu, veikti siekiant nuolat tobu-
linti paslaugas.
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Atvejo analizé (Lietuva): KGPMC, KMPM(C

Nr. Komentarai

1. Taip.
Lietuvos kvalifikacijy sandarg sudaro 8 kvalifikacijy lygiai, kurie yra susije su EKS.
LTKS apraSas patvirtintas vyriausybés nutarimu 2010 m. Lietuvos kvalifikacijy sandara pa-
remta aStuoniais mokymosi rezultaty lygiais ir apima visas oficialiai pripazintas kvalifikacijas
(pradinj ir vidurinj pagrindinj iSsilavinimg, profesinj i§silavinimg ir mokyma ir aukstajj iSsila-
vinima).
LTKS lygiy aprasai remiasi dviem kriterijais:
Veikly charakteristikomis (veiklos sudétingumu, veiklos savarankiSskumu, veiklos kintamumu)
ir kompetencijy tipais (funkciniais gebéjimais, kognityviniais gebéjimais, bendraisiais (arba pa-
grindiniais) gebéjimais.
LTKS pasieké veiklos etapg, bet vis dar yra kuriama.

2. LTKS V lygio kvalifikacijy aprasymas
Kvalifikacija skirta veiklai, pasiZzyminciai kompleksiSku veiklos uzdaviniy derinimu skirtingose
veiklos srityse. Veikla apima darbuotojy kompetencijy vertinima ir mokyma. Veikla reikalauja
derinti iSsamias veiklos srities Zinias su bendrosiomis Ziniomis, sprendziant jvairias
specializuotas veiklos uzduotis keliose skirtingose veiklos srityse.
Darbuotojas atlieka veiklg savarankisSkai, jos priezitira apsiriboja tik rezultaty jvertinimu. Veiklos
uzdavinius nustato aukstesnés kvalifikacijos darbuotojas, daznai suteikdamas veiklos atlikéjui
galimybes pasirinkti $iy uzdaviniy sprendimo bidus ir priemones. Darbuotojas vadovauja
zemesnés kvalifikacijos darbuotojy veiklai, planuoja ir skirsto veiklos uzduotis, priziiiri veiklos
atlikimg, konsultuoja ir tikrina veiklos atlikimo kokybe.
Veiklos technologiniai ir organizaciniai reikalavimai ir jos aplinka nuolat kinta, poky¢iai daZnai
nenuspéjami ir gali biiti susije su naujomis veiklos sritimis.
LTKS V lygio sandaros atitiktis EKS V lygiui

4, V lygio kvalifikacijos jgyjamos mokantis pagal mokymo programas, kurios skirtos asmenims,
turintiems nustatytos trukmés profesine kvalifikacijg ir profesine patirtj, laipsnionesuteikiancios
studijy programos (iSskyrus rezidentiros studijas) ir/arba profesinés veiklos patirties ir
savarankisko mokymosi.

5. Metalo sektorius: suvirinimo meistras
Statyby sektorius: fasady apsiltintojas meistras
Aptarnavimo sektorius: paslaugy sektoriaus vadybininkas
Vis dar kuriama

7. Paslaugy sektorius: paslaugy sektoriaus vadybininko mokymo programa
Moduliné profesinio mokymo programa, kurios trukmé 1,5 mety, profesinio mokymo apimtis:
90 kredity
Reikalavimai stojimui:
Brandos atestatas
Stojantieji j Sig profesinio mokymo programa turi turéti 3 arba 4 lygio profesines kvalifikacijas
ir maziausiai 3 mety darbine patirtj, susijusia su pasirinkta profesija.
Teikéjas: profesinio mokymo centras

8. Taip.
Moduliné mokymo programa remiasi mokymosi rezultatais, kurie yra pagrjsti mokymo
programoje.
Pavyzdziui:
Mokinys sékmingai pabaiges programa gebés:
jvertinti paslaugy sektoriaus poreikius ir i$siaiskinti sveciy kultiirinius, laisvalaikio ir sportinés
veiklos poreikius;
taipogi ir potencialiy klienty;
paruosti scenarijus jvairiems kultiiriniams, laisvalaikio renginiams bei Sventéms.
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Atvejo analizé (Ispanija): Fundaciéon Laboral del Metal

Nr.

Prasome pateikti atsakymus Zemiau:

Siuo metu Ispanijoje yramokymosi visa gyvenima nacionalinio mokymo programos (Marco Espafiol
de Cualificaciones, MECU) projektas, pagristas mokymosi rezultatais. Jis susieja ir koordinuoja
skirtingus $vietimo ir mokymo posistemius. Si sistema apima kvalifikacija, jgyta privalomojo
Svietimo, aukStesniojo ir aukStojo mokslo srityse, ir integruos neformaliojo ir savaiminio mokymosi
procesy patvirtinima.

Karaliskojo dekreto dél MECU jvedimo projektas buvo parengtas po vélavimo dél vyriausybés
restruktiirizavimo. Jame apibréZiami lygiy ir lygio deskriptoriai kaip pagrindas, kuriuo MECU gali
biti nukreiptas i EKS lygius. Tai priZitréjo ir teigiamai atsiliepé nacionaliniai patariamieji organai.
NKS yra laukiamas dalykas, kurj turi patvirtinti Salies parlamentas.

Keturi aukstesni MECU lygiai bus susieti su auk$tojo mokslo kvalifikacijy saranga (Marco Espafiol
de Cualificaciones para la Educacién Superior, MECES), kuri buvo sukurta atskirai.

AtsiZvelgiama j patirtj, jgyta taikant kvalifikacijy ir profesinio mokymo jstatyma, nustatytg 2002 m.
Nacionaliniame profesiniy kvalifikacijy jstatyme. Ypatingas démesys ir aktyvus pokalbis yra NKS
3 ir 4 lygmenyse, kurie reglamentuojami formalia profesine kvalifikacija. Svietimo ministerijos ir
profesinés kvalifikacijos / paZyméjimai priskiriami Darbo ministerijos kompetencijai. Jie skiriasi
mokymu, kurij jgyja, bet gali biiti susieti su tuo paciu katalogo lygiu.

NKS 5 lygio dokumentas projekte apibiidinamas kaip:

A) Zinios.

- Ziniy turéjimas ir supratimas

(1) Specializuotos Zinios studijy ar profesinés veiklos srityje, kritinis supratimas apie Ziniy
perdavima, integracija ir inovacijos.

B. IgiidZiai ar gebéjimai.

- Taikyti Zinias

(2) Ziniy ir technologijy taikymas bei integravimas, i$pléstinis arba specializuotas procesy
apibrézimas ir tobulinimas. Numatomas ir nenuspéjamas darbas.

(3) Metody valdymas ir prieZitra, darbo rezultaty, savo ir kity sukurty tiksly vykdymas.

- Bendrauti keliomis kalbomis

(4) Zinios, jgidZiai, jausmai ir veikla numatomuose ir nenuspéjamuose kontekstuose.

(5) Tinkamas technologiniy istekliy naudojimas darbo ar studijy srityje.

- Gebéjimas analizuoti

(6) Paciy veiksmy ir pasekmiy analizé pagal nuspéjamg ir nenuspéjamg konteksta.

(7) lvairios ir iSsamios informacijos, reikalingos jvertinti ir vertinti, analizé. Profesionalus
atsakymas j problemas studijy srityje.

(8) Kiirybiniy ir novatorisky sprendimy tyrimas ir taikymas. Studijy ar profesinés srities problemy
sprendimas.

C. Kompetencijos
- mokymosi gebéjimai

(9) Mokymasis savarankiskai mokymo ar profesinés veiklos srityje, siekiant, kad mokymasis vykty
aukstesniu lygmeniu. Gerinti naujy Ziniy pritaikyma.

- Pozitriai

(10) Autonomija ir atsakomybé uZ numatomos ir nenumatomos veiklos vykdymg profesinéje
srityje ir priziirimy asmeny veiklos prieziira.

(11) Atsakomybé ir savarankiSkumas jgyvendinant ir stebint profesiniy pavojy prevencijg, Zmoniy
sauga. Darbo kokybé ir aplinkos apsauga, kurioje plétojama profesiné veikla.
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EKS atitikimas skirtingus Ispanijos Svietimo sistemos lygmenis bty toks:

NKS EKS Profesiniai Formalusis MECES (Europos
Laukiamas pazymeéjimai profesinis rengimas | aukstojo mokslo
teisinis (vadovaujama (vadovaujama kvalifikacijy saranga)
reguliavimas Darbo Svietimo
ministerijos) ministerijos)
Nacionalinis
kvalifikacijuy
katalogas

1 lygis 1lygis |1 lygis Operatorius

2 lygis 2 lygis

3 lygis 3lygis |2 lygis Vidurinio lygio
technikas

4 lygis 4 lygis

5 lygis 5lygis |3 lygis Aukstesnio lygio
technikas

6 lygis 6 lygis |4 lygis Bakalauras

7 lygis 7 lygis |5 lygis Magistras

8 lygis 8lygis |Netaikoma Doktorantiira

Pastaba: Siuo metu informacija néra oficiali, nors Siame procese yra atitinkamy suinteresuotyjy
Saliy projekty ir pristatymy, kur $i informacija pateikiama kaip planas ir tikétina struktiira, kuri
bus patvirtinta.

Profesinio mokymo pazyméjimai, III lygis (vadovauja Darbo ministerija)
Profesinio rengimo formaliojo iSsilavinimo aukstojo lygio specialisto diplomas (vadovauja
Svietimo ministerija).

FMEC0109 METALO KONSTRUKCIJU GAMYBA
FMEC0209 PRAMONES VAMZDYNUY PROJEKTAVIMAS

Kompetencijos

Apibrézti metalo konstrukcijy maketavimo, apdirbimo ir liejimo procesus (UC1151_3).
Apibreézti metaliniy konstrukcijy sujungimo ir surinkimo procesus (UC1152_3).
Programinés automatinés metaliniy konstrukcijy sistemos (UC153_3).

Priezitira metalo apdirbimo gamyboje (UC0592_3).

Zinios

Metalo konstrukcijy apdirbimo ir liejimo procesai

Metalo konstrukcijy sujungimo ir surinkimo procesai (MF1152_3).
Automatinés metalo konstrukcijy sistemos programavimas (MF1153_3).
Metalo apdirbimo procesy prieziiira ir kontrolé (MF0592_3).

Praktiniai mokymai darbo vietoje Metalo konstrukcijy gamyboje (MP0180)

Pagrindiniai FMEC0109 METALO KONSTRUKCIJU GAMYBOS programos parametrai
Mokymo moduliai atspindi mokymosi rezultatus, skirtus $iai kvalifikacijai.

- Metalo konstrukcijy apdirbimas ir liejimas.

- Metalo konstrukcijy sujungimas ir surinkimas (MF1152_3).

- Automatiniy metalo konstrukcijy sistemy programavimas (MF1153_3).

- Metalo apdirbimo procesy prieZzitra ir kontrolé (MF0592_3).

- Praktiniai mokymai darbo vietoje Metalo konstrukcijy gamyboje (MP0180).
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Stojimo reikalavimai:

- Antrinés studijos (Bachilleris) arba

- [ lygio profesinio mokymo pazyméjimo (tos pacios kvalifikacijos pogrupis ir sritis) arba

- [II lygio profesinio mokymo pazyméjimas.

Mokymo / studijy programy teikéjai
Akredituoti profesinio mokymo centrai, kuriuos reglamentuoja Darbo ministerija
Svietimo ministerijos jsteigti Svietimo profesinio mokymo centrai.

Taip.

FMEC0109 ,METALO KONSTRUKCIJ§ GAMYBA" STUDIJU TIKSLAI

- Parengti maketavimo, apdirbimo, liejimo, sujungimo ir surinkimo procesus metalo konstrukciniy
gaminiy gamybai kokybés ir pelningumo salygomis.

- Paruosti prijungimo procediirg, kurios yra patvirtintos metalinéms konstrukcijoms.

- Suprojektuoti ir valdyti automatinio apdirbimo, pjovimo ir (arba) suvirinimo jrangg pagal tam
tikrag gamybos procesa.

- Dalyvauti jmonés darbo procesuose, laikantis darbo vietoje nustatyty taisykliy ir nurodymuy.

NKS projektas paskelbtas ir laukiamas galutiniam Ispanijos nacionalinio parlamento svarstymui
ir pritarimui (nuo 2014 m.).

Kalbant apie sektorines kvalifikacijy sgrangas:

Siuo metu Ispanijoje egzistuojanti sektoriné kvalifikacijy sarangos forma atsirado dél kolektyviniy
sutarciy formos ir deryby tarp tam tikro sektoriaus verslo asociacijos bei darbo sajungos. Jos yra
sukurtos siekiant atsizvelgti j poreikj turéti vienodai apibréztas profesines kategorijas sektoriuje,
taip uztikrinant vienodg atlyginima.

Kalbant apie sektorine kvalifikacijy saranga, iki Siol néra priskirta NKS. Tai bus jautrus klausimas,
kuris bus nagrinéjamas kolektyvinéje sutartyje ir uztruks maziausiai metus privacioje jmonéje.
Siy klausimy prieZastis yra susieti sektorine kvalifikacijy sarangg su NKS. Darbuotojams tai
reiSkia pakartotinai jvertinti profesinj lygi, dél kurio galiausiai gali padidéti atlyginimai. Be to, SKS
apskritai yra aprasyta skyriuje ,Profesinés kategorijos®, o ne kvalifikacijos. Sios profesionalios
kategorijos yra gana daug susijusios su darbo pozicijomis, o ne su kompetencijomis. Neseniai NKS
buvo paskelbta projekto formoje, o dabar Svietimo sistema ir neformalusis mokymas (profesinio
moKkymo sistema, kuriai vadovauja Darbo ministerija) buvo pritaikyti, taciau keletas iniciatyvy, jei
tokiy buvo, buvo susijusios su SKS, su NKS.

Saltiniai
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DESQUADLS

PROFESSIONAL QUALIACATION LEVEL 5

2 INTELEKTINIS REZULTATAS

EKS 5 LYGIO KVALIFIKACIJU PLETRA
SALYSE PARTNERESE - APVALAUS STALO
DISKUSIJJ ANALIZE



JZanga

Sis dokumentas yra antrasis ,Erasmus+* projekto ,EKS 5 lygmens sektoriniy kvalifikacijy aprasy rengi-
mas” rezultatas. Projekto tikslas - pateikti pagrindinius aspektus ir rekomendacijas dél sektoriniy kvalifika-
cijy aprasy, skirty didinti jgidZiy ir kvalifikacijy skaidruma bei pripaZinimg, palengvinant mokymasi, taip
kuriant mobilumo ir jsidarbinimo galimybes.

Projekto 1-ojo ir 2-ojo intelektiniy produkty rezultatai panaudoti parengti 5 EKS lygio tarptautiniu
mastu palyginamy kvalifikacijy aprasy sudarymo metodika pasirinktuose sektoriuose. Tarptautiniu mastu
palyginami kvalifikacijos apraSai gali biiti naudojami kaip naujy kvalifikacijy kiirimo platforma, leidZianti
besimokantiesiems lengviau siekti mokslo tarp skirtingy tipy Svietimo jstaigy (pvz.: kolegijy ir profesiniy
mokykly) bei skirtingy lygiy (pvz.: profesinio rengimo ir aukstojo mokslo) savo Salies institucijose, taip pat
ir tarptautiniu mastu. Projekto II intelektinio produkto rezultatai gauti iS apskritojo stalo diskusijy organi-
zuoty keturiose Salyse, partnerése su skirtingomis suinteresuotomis $alimis, rezultaty.

Projekte ,Desquades” atsiZvelgiama j nacionaliniy sistemy jvairove ir siekiama tobulinti priemones,
skirtas palengvinti Saliy kvalifikacijy vertinima ir palyginima. Dél to EKS lygiy aprasai yra labai svarbus $alti-
nis ir pagrindiné priemoné, leidZianti palyginti kvalifikacijy sistemas su jy numanomais lygmenimis ir (arba)
nacionalinémis bei sektoriy kvalifikacijy sistemomis ir jas susieti tarpusavyje. EKS leidzia kiekvienai Saliai
pagal savo nacionalines kvalifikacijy sistemas (diplomy, pazyméjimy poziiiriu) remtis astuoniais EKS lygme-
nimis arba numanomais lygiais nacionalinése kvalifikacijy sistemose. Apskrito stalo diskusijose labai svarbu
atkreipti démes;j j EKS 5 lygmens Ziniy, praktiniy jgiidZiy ir kompetencijy aprasus. EKS 5-ojo lygmens Zinios
yra apraSytos taip:

Zinios:

« ISsamios specializuotos, faktinés ir teorinés Zinios, darbo arba mokymosi srities Zinios, Siy Ziniy riby
suvokimas

Kognityviniai ir praktiniai jgidZiai:

e platus pazintiniy ir praktiniy gebéjimy spektras, reikalingas siekiant kirybiSkai spresti abstrakcias
problemas

Kompetencija aprasoma atsakomybés ir savarankiskumo poZiiiriu.

 vadovauti kitiems ir prizitreéti jy veikla darbo arba mokymosi aplinkoje, kuriai btidingi nenuspéjami
pokyciai analizuoti ir tobulinti savo ir kity veiklag

Sie aprasai yra geras atskaitos taskas, ta¢iau, atsizvelgiant j kvalifikacijy, susijusiy su EKS 5 lygiu ir jvai-
riu EKS 5 lygmens taikymu Europoje, ivairove, akivaizdu, kad Sie aprasai yra per siauri, kad padengty visa Sio
lygmens potencialg ir apimty visas Zinias, jgtidZius ir kompetencijas. Projekto ,Desquades” metu surengtos
apvaliojo stalo diskusijos siekia iSsamiau apibrézti pagrindines 5 lygio kvalifikacijy savybes Salyse partneré-
se ir taip padidinti kvalifikacijy perkeliamuma ir mokymosi visa gyvenima skatinima. Apskritojo stalo disku-
sijos buvo skirtos keliems tikslams: padéjo nustatyti pagrindiniy suinteresuotyjy saliy ir skirtingy interesy
grupiy (darbdaviy atstovai, profesinio rengimo ir aukstojo mokslo jstaigos, besimokantieji ir platesné visuo-
mené) poreikius ir leido aptarti platesnes galimas EKS 5 lygio galimybes besimokantiems, darbuotojams ir
darbo rinkai, suteikiant pazangius profesinio mokymo igtidzius ir gebéjimus.

Apskrito stalo diskusijos buvo rengiamos kaip atviri renginiai, skirti atidziai iSnagrinéti konkrecius
klausimus arba iskelti naujus 5 lygmens kvalifikacijy klausimus, kurie anks¢iau nebuvo nagrinéjami, sie-
kiant jy rezultatus panaudoti sprendziant 5 lygmens kvalifikacijy klausimus, apibréziant tolesnius veiksmus,
rengiant strategijas. Sia apvalaus stalo diskusijy rezultaty ataskaita siekiama apZvelgti skirtingas nuomones,
iSreikstas keturiose Salyse keturiuose skirtinguose sektoriuose, susijusiuose su 5 lygio kvalifikacijomis ir
galimybémis geriau iSnaudoti Sio lygmens potenciala.

Apskrito stalo diskusijy tikslai ir struktiira

Apskritojo stalo diskusijos tikslas buvo aptarti EKS 5 lygio kvalifikacijy poreik] ir galimybes i$ pagrindi-
niy esamy ir galimy suinteresuotyjy Saliy perspektyvos. Be to:

o Nustatyti 5 lygio kvalifikacijy funkcija;

o Suzinoti, kokios profesinés veiklos sritys yra 5 lygmens;

o Tiksliai apibrézti veikiantj 5 lygio kvalifikacijy tipa darbo rinkai;

o Nustatyti trikstamas arba ,galimas” kvalifikacijas (jei tokiy yra).
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Apskritojo stalo diskusijos turéjo padéti nustatyti, koks galimas darbdaviy ir suinteresuotuyjy Saliy inte-
resas ir pozZiiris j naujy (ar perziiirimy) 5 lygio kvalifikacijy kiirima. Be to, apskritojo stalo diskusijos suteiké
dalyviams galimybe dalintis ir istirti su EKS 5 lygmens vystymusi susijusius liikescius, patirtj ir problemas.

Apvalaus stalo diskusijos vyko 2017 mety rugpjiic¢io-spalio ménesiais.

Bendra diskusijy darbotvarké pateikta lenteléje:

Apskrito stalo diskusijos darbotvarké

JZanga »Erasmus +“ programos ir KA2 veiklos projekto ,Desquades” pristatymas: tikslai ir
veikla, partnerysté ir siektini rezultatai.
Atvira EKS lygmens 5 lygio kvalifikacija sektoriuose, Siy kvalifikacijy vaidmuo ir funkcijos.
diskusija EKS 5 lygis

Klausimai apskritojo stalo diskusijai

Koks galéty buti darbdaviy suinteresuotumas kurti naujas (arba perzitréti esamas) 5 lygio kvalifikacijas
i$ pagrindiniy suinteresuotuyjy Saliy perspektyvos?

Kas galéty biiti konkreciy sektoriy apreéptis, apibrézianti mokymosi rezultatus:

Zinios;

lgudZiai;

Kompetencija.

Pagrindiniy gebéjimy apimtis ir lygis (pvz.: autonomija, atsakomybé, kokybés uztikrinimas, verslumas ir
pan.)?

Ar Sios kvalifikacijos prisideda prie - gerinti mokymosi krypciy ir kvalifikacijy supratima ir juy
mokymosi visg gyvenimg skatinimo: | tarpusavio rysj;

- gerinti galimybes naudotis Svietimo ir mokymo galimybémis;

- kurti paskatas dalyvauti Svietime ir mokyme;

- paZangg nustatyti lengviau ir aiskiau;

- didinti ir gerinti kredity perkélima tarp kvalifikaciju;

- uztikrinti, kad Svietimo ir mokymo paslaugy teikéjai atitikty tam
tikrus kokybés standartus;

- uZtikrinti tarptautinj pripaZinima nacionalinéms kvalifikaci-
joms.

Kaip 5 lygis koreliuoja su 4 lygio ir 6 lygio kvalifikacijomis?
Koks galéty biti mokymosi bidas, leidZiantis jgyti kvalifikacijg 5 lygmens sektoriuose?

Apibendrinimas ir iSvados

Apskrito stalo dalyviai
Keturiose Salyse organizuotuose renginiuose dalyvavo mazdaug 150 dalyviy (darbdaviai, mokymo/
studijy institucijy atstovai, besimokantieji, darbuotojy asociacijy atstovai). Lietuvoje buvo surengti 5 semi-

narai, o Ispanijoje, Portugalijoje ir Italijoje - po 1.

Lenteléje pateikiamas dalyviy atstovavimas jvairioms interesy grupéms:

Ispanija | Italija | Portugalija | Lietuva

Suinteresuotyjy Saliy grupés

Profesinio rengimo ir mokymo atstovai V V V v
Aukstojo mokslo institucijy atstovai \/
Profesijos mokytojai ir instruktoriai \/ V \
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Darbdaviy atstovai i$ pasirinkty sektoriy \ V
Kvalifikuoti sektoriaus darbuotojai \ \
Atitinkamy profesiniy organizacijy atstovai \ \ \ \
Tyréjai \

Valstybésjstaigos, atsakingos institucijos, jskaitantagentiiras, N N N
,atsakingas uz kvalifikacijas, profesinio mokymo plétrg

APSKRITO STALO DISKUSIJU REZULTATAI
I. EKS 5 lygio kvalifikacijos projekto partneriy Salyse

Dauguma EKS 5 lygio kvalifikacijy yra aiskiai susijusios su uZimamomis darbo pozicijomis /profesijo-
mis. Jos ne tik laikomos tarpiniu Zingsniu link bakalauro laipsnio, bet ir kaip savarankiskos kvalifikacijos,
turincios skirtingus profesinius profilius ir atitikmenis darbo rinkoje, suteikiant paZangius profesinio moky-
mo jgudzius ir gebéjimus, leidziancius greitai reaguoti j naujus darbo rinkos poreikius. Dauguma EKS 5 lygio
kvalifikacijy yra skirtos jau dirbantiems Zmonéms suteikiant jiems pazangiy techniniy ir (arba) valdymo
jgtdziy. Besimokantieji, dalyvave programose, kurioms suteikiama 5 lygio kvalifikacija pagal EKS, gali buti i$
labai skirtingy grupiy iSsilavinimo, amziaus ir (arba) darbo patirties atzvilgiu.

5 lygio kvalifikacijy tipai visose projekto partneriy Salyse yra labai jvairts ir savo turiniu skirtingi, atsi-
zvelgiant j siekiamus mokymosi rezultatus, $i kvalifikacija atlieka aktualy vaidmenj darbo rinkoje ir yra svar-
bi tolesniam mokymuisi. Svarbios 5 lygmens kvalifikacijos riisys yra aukstojo profesinio mokymo ir trumpo-
jo studijuy ciklo srityse, kuriy teikimg organizuoja profesinio mokymo teikéjai ir aukStojo mokslo institucijos.
Sio lygmens kvalifikacijos gali biiti suteikiamos ir pirminiame, ir testiniame profesiniame mokyme, taip pat
bendrojo ugdymo mokyklose arba vien tik neformaliojo Svietimo sistemoje. Tipiska 5 lygio kvalifikacija tei-
kiama neapsiribojant trumpojo ciklo aukstojo mokslo programomis.

~DESQUADES" $alyse partnerése galima rasti skirtingy sio lygmens kvalifikacijy tipy:

o aukstesnio lygio profesinio mokymo specialistas;

o aukSciausio lygio profesionalus darbuotojas (specialistas) statybos ar metalo pramonéje;

o aukStesnio lygio profesinés kvalifikacijos (politechnikos diplomas);

o aukstojo mokslo profesinio mokymo pazyméjimas.

Apskritojo stalo diskusijos surengtos, siekiant iSsiaiSkinti, kokia galima nauda i§ EKS 5 lygio. IS diskusijy
galima daryti iSvadg, kad 5 lygio kvalifikacija gali biiti laikoma savarankiska kvalifikacija, turinti jvairius pro-
fesinius vardus ir atitinkamg darbo rinka, suteikiant paZangius profesinio mokymo jgiidZius ir gebéjimus,
kurie gali potencialiai greitai reaguoti j naujus darbo rinkos poreikius.

Portugalijos atveju 5 lygmens kvalifikacijos teikiamos siekiant $iy tiksly:

- sudaryti sglygas jauniems Zmonéms, baigusiems vidurinj iSsilavinima, pereiti prie aukStesnio lygio
profesinés kvalifikacijos, pasinaudojant politechnika (technologiskai privilegijuota ir auksta profesine vei-
kla, kalbant apie darbo ir verslo pasaulj), palengvinant patekimg j aukstaji moksla;

- skatinti jaunima tobulinti savo moksline ir profesine kompetencija, gilinant 4 kvalifikacijy lygio profe-
sinio mokymo metu jgytas Zinias ir jgiidZius ir atveriant kelig auk$tojo mokslo kvalifikacijoms, organizuojant
nesaliSka vertinimg pagal nacionalinius egzaminus, kurie yra pagrijsti vienodais kriterijais nepriklausomai
nuo bendrojo ugdymo jgijimo jvairovés, paskatinantjaunus Zmones siekti aukstojo mokslo.

5 lygio kvalifikacijy vaidmuo

5 lygio kvalifikacijy svarba visose Salyse partnerése iSauga dél keliy prieZasciy. Pirma, jos yra sukurtos
kaip atsakas j didéjancius poreikius, susijusius su pazangiais techniniais ir (arba) valdymo jgiidziais sparc¢iai
besikei¢iancioje darbo rinkoje ir atsvara senéjanciai darbo jégai. Antra, duomenys rodo, kad EKS 5 lygmens
kvalifikacijos yra ypac patrauklios studentams, turintiems profesinio mokymo patirties bei jau dirbantie-
siems. Tokiu buidu prisidedama prie mokymosi visg gyvenima, nes tai yra prieinama ir patrauklu suaugusie-
siems ir netradiciniams besimokantiesiems. Trecia, jie yra vertingi ir svarbuis darbdaviams, nes daZniausiai
jie jgyvendinami tam tikra mokymosi darbo vietoje forma.

EKS 5 lygis daZnai laikomas profesinio ir aukStojo mokslo dubliavimosi zona, nors visi EKS lygmenys
(t.y. taip pat 6-8 lygiai) turéty biiti atviri kvalifikacijoms, jgytoms ne aukstojo mokslo kontekste. Siame ly-
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gmens dubliavimo zonos vaidmenyje 5 lygis gali biiti suvokiamas kaip triikstamas rysys tarp skirtingy lygiy
ir skiringy Svietimo tipy. Vis délto akivaizdu, kad Siandien 5 lygis yra nepakankamai isvystytas ir norint ji
plétoti reikia daugiau démesio skirti informavimui ir finansavimui. Tikimasi, kad dabartinis susidoméjimas
ir glaudaus pagrindiniy suinteresuotyjy Saliy bendradarbiavimo siekimas pagerins $ig situacija.

Lietuvoje 5 lygio pokyciai yra glaudziai susije su besimokanciyjy ir darbo rinkos poreikiais. Akivaizdu,
kad biitina suteikti galimybes igyti aukstesnio lygio kvalifikacija tiems, kurie jau yra darbo rinkoje. Todél
aukstesnio lygio profesinio orientavimo ir mokymosi darbo vietoje tyrimai yra labai vertingas biuidas iSspres-
ti didelio nedarbo ir aukstesnio lygio jgiidZiy, reikalingy darbo rinkai, trikuma.

Siekiant geriau suprasti, kokios 5 lygio kvalifikacijos geriau tenkinty besimokanciyjy, profesinio moky-
mo jstaigy ir darbo rinkos poreikius, sukurti 5 lygio kursus, kurie atitikty kiekvieno poreikius, svarbu, kad ir
valstybé dalyvauty Siame procese ir kvalifikacijy nustatyme ir jy realizavime. Tuo tikslu buvo organizuotas
komitetas, siekiant toliau analizuoti ir pateikti iSvadas kitoms suinteresuotosioms Salims, siekianc¢ioms plé-
toti 5 lygio kvalifikacijy igyvendinima visuomenéje.

5 lygio kvalifikacija yra budas siekti placiy visuomenés ir ekonomikos tiksly, bet jy pripaZinimas pro-
fesiniame ir ugdymo kontekste vis dar yra silpnas. Reikia jdiegti daugiau ir geresniy 5 lygio kvalifikacijy is
esmés dél dviejy labai svarbiy priezasciy. Pirmoji priezastis yra ta, kad tai yra galutiné priemoné. Portuga-
lijos 5 lygmens kvalifikacija daugeliu atvejy yra pirmasis zingsnis siekiant jgyti aukstajj iSsilavinimg tiems,
kuriems niekada anksciau to nereikéjo. Antroji priezastis yra tobulinti ty, kurie nori patekti j darbo rinka
,arba kelti kvalifikacijg tiems, kuriems reikia atnaujinti savo profesinius jgiidZius, kad jie labiau atitikty dar-
bo rinkos poreikius, profesinius jgiidZius.

Portugalijos atveju 5 lygmens kvalifikacijos kélimo kursais siekiama Siy tiksly:

- sudaryti sglygas jauniems Zmonéms, baigusiems vidurinj iSsilavinima, pereiti prie aukStesnio lygio
profesinés kvalifikacijos, pasinaudojant politechnika (technologiskai privilegijuota ir auksSta profesine vei-
kla, kalbant apie darbo ir verslo pasaulj), dél universitety nuostoliy;

- skatinti jaunima tobulinti savo moksline ir profesine kompetencijg gilinant 4 lygio profesiniy kursy
metu jgytas Zinias ir jgidZzius ir atveriant kelig aukstojo mokslo kvalifikacijoms, iStaisant nesali$ka vertinima
pagal nacionalinius egzaminus, kurie yra pagristi bendrojo mokymo programy nejautra jvairiems mokymo
kursams, kuriuos jauni Zmonés gali lankyti, kol jstoja j aukstajj moksla.

5 lygis yra kelias i aukstajj moksla, kuris atleidzia studentus nuo egzaminuy.

Tai susije su 4 ar 3 lygiuose jgyty Ziniy ir gebéjimy gilinimu, aukStesniu techniniy ir valdymo igtdziy
lygiu, karjeros ir tolesnio ugdymo pazanga (universiteto lygiu).

Kvalifikacijy, susijusiy su EKS 5 lygiu, jvairové rodo, kad $is lygis gali atlikti labai svarby vaidmeni per-
tvarkant posistemius kvalifikacijy perkeliamumui ir visa gyvenima trunkanc¢io mokymosi skatinimui. EKS 5
lygis gali suteikti galimybe sustiprinti rysj tarp aukstojo mokslo ir profesinio mokymo bei suaugusiyjy Svieti-
mo, taip pat siekiant padidinti aukstojo mokslo prieinamuma. Tac¢iau EKS 5 lygis taip pat galéty biti antrasis
pasirinkimas tiems studentams, kurie neturi galimybés susipaZinti su tradiciniais akademiniais kursais arba
kuriems to padaryti nepasiseké.

Socialiniy partneriy jtraukimas j kvalifikacijy sudarymagq ir tobulinimq
atskiruose sektoriuose

Kaip ir kokia apimtimi socialiniai partneriai isitraukia i kvalifikacijy sudarymo ir jy atnaujinimo proce-
sus ir organizavima, kiekvienoje Salyje skiriasi. Vis délto apskritojo stalo diskusiju dalyviai sutareé dél kvalifi-
kaciju, ypac€ naujy, atitinkanciy besimokanciyjy poreikius ir darbo rinkg, rengimo dialogo principu svarbos.

Ispanijoje jie néra tiesiogiai susije. Sis darbas centrinéje vyriausybéje atliekamas bendradarbiaujant su
labai auksto lygio Svietimo ministerijos, Darbo ministerijos, darbo sajungy ir profesiniy sajungy nacionali-
niais atstovais. Teoriskai visi Sie nacionaliniai atstovai atsizvelgia j visy bendroviy, darbuotojy ir visos Salies,
kuriems taikoma visa politika, poreikius ir realybe.

[talijoje pagrindinés kvalifikacijuy plétotés yra organizacijos, jgaliotos teikti 5 lygio kvalifikacijas, kurias
reglamentuoja ir disciplinuoja Svietimo ir Darbo ministerijos. Mokymy pasiiilyma planuoja atskirai Italijos
regionas, kuris reglamentuotas 2015 m. Ministry dekretu dél disciplinos; pastaroji nustato, jog kartg per
metus turi biiti organizuojama plétros konferencija; tai $iuo metu yra pradiniame jgyvendinimo etape. Sioje
konferencijoje dalyvauja visi ekonominés ir socialinés partnerystés dalyviai. Visos pasitilytos kvalifikacijos
yra integruojamos j mokymo pasililyma ir organizuojamas sistemingai ir periodiskai atsizvelgiant j ekono-
minés ir socialinés partnerystés indélj.

Regioniniy kvalifikacijy katalogai rengiami pasitelkiant vietos lygmens konsultacijy mechanizmus, ku-
riuos kiekvienas regionas savarankiSkai organizuoja pagal savo paciy dinamikg. Kai reikia nustatyti naujy
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kvalifikacijy apibrézimg, regionas konsultuoja ir susiduria su ekonomine ir socialine partnerystés veikla,
aktyviai jtraukdamas jas j veikla.

Periodiskai regionai sudaro sektoriy srities eksperty sarasus ir rengia specialisty mokymo kursus
»,Kompetencijy identifikavimo ir skaidrumo specialistams” bei , Eksperty veiklos planavimo ir vertinimo
specialistams”. Taigi, perspektyvoje tikimasi vis aktyvesnio ir operatyvesnio vietos veikéjy i§ ekonomikos ir
verslo sektoriy jsitraukimo j veiklas, susijusias su kvalifikacijy nustatymu ir sudarymu.

Sis jsitraukimas prisidés prie tam tikry sri¢iy gamybos ir vystymosi Zemélapiy nustatymo, stiprinant
Svietimo ir darbo pasauliy sasajas.

Kaip rodo Portugalijos atvejis, visi suinteresuotieji asmenys turi individualy poreikj is 5 lygio:

- mokiniai / studentai - yra tie, kuriems kyla dilema, ar investicijos j aukstajj mokslg yra to vertos;

- vyriausybés departamentai - aptaré kvalifikacijos poreikius skirtinguose sektoriuose, kad geriau at-
liepty uZimtuma ir ekonominius poreikius;

- Svietimo ir mokymo paslaugy teikéjai — aptaré politika, kuri gali biti reikalinga auksStojo mokslo ska-
tinimui.

- darbdaviy ir darbuotojy atstovai aptaré darbuotojy kvalifikacijos kélimo svarba.

Ispanijoje jie néra tiesiogiai jtraukti, nes Sis darbas centrinéje vyriausybéje atliekamas su labai auksto
lygio Svietimo ministerijos, Darbo ministerijos, darbo sajungy ir profesiniy sajungy nacionaliniais atstovais.
Teoriskai visi Sie nacionaliniai atstovai atsizvelgia j visy bendroviy, darbuotojy ir visos salies, kurioms taiko-
ma visa politika, poreikius ir realybe.

Kadangi Lietuvoje triiksta 5 lygio kvalifikacijy ir diskusijos su darbdaviais parodé, kad tokiy kvalifikaci-
ju reikia, ypac auksto lygmens specialisty meistry, politikos formuotojai Siuo metu siekia nustatyti teisines 5
lygio kvalifikacijy jvedimo salygas.

5-ojo kvalifikacijy lygmens koreliacija su EKS 4-uoju ir 6-uoju lygmenimis

Akivaizdu, kad 5 lygis yra labai stipriai susijes su 4 ir 6 lygiais, o kai kuriais atvejais netgi priklauso nuo
Siy lygiy.

[talijos atveju 5 lygmuo Zymi mokyklos ir universiteto intersticinj lygi.

Atsizvelgiant j tai, kad 4-ame lygmenyje profesionaliis darbuotojai dirba ,,gamyboje“: operatorius atlie-
ka savo darbg, spresdamas tam tikras problemas, leidZiancias jam paskirstyti ir organizuoti savo, taip pat ir
kito darba, remiantis veiklos rezultatais. Jis turi gily reiskiniy supratima ir todél jis operatyviai, organizuotai
prizitri veiklos vykdyma. 5 lygis aiskiai parodo lygio kokybe: 5 lygis gali biiti laikomas lygiagreciai su 4 lygiu;
tai yra technikas ir specializuotos srities profesionalas, atsakantis uZ realizavimg ir gebéjima jvertinti pro-
duktus, procesus bei jy jgyvendinimo kokybe.

Portugalijoje 5 lygis yra kelias j aukstajj mokslg, leidziantis patekti j auksStojo mokslo institucijas be
stojamyjy egzaminy. Kai studentai jgyja 5 lygio kvalifikacijg, jie gali tiesiogiai patekti i 6 lygio kursa, kuriame
kai kurie 5 lygmens kurso jgyti kreditai pereina i 6 lygio kursa, atleidZiant nuo biitinybés kartoti kai kuriuos
dalykus.

Lietuvoje 5 lygis yra kuriamas, taciau vis tiek daznai jis gali biti laikomas nepakankamu, jam biidingas
Zemesnis statusas - Zemesnis nei bakalauro laipsnis. I$ tiesy, 5 lygio kvalifikacijos turéty buti laikomos
kazkuo kitu nei tik profesiniu mokymu, nes jos turi pridétine verte rinkoje ir liudija apie auksto lygmens
profesinius gebéjimus ir kompetencijas. Taigi, daugeliu atvejy Sio lygio kvalifikacijos lyginamos su 6 lygiu
(studenty, tévy, jtakingy asmeny, politiky), sprendziant, kad tai kaZkas, kas yra nepakankama, kad biity
aukstojo mokslo diplomas. Tuo tarpu, darbdaviy nuomone, Sio lygio kvalifikacijos galéty buti kaip iSskirtinés
kokybés ir auksc¢iausio lygio jgiidziy turéjimo Zenklas specialistams profesinéje veikloje.

Kaip bendrai 5 lygio kvalifikacija prisideda prie mokymosi visq gyvenimq skatinimo?

5 lygmens kvalifikacijos kélimas skatina besimokanciyju visa gyvenimg tarpusavio mokymosi lygj tarp
produktyvaus ir vadovaujancio, kaip tiltas tarp profesinio mokymo ir darbo pasaulio.

Ar egzistuoja sektoriy skirtumai ir sektorinis poZiiris (apibréZiant mokymosi rezultatus:
Zinias, jgudZzius, kompetencijq)?

Diskusija parodé, kad 5 lygis dar néra gerai Zinomas darbo rinkoje. Kompetencijos ir pareiginés funkci-

jos darbuotojy daznai yra tokios pacios kaip ir 4 lygio, o 5 lygio - darbo vietoms ir pozicijoms sektoriuose.
5 lygio profesinio mokymo ar auks$tojo mokslo programos (aukstojo profesinio mokymo ir trumpojo
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ciklo studijy) parengimo, jgyvendinimo ir tobulinimo procesas trunka gana ilgg laika ir dél to inertiskai re-
aguoja i pokycius darbo rinkoje.

Iki Siol Ispanijoje néra sgsajy tarp sektoriniy kvalifikaciju (SKS) ir EKS. SKS apskritai yra aprasyta sky-
riuje ,Profesinés kategorijos* NE kvalifikacijose. Sios profesionalios kategorijos yra gana daug susijusios su
darbo pozicijomis, o ne su ,kompetencijomis*

Kiekviena profesionali SKS kategorija yra apibréZta kolektyvinése darbo ir profesiniy sgjungy sutartyse,
susietose su oficialia kvalifikacija, apraSyta NKS (kuri Ispanijoje jau yra susijusi su EKS, bet vis dar nepatvir-
tinta nacionaliniame parlamente). Ispanijos NKS kvalifikacijos yra aprasytos kompetencijose ir gebéjimuose
su kiekvienos kompetencijos srities mokymo moduliais.

IS diskusijos buvo aisku, kad logiska ir strategisSka sintaksé apibréziant kvalifikacijos mokymosi rezulta-
tus nustatoma kaip apimanti tam tikry tipy ziniy bruozus ir sukurianti tikrg mokymosi terminijg. Peréjimas
nuo disciplininio poZitrio j jgiidZziy metoda yra ne tik techninis, bet ir kultiiriniy pokyc¢iy bei mokymosi re-
zultaty mastymo biidas.

[talijoje stipriai skiriasi ir skirtingi gamybiniai sektoriai. Elementas, kuris galéty veikti kaip Sio proce-
so spartintojas, yra ,Nacionalinés kvalifikacijy tarybos“ sukiirimas, kuris bus prieinamas, kai bus priimtas
atitinkamas dekretas. Standartizuota referenciniy procesy informacija ir apibrézta fizionomija kokybiskai
apibiidina 8 skirtingus lygius, ir tai daug prisidés prie Ziniy, kompetencijy ir jgiidZiy mokymosi rezultaty
apibudinimo.

Raktiniy 5 lygio kompetencijy svarba

Vienas i$ diskusijy uzdaviniy buvo placiau apibidinti bendras Zinias, kompetencijas ir jgiidzius, kurie
yra svarbiis EKS 5 lygiui, nesusije su konkrecia profesija ar sektoriumi. Atsizvelgiant j tai kaip j svarby nau-
ju kvalifikacijy kélimo ir neformaliy jgiidziy vertinimo aspektg, svarbu issiaiskinti, kokie jgtidZiai, Zinios ir
elgesys, kurie lemia sékminga 5 lygio pasiekimg, yra svarbiausi? Diskusijose buvo iSdéstyta, kad 5 lygio kom-
petencijos, kurios yra svarbesnés visam sektoriui, gali biiti suskirstytos j 3 grupes: su valdymu susijusios ar
organizacinés kompetencijos, asmeniniai gebéjimai ir elgsena bei socialiniai jgtidZiai.

[talijos atveju 5 lygiui biidingi savarankiSskumo, atsakomybés, darbo atlikimo vertinimo gebéjimai ko-
kybiniu poziiriu, tai yra tam tikras procesy ir paslaugy vertinimas. Be to, 5 lygio specialistai turi turéti ge-
rus bendravimo jgiidzius, nes Sie specialistai turi galimybe prisidéti prie vidinés kokybés tobulinimo darbo
aplinkoje, kurioje jie veikia. Dél Sios prieZasties 5 lygis yra Salia 4 lygio (atlieka vykdomajj vaidmenij) ir taip
pat remia 6 lygio specialistus, kurie atlieka vadovavimo vaidmenj. Faktiskai 6 lygis yra tas, kuris sprendZia
bendra valdyma, todél jo kompetencija apima didele atsakomybe uz visus gamybos ir valdymo proceso eta-
pus. 6 lygmens kvalifikacijos reiskia $ig 4 lygmens pakopa, o 5 lygis, kaip sakoma, yra tarpe tarp dviejy.

Apskritojo stalo diskusijose minimi pagrindiniai gebéjimai yra susije su darbo nepriklausomu-
mu ar savaranki$kumu, atsakomybe ir verslumu, taip pat su tokiais svarbiais kokybés uztikrinimo
aspektais.

PAGRINDINES ISVADOS

5 lygio Zinios, jgiidZiai ir kompetencijos skirtinguose sektoriuose
Pagrindinés 5 lygio kompetencijos

I§ esmés minimos svarbios Sio lygio kompetencijos:

Organizacinés Asmeninés Socialinés

Vadovavimas ir uzduocCiy valdy- | Lankstumas (gebéjimas prisi- | Bendravimas su klientais ir auksStes-
mas bei pasiskirstymas taikyti prie naujy situacijy) nigja vadovybe

MedZiagy, jrankiy, jrangos ir iSte- | Savarankiskumas Gebéjimas dirbti tarptautiniu mastu
kliy planavimas

Rizikos valdymas ir problemy | Kritiski ir savikritiski gebéji- | Derybuy kompetencija
sprendimas mai
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Uzduociy valdymas ir paskirsty- | Verslumas, imitatyvumas Konflikty valdymas
mas

Kokybés kontrolé Gebéjimas taikyti zinias ir Klienty orientavimas
diegti naujoves

Projekty valdymas Mokéjimas mokytis Gebéjimas dirbti komandoje

Zemesnés kvalifikacijos pavaldi- | Kokybés orientacija
niy mokymas

Diskusijose paminéty pagrindiniy gebéjimy saraSas padeda geriau apibrézti, kokio 5 lygio i$ tikryjy
reikia organizacijoms, kad su valdymu susijusig uzduotj biity galima patikéti Sio lygmens profesionalams,
turintiems rysj su 4 ir 6 lygiais.

Italijoje visi dalyviai sutiko, kad 5 lygmens kompetencija yra ypatingai svarbi. Kokybés uZtikrinimo
kompetencija pazymi 5 lygio gebéjimus. Autonomija nustatoma kaip esminé, apibréziant tolesnj Zingsnj nuo
4-ojo lygmens kvalifikacijy ir taip apibiidinant 5-ojo lygmens profilj. SavarankiSkumas organizuojant ir atlie-
kant darbg yra grieztai susijes su atsakomybe, kompetencija, kurig turéty parengti 5 lygio kvalifikacijos.

Manoma, kad labai svarbu sugebéti koordinuoti komanda, sugebéti dirbti atsakingai ir saveikauti su
kitais profesionaliais sektoriaus asmenimis, Zinoti jy vaidmenis ir jy ypatybes. Visi suinteresuotieji subjektai
pabrézeé, kad pagrindiniai 5 lygio gebéjimai turéty biiti i$ry$kinami ir tobulinami bei skaitmenizuojami. Sie
gebéjimai yra biitini kasdieniam darbui atlikti ir bendravimui su kolegomis bei paslaugy gavéjais, taip pat
planuoti ir organizuoti socialines veikly iniciatyvas. Diskusijoje pabrézta biitinybé jtraukti vienos ar keliy
uzsienio kalby mokéjimg j socialinés srities 5 lygmens darbuotojo (socialinio animatoriaus kvalifikacijai)
pagrindines kompetencijas. Siuo metu fakti$kai nuolat didéja migranty i$ kity $aliy (jskaitant nepilname-
C¢ius), kurie yra socialiniy paslaugy iniciatyvy gavéjai, skaicius ir todél labai svarbu, kad specialistai gebéty
komunikuoti su jais.

Siekiant tinkamai bendrauti su skirtingy kultiiry asmenimis ir suprasti jy poreikius, tarpkultirinés
kompetencijos taip pat turéty buti plétojamos 5 lygmenyje. Paskutinis, bet ne maziau svarbus dalykas, pa-
minétas diskusijose, buvo sutarimas, kad verslumo kompetencijos yra svarbios tiek organizuojant kasdienj
darbg, tiek plétojant iniciatyvuma ir skatinant savarankiska jsidarbinima.

Kokie galéty biiti tolesni sektoriy poky¢ciai ar susije veiksmai su 5 lygio kvalifikacija jusy
Salyje:

Europos 5 lygio kvalifikacijy sritis yra palyginti nauja Europos koncepcija, suteikianti puikig galimybe
susieti profesinio rengimo (PR) bei aukstojo mokslo (AM) sektorius. Tokiu atveju kalbama apie tolesnj 5
lygmens kvalifikaciju Europos mokymosi visg gyvenima kvalifikacijy sistemos (EKS) paieska ir kiirima re-
miantis suinteresuoty institucijy ir profesinio mokymo tiekéjy bendradarbiavimu.

Tai gali paskatinti besimokancius ir darbuotojus (,besimokancius dirbancius“) mokytis lanksciau, tai
darant bet kuriuo savo gyvenimo momentu. Pasinaudojant 5 lygmens programonmis ir kvalifikacijomis, ku-
rios skiriasi nuo oficialios valstybés finansuojamos sistemos, pavyzdziui, verslo Svietimas, jmoniy mokymai
ir profesiniai kursai, galima veiksmingai pripaZzinti anksciau ir kitur jgytus jgiidZius kaip ,anksciau jgyto
mokymosi pripaZinimo“ biidus vienoje vietoje. Bet kokiu atveju naudinga toliau diskutuoti ir keistis geragja
patirtimi per ateinancius metus.

Suaugusiyjy besimokanciyjy patyrimas ir geroji patirtis 5 lygio formaliose ir neformaliosiose progra-
mose (sitlomos jstaigy, kurias atrenka jmonés) turi biiti naudojamos ateinanciais metais kurti naujus ir ki-
rybiskus susitarimus bei lankstesnius darbo metodus pradedant nuo 4 lygio. Tai gali padéti pakelti aukstojo
profesinio mokymo statusg 5 lygmenyje, jei suaugusieji besimokantieji nori jgyti aukstesne kvalifikacija. Jis
taip pat gali tapti jaunimo pasirinkimu, patrauklesne programa $alia auksStojo mokslo studijuy.

II. Pagrindiniai 5 lygmens profesinio rengimo bruozai
(nurodyti diskusijose):

Darbu gristas mokymasis ir auksto lygio pameistrysté siejama su pazangiu profesiniu mokymu, prakti-
ka yra labai naudinga sprendZiant didelio masto jauny Zmoniy nedarbo ir aukstesnio lygio jgiidziy trikumo
problemas MV] (maZos ir vidutinés jmonés), nes dauguma Siy kvalifikacijy yra suprojektuotos kaip darbda-
viy investicija j darbuotoja. Visy pirma, aukstojo mokslo stazuotés galéty padéti jveikti auksciau iSvardytas
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problemas, nes jos leidZia studentams jgyti aukstaji profesinj iSsilavinima jgijus praktiniy jgudziy realioje
darbo aplinkoje. Universitetai turi didele patirtj teikiant profesinj mokyma daugelyje sri€iy ir gali remti MVI
bei mokinius. Todél sprendimas galéty biiti sukurti stipresnius rySius su aukstojo mokslo ir profesinio mo-
kymo institucijomis bei kitomis suinteresuotomis Salimis dalyvauti gamybinéje praktikoje.

Mokymusi gristas darbas (angl. ,Work-Based Learning") ir pameistrysté yra du efektyviausi veiksniai
profesiniam mokymui, aukstajam mokslui ir uZimtumo sektoriui sujungti.

Kai kuriose Salyse, pavyzdZiui, Pranciizijoje ir Jungtinéje Karalystéje, Sios sistemos vis daZniau nau-
dojamos. Verta kalbéti apie naujoviska profesinio tobuléjimo formg ir pameistrystés derinj, taip vadinama
,stazuotés laipsnj* kurio poreikis nuolat auga Jungtinéje Karalystéje. Sioje $alyje universitetai, vyriausybé ir
darbdaviai skatinami kurti ,laipsnio“ pameistryste (kuri veda prie diplomo), kas patrauklu besimokantiems
ir darbdaviams.

EKS 5 lygis paslaugy sektoriuje (tekstilés gaminiai)

EKS 5 lygis paslaugy sektoriuje: profesionalus socialinio veikéjo profilis - jo ypatybiy ir ypatumy, Zi-
niy, kompetencijy ir jgtidziy analizé. Diskusijos tikslas - dalyviy dalijimasis poziiiriu bei patirtimi, naujy
kvalifikacijy poreikis EKS 5 lygmenyje ir suinteresuotyjy saliy itraukimas j procesa - dalijimasis idéjomis ir
pasiillymais.

Diskusijos dalyviai

e 6 atstovai i§ Kauno regiono privaciy ir akciniy tekstilés bendroviy (,Liteksas®, ,LTP* ,Introstyle’,
»2Kauno Baltija“ ,Scapa Baltic“)

e 5 atstovai i§ Kauno regiono profesinio mokymo ir aukstojo mokslo jstaigy (Karaliaus Mindaugo PRC,
Kauno buitiniy paslaugy ir verslo mokykla, Sv. Ignaco Lojolos kolegija)

e 3 Karaliaus Mindaugo PRC administracijos atstovai

IS viso 14 dalyviy.

Pateikta vertinimo lentelé, siekiant jvertinti, kokios zinios ir jgiidziai yra svarbiis jiisy jmonés ,aukstos
kvalifikacijos darbuotojams” teikiamame profesinés veiklos sriciy sarase? Kokios profesinés veiklos sritys
yra svarbiausios?

Apibendrinantys pastebéjimai:

v’ Dél ,aukstos kvalifikacijos darbuotojy“ poreikio ir mokymo:

Siuo metu ,aukstos kvalifikacijos darbuotojai“ yra mokomi bendrovése, pasitelkus kitus patyrusius dar-
buotojus, arba siunc¢iant darbuotojus j individualius/ atsitiktinius mokymus tam, kad jgyty konkrecig kom-
petencija.

Darbdaviai iSreiSké susidoméjimg bendradarbiavimu su profesinio mokymo jstaigomis, rengianciomis
»aukstos kvalifikacijos darbuotojus” tekstilés pramonei.

Diskusijy dalyviy pastabos leidZia priimti darbuotojus, turin¢ius EKS 5 lygio kvalifikacijg ir paklausa.

v" Dél ,aukstos kvalifikacijos darbuotojy“ specifiniy kompetencijy ir jgudziy

o Apskritai, ,aukstos kvalifikacijos darbuotojai“ privalo turéti profesine patirtj ir bendrasias kompe-
tencijas.

v Siuo metu triikstami ,,aukstos kvalifikacijos darbuotojy” jgidZiai:

o Konkreciai sriciai budingi jgudziai - konstravimo jgudZiy trikumas ir aukstos kokybés siuvimo jgu-
dZiai. Ta¢iau kalbant apie galima mokymo programa diskusijos dalyviai pabréZzé mokymo moduliy, skirty
iSplésti pramonés supratimg ir jgyti bendresnes Zinias apie pramone, o ne gilintis j labai konkrecig sritj ar
kompetencijg, poreikij.

o Bendrieji jgiidziai - atsakomybé, lyderysté, kiti mokymai, komunikabilumas, planavimas, organizavi-
mas, procesy valdymas, streso valdymas.

Svarbiausi jgtidZiai, kurie turi biiti rengiami ruosiant ,aukstos kvalifikacijos darbuotojus” profesinés vei-
klos srityse: kokybés uZtikrinimas, darbo saugos uztikrinimas, darbo metody ir technologijy tobulinimas, Ze-
mesnés kvalifikacijos darbuotojy valdymas, rizikos ir netikéty problemy valdymas.

EKS 5 lygis metalo sektoriuje (metalo darbai (suvirinimas)

Diskusija susidéjo i$ dviejy daliy: bendra dalis skirta nustatyti, kokias funkcijas atlieka EKS 5 lygmens
specialistai ir kokie galéty biti jy darbo uzdaviniy aprasSymai. Taip pat diskutuota, kaip mes Zinome, kad tai
yra 5 lygmens specialistai, kas rodo, kad kompetencijos yra didesnés uz EKS 4 lygj, bet mazesnés uz EKS 6
lygi? Antra diskusijos dalis skirta nustatyti, kokie jgiidziai ir kompetencijos yra svarbiis konkrec¢iame sekto-
riuje (metalo pramonéje, statybos, paslaugy sektoriuje ar sveikatos prieziiiros sektoriuje).
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Didéjanti produkty ir paslaugy vertés grandiniy internacionalizacija paskatino vis daugiau tarptautiniy
(sektoriy) kvalifikacijy sric¢iy, gristy mokymu ir sertifikavimu pagal tarptautiniy bendroviy ar sektoriy orga-
nizacijy, pavyzdziui, suvirinimo sektoriaus, parengtus standartus.

Diskusija leidZia nustatyti pagrindines EKS 5 suvirintojo lygio kvalifikacijas. Tai yra: suvirinimo procesai,
suvirinimo medZiagos, gamybos procesai, vizualinis suvirinimo jung¢iy jvertinimas ir kontrolé.
Taip pat buvo susitarta, kad svarbiausia EKS 5 lygio kvalifikacijos suvirintojo kompetencija yra:
Parodyti meistriSkuma jungiant suvirinimo jranga;
Atlikti suvirinimo procesus pagal suvirinimo procediiry aprasymus;
Paruosti suvirinimo medziagas;
[Smatuoti pagrindinius suvirinimo parametrus;
UZduociy paskirstymas;
Zemesnés kvalifikacijos suvirintojy mokymas ir suvirintojy kompetencijy jvertinimas;
Naujy darbo metody taikymas;
Naudoti prevencines priemones dél sugadinimo;
Tinkamai elgtis kritinése situacijose;
Suprasti ir jvertinti technologiniy procesy naujoves;
Organizuoti bendras suvirinimo saugos priemones.

O O O O O O O O O O O

Lenteléje Nr. pateikiamos esminés aukstos kvalifikacijos darbuotojy suvirinimo sektoriuje Zinios ir igi-
dziai. Diskusija taip pat leido suprasti, kad EKS 5 lygio kvalifikacija Siame sektoriuje gali biiti suskirstyta j dvi
grupes: j profesionaliy suvirintojy kompetencijas ir organizacines/ vadovaujancias kompetencijas.

Kompetencijos sritys / kompetencijos lygis | Zinios / Gebéjimai | Demonstruoti | Néra svarbu
informacija | (gebéjimas | meistriSkumg
atlikti)

1. Suvirinimo procesai; v

1.1. Nerudijancio plieno suvirinimas jvai- V
riais matmenimis (PA, PB, PE, PG);

1.2. Automatinis suvirinimas (orbitinis v
MIG, TIG suvirinimas);

<

1.3. Lazerinis suvirinimas;

<

2. Nustatyti ir apskaiciuoti suvirinimo me-
dziagy poreikj;

3. Organizuoti ir kontroliuoti gamybos V
procesus;

4. Teikia vizualinj suvirinimo jungciy ver-
tinima ir kontrole;

5. Kontroliuoti pavaldZziy suvirintojy dar-
ba;

6. Mokyti kitus darbuotojus ir jvertinti jy
kompetencijas;

< = = =

7. Nuolat tobulinti darbo metodus ir tech-
nologijas;

8. Uztikrinti darbo kokybe; v

<.

9. Atlikti rizikos valdyma ir veikti;

10. Sektoriniy naujoviy diegimas ir tech-
nologiniy procesy tendencijos;

11. Saugos uZztikrinimas darbe; v

12. Racionalus resursy naudojimas. Vv
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EKS 5 lygis statyby sektoriuje

Diskusija. Kas yra auksto lygio specialistas statyby sektoriuje:

Kokias veiklas jis atlieka?
Kokie pareigybiy pavyzdziai?
Kaip ir kur turi buti vykdoma 5 lygio kvalifikacijos akreditacija/vertinimas?
Kokiu atveju verslas pirkty 5 lygio mokymus, atestavima 5 lygiui?
e Kaip galéty standarto aprasSe atsirasti nauji, Siandienai ir ateiciai svarbiis aspektai? (technologijy
perkélimas, laiko valdymas ir pan.).

5 lygis statyby sektoriuje

Svarbiausias darbas statybos projekty kontekste - susieti planavimo ir vykdymo etapus. Darbuotojai,
atsakingi uZz $j darbg, neturi patys atlikti planavimo, taciau jie turi suprasti planavimo principus ir formas
bei sugebéti paversti planavimo rezultatus detaliais, trumpalaikiais darbo planais ir praktisku darbo orga-
nizavimu vietoje. Jie taip pat turi galéti atlikti ir priZitréti darba, disponuoti darbo jéga, jranga ir medzZiaga
bendrojo planavimo rémuose ir prisiimti atsakomybe uZz rezultaty pritaikyma su pasitilymy specifikacijo-
mis, kokybés normomis ir terminais. Paskutinis, bet ne maziau svarbus dalykas - jis turi sugebéti prisiimti
atsakomybe uZ sveikatg ir sauga bei aplinkosaugos klausimus. Siam darbui reikalingos Zinios, jgiidZiai ir
kompetencija 5 lygmens!

Kompetencijos sritys / kompetencijos lygis Zinios / Gebéjimai Jvertinimas | Meistriskumas
informacija | (gebéjimas (aukstas
atlikti) profesiniy
lgudziy lygis)
[rankiai, jranga; v
Statybinés medziagos; \
Taisyklés, reglamentai, dokumentai; \
Darbo organizavimo tvarka; \
Pagrindiniai ir nauji statybos technologijy v
ir darbo procesai;
Perdangos / tarpusavyje susijusios techno- v
logijos;
Komandinis darbas / darbo eigos organiza- V
vimas;
Komunikacija su klientais ir statybos inZi- V

nieriais / projekty vadovais;

Planuoti savo ir kity darbg; \
Zemesnés kvalifikacijos darbuotojy moky- V
mas;

Gebéjimas mokyti praktikantus; \
Organizuoti darbus laikantis darbo saugos v

ir sveikatos reikalavimy;

Racionalus resursy naudojimas; V

Atsakomybé uz bendrg kokybe. \
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Apskritojo stalo diskusija parodé, kad 5 lygio specialistai statybos srityje turi turéti Ziniy apie statybos
technologijas, medZiagas, priemones ir jranga, naudojamas gamyboje, kaip ji veikia, taip pat turi Zinoti, kaip
taikyti matavimo prietaisus ir priemones bei skaityti statybos projekty darbo brézinius. Kitas svarbus as-
pektas yra Zinios apie nacionaliniu ir ES lygmenimis reglamentuojamus jstatus, normas ir standartus, susiju-
sius su teritorijoje atliekamomis funkcijomis, taip pat saugos ir sveikatos darbo reglamentus, aplinkosaugos
klausimus ir gebéjimas kontroliuoti, kaip $iy taisykliy yra laikomasi darbo vietoje.

5 lygio statybos specialistas taip pat Zino, kaip taikyti planavimo, gamybos planavimo, statybos projekty
valdymo, kokybés kontrolés, geodezijos, Zyméjimo ir matavimo metodikas ir planavimo procediiras, gamy-
bos valdyma vietoje (darbo jéga, jranga, medziagos), jskaitant tvarkarascius, sanaudy ir grazinimo kontrolés
sistemas, organizuoja neformalyjj ir pagalbinj neformalyjj mokyma darbo vietoje.

Be to, Sio lygmens specialistas dalyvauja visuose statybos projekty valdymo procesy etapuose: daly-
vauja planuojant (medziagas, priemones, iSteklius), organizuojant ir vykdant pagrindinio darbo srauto ir
uzduociy paskirstyma, taip pat rezultaty stebéjima ir vertinimg bei bendra kokybe.

PAGRINDINES ISVADOS

5 lygmens Zinios, jgudZiai ir kompetencija

VisapusiSkai supranta statybos technologijas, ypac priemones ir irangg, naudojama gamybos vietoje: ju
veikimg, naudojimo biidus ir eksploataciniy savybiy ypatybes, taip pat atsparumo ir pritaikymo ribas, ak-
tualia, patvarig jranga, skirtg naudoti vietoje; zino Zemeés ir statybos detaliy bei darbo bréziniy matavimo ir
pateikimo metodus ir priemones; i$ esmés Zino statybos statikg, Zino biudzeto valdymo programine jranga.

Medziagos

VisapusiSkai iSmano medZiagas, naudojamas statyboje, jy savybes, naudojimo budus ir funkcionavimg
apdorojant, taip pat atsparumo ir pritaikymo ribas, medziagy atgabenima ir saugojima darbo vietoje; pavo-
jingy medziagy tvarkymo nuostatus.

Taisykleés, standartai, reglamentai

VisapusiSkai supranta standartus, taisykles, normas ir teisinius nacionalinio ir ES lygmens reikalavi-
mus, susijusius su gamyba vietoje, taikoma topografija, vietoviy ir gamybos procesy valdymu, kokybés val-
dymu ir profesiniu mokymu, ypac jy suderinimu, saugos ir aplinkosaugos klausimais.

Tvarkos

VisapusisSkai supranta planavimo, gamybos planavimo, statybos kontrolés projektus, kokybés kontro-
lés, matavimo, Zenklinimo ir matavimo metodikas ir procediiras, gamybos valdymg vietoje (darbo jéga, jran-
ga, medZiagos), jskaitant tvarkarascius, sanaudy ir grazZinimo kontrolés sistemas, organizuoja neformalyjj ir
pagalbinj neformalyji mokyma darbo vietoje.

Veiksmy rémai, atlikéjai, sasajos

VisapusisSkai supranta kity statybos projekty dalyviy atsakomybe, vaidmeni, kompetencija, teises, pa-
reigas ir darbo buda.

Sio lygio specialistas dalyvauja visuose valdymo proceso etapuose: dalyvauja planavime (medzZiagos,
jrankiai, resursai), organizuoja ir vykdo (riupinasi pagrindiniu darbo srautu ir uzduociy paskirstymu, taip pat
rezultaty ir bendros kokybés stebésena bei vertinimu).

Vienas i$ diskusijy uzdaviniy buvo platesniy kompetencijy ir jgiidziy, kurie laikomi svarbiis EKS 5 lygiui,
apimtis.

Taip pat buvo aptarti organizaciniai, socialiniai ir asmeniniai gebéjimai, atsiZvelgiant j tai kaip j svarby
naujos kvalifikacijos kirimo ir neformaliai jgyty jgtidZiy vertinimo aspekts. Tokios svarbios kompetencijos
buvo minimos $iam lygmeniui:

Organizaciné Asmeniné Socialiné

Vadovavimas ir uzduociy valdymas | Lankstumas (sugebéjimas | Komunikacija su klientais ir auks-

bei paskirstymas prisitaikyti prie naujy situa- | tesnigja vadovybe

cijy)
Planavimo medZiagos, jrankiai, jran- | Savarankiskumas Gebéjimas dirbti tarptautiniu mas-
ga ir iStekliai tu
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Rizikos valdymas ir problemy spren- | Kritiniai ir savikritiski gebé- | Deryby kompetencija
dimas jimai

UZduociy valdymas ir paskirstymas | Verslumas, imitatyvumas Konflikty valdymas

Kokybés kontrolé Gebéjimas taikyti zinias ir | Klienty orientacija
diegti naujoves

Projekty valdymas Mokymasis mokytis Gebéjimas dirbti komandoje

Zemesnes kvalifikacijos pavaldiniy | Kokybés orientacija
mokymas

Diskusijos leidzia pateikti EKS 5 lygio kvalifikacijos turétojo portrets, i esmés kvalifikacijg galima
suskirstyti j tris pagrindinius elementus: su profesija susijusia kompetencija, vadovavimo kompetencijg ir
kompetencijg, susijusig su Zemesnés kvalifikacijos darbuotojy mokymu ir vertinimu. Dél to tai galéty buti
laikoma bendra tendencija, tac¢iau nebiitinai taisykle visuose sektoriuose, pvz., toks paskirstymas sveikatos
sektoriuje nenustatytas.

SEKTORIUS / DARBINES SUSIJUSIOS KOMPETENCIJOS:

Su darbo procesu susijusios technologijos, inovacijos;
[rankiai, jranga, istekliai;
Tvarkos, reglamentai, standartai.

VADYBA / ORGANIZACINE KOMPETENCIJA

UZduo¢iy valdymas ir paskirstymas pavaldiniams;
Darbo eigos planavimas ir organizavimas;
Rizikos valdymas ir problemy sprendimas;
Darbo saugos klausimai, kokybés kontrolé.

ZEMESNES KVALIFIKACIJOS PERSONALO
MOKYMAS / VERTINIMAS

Zemesnés kvalifikacijos pavaldiniy mokymas;
Darbo vietos instrukcijos;

Kity darby jvertinimas;

Praktikanty mokymas;

Pameistrystés kompetencijy vertinimas.

Apvalaus stalo diskusijos metu paaiskéjo detalesné informacija apie Zinias, paZintinius ir praktinius
jgudzius bei kompetencijg, referencinius EKS apraSus; visos iSvados atitinka Europos kvalifikacijy sgrangoje
pateiktg apraSyma, kuris rodo, kad Zinios yra iSsamios, specializuotos darbo ar studijy srityje ir supratima
apie Siy ziniy ribas.

Zinios:
 ISsamios specializuotos, faktinés ir teorinés Zinios darbo ar studijy srityje ir supratimas apie Siy Ziniy
ribas;

PaZintiniai ir praktiniai gebéjimai:
 VisapusiSkas pazintiniy ir praktiniy jgudziy spektras, reikalingas kiirybiSkiems abstrak¢iy problemy

sprendimams kurti;

Kompetencija apibidinama atsakomybés ir savarankiskumo poZiiriu.
Pratyby valdymas ir prieziiira darbo ar studijy veikloje, kai yra nenuspéjamas pokytis; perzitréti ir
tobulinti save ir Kitus.
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Kitas pastebéjimas yra tas, kad lygio aprasai gali buiti formuluojami skirtingais abstrakcijos lygmenimis
pagal kvalifikacijy sistema, kurioje jie naudojami:

Sektoriniy kvalifikacijy sarangos lygiu;
Nacionalinés kvalifikacijy sarangos lygmeniu;
Regioninés kvalifikacijy sistemos lygmeniu;
Potencialiai ir pasauliniu mastu.

Dublino aprasai (Jungtiné kokybés iniciatyva, 2003 m.) yra vienas i$ labiau zinomy regioniniy iniciaty-
vy, sudaranciy neatskiriamga KS-EHEA dalj. Dublino aprasai yra vienas i$ ankstyvyjy bandymy (nuo 2002 m.)
pavyzdZziy besivystanciose, regioninio lygio aprasy rinkinys placiu mastu. Procesas buvo paremtas grupés,
pavadintos ,Bendros kokybés iniciatyva*, kaip dalis Bolonijos proceso. Siame pavyzdyje lygio aprasas apima
Sias sritis: Zinios ir supratimas, Ziniy ir supratimo taikymas, sprendimy priémimas, komunikacija ir moky-
mosi visa gyvenimg jgudZiai. Kita vertus, NKS (t. y. nacionalinis) lygio aprasai turi biiti susije su kontekstu ir
daug tikslesni nei regioninio lygio aprasai. Sektorinio lygio aprasai turi biiti daug konkretesni. Siuo atzvilgiu
Lenkija yra geras pavyzdys, kadangi trys lygio aprasy rinkiniai buvo parengti (zr. 2013 m., Zub.).

Konsultuoti, nustatyti ir kurti konsensusg

Kvalifikacijos aprasai nurodo tipinius pasiekimus ir poZymius, susijusius su visa kvalifikacija. Aprasai
turi buti pakankamai glausti ir iSreiksti kalba, kurig gali suprasti visi, kas ja naudosis. Bendros salygos turi
biiti tokios, kad atspindéty sunkumus ir sudétinguma, susijusios su darbe atliekamomis uzduotimis ir funk-
cijomis.

Reikia sukurti sgsajg tarp Europos standarty ir aukstojo mokslo gairiy bei kokybés uztikrinimo dar-
bo pasaulio standartuose, kuriuos kontroliuoja kitos nevalstybinés organizacijos (nacionalinés ir tarptauti-
nes).

Europos kvalifikacijy sarangos aprasuose yra neformalaus mokymosi poreikis, pagrjstas standartais,
kuriuos naudoja ,darbo pasaulis®, kaip pavyzdziui ISO ir NEN naudoja , perskaiciavimo lentele“ tarp skirtin-
gy kvalifikacijy sandary.

Apskritojo stalo diskusija leido pasiekti kelis tikslus: padéjo nustatyti pagrindiniy suinteresuotyjy Saliy
ir skirtingy interesy grupiy (darbdaviy atstovai, profesinio rengimo ir aukStojo mokslo jstaigos, besimokan-
tieji ir platesné visuomené) poreikius ir leido aptarti platesnes galimas EKS 5 lygio galimybes besimokan-
tiems, darbuotojams ir darbo rinkai, suteikiant paZangius profesinio mokymo jgiidZius ir gebéjimus.
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PROFESSIONAL QUALIAICATION LEVEL 5

3 INTELEKTINIS REZULTATAS

KONKRECIU V SQF LYGIO DESKRIPTORIY
SEKTORIAUS PLETOTES METODIKA



Aptariant mokymosi rezultatus, lygio deskriptorius paprastai suprantamas kaip teiginys, apibtidinantis
tam tikro kvalifikacijos sandary lygio mokymosi pasiekimus bei pateikiantis aisky to lygio kvalifikacijai
tinkamo mokymosi tipo apibrézima. Lygio deskriptoriy, naudojan¢iy mokymosi rezultatus, kurie apibuidina
skirtingy jvairiy sektoriy mokymosi tipy mokslo pasiekimy EKS V lygi, plétoté gali biiti taikoma tarptautiniu
mastu.

I. PAGRINDINIAI SEKTORINES SQF V LYGIO
KVALIFIKACIJOS APRASO PLETOTES PRINCIPAI:

o Suinteresuotyjy saliy dalyvavimas: Vienas i$ pagrindiniy V lygio deskriptoriy plétotés veiksniy yra
visy svarbiy, sektoriniy suinteresuotyjy saliy atstovy grupiy jtraukimas j diskusijg apie pagrindines V lygio
sektoriy kvalifikacijy charakteristikas. Dalyvauti turéty jvairios suinteresuotosios Salys, atstovaujancios
jvairius sektoriuje veikiancius subjektus - kompanijas, pramonés riimus ir organizacijas, aukstojo
iSsilavinimo atstovus ir profesines jstaigas bei reguliavimo institucijas. Diskusijos apie tam tikro sektoriaus
kompetencijas ir standartus, leidZiancios pramonés atstovams apsikeisti informacija ir pasiekti sutarima
dél ginc¢ijamy klausimy, inicijuoja deskriptoriy plétote. Taigi suinteresuotosios pramonés Salys yra ir vardan
sektoriniy sandary priimty sprendimy autoriai, ir gavéjai.

o Darbo rinkos poreikiy atitikimas: Aprasas turéty demonstruoti ap¢iuopiamus privalumus darbo
rinkos atZvilgiu ir skatinti investuoti j V lygio kvalifikacijos igijima. Tik tuomet jis iSnaudos savo potencialg
stiprinant skaidrumg ir pasitikéjimg sektoriuje bei pasitarnaus klientams, darbuotojams bei apskritai visai
rinkai.

o Démesys mokymosirezultatams: Démesys sektoriy V lygio kvalifikacijos apraSe turéty biiti sutelktas
j aiskiy mokymosi rezultaty pasiekima ir skatinti besimokantiesiems bei sektoriui naudingy kompetencijy
jgijima.

o EKSdeskriptoriy atitikimas: Aprasai turéty biti sukurtitaip, kad palengvinty jau esanciy kvalifikacijy
sistemg, galimg jy pertvarkymga ir biisima kompetencija grindziamy sektoriniy kvalifikacijy plétote. Aprasas
turéty nurodyti jau esancius kvalifikacijy standartus sektoriuje, ypac jei jie apima kompetencijas, aprasytas
mokymosi rezultaty kalba. ISmintinga biity numatyti karjeros plétojimo ir individualaus mokymosi kelius.

Diagrama Nr. 1: Sektoriniy deskriptoriy plétotés komponentai:

Darbinéje aplinkoje jgyty
kompetencijy apibudinimas

Sektoriaus poreikiy ir
tendencijy sektoriuje analizé

Lemiami sektoriniai
veiksniai

Profesiniai vaidmenys
Darbo pareigybés

Patikrinimas ir

Atskaitos taskas o
patvirtinimas

EKS ir NKS deskriptoriy Sektoriniai kvalifikacijos
nurodymas deskriptoriai
Sqsaja su 4 ir 6 Sutikimas dél kvalifikacijy
lygiais tipy ir pavadinimy

Kvalifikacijy pavyzdziai
sektoriuje
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Lentelé Nr. 1. Sektoriniy aprasy plétotés sudarymo Zingsniai:

Nr. Turinys Metodai
1. Pagrindas Lyginamoji analizé,
Pagrindiniy valstybiniy reglamenty bei Analizé
tarptautiniy standarty ir reglamenty analizé
Socialinio ir ekonominio konteksto tyrimas
2. V lygio darbo procesy sektoriuje analize Ekspertizé,
Darbo grupés,
AiSkuma uZtikrinanciy klausimy formulavimas
3. Profesiniy vaidmeny identifikavimas Darbo analizé,
(kompetencijy, kvalifikacijy ir specializacijy Pokalbis dél darbo, kokybinis klausimynas
grupeés)
4, Darbo pareigybiy detalizavimas Diskusijos su pagrindinémis
suinteresuotosiomis Salimis
AiSkuma uZtikrinanc¢iy klausimy formulavimas
5. Tipiniy profesijy apibrézimas Diskusijos su pagrindinémis
suinteresuotosiomis Salimis
AiSkuma uZtikrinanc¢iy klausimy formulavimas
6. Sektoriy kvalifikacijos deskriptoriy sektoriuose | Eksperty darbo grupés
detalizavimas (V lygio mokymosi rezultaty AiSkuma uZztikrinanciy klausimy formulavimas
sektoriuose apibrézimas)
7. Kvalifikacijy tipy ir pavadinimy apsvarstymas Eksperty darbo grupés
bei sutarimas dél jy (pavyzdziui, ,meistras®, Diskusijos su pagrindinémis
»Specialistas®) suinteresuotosiomis Salimis
AiSkuma uZtikrinanciy klausimy formulavimas
8. Teisés pradéti verstis profesija / veikla salygos: | Eksperty darbo grupés
AiSkuma uztikrinanciy klausimy formulavimas
- Darbo patirtis, reikalinga pasiekti V lygj
- Kompetencijos, reikalingos pasiekti V lygi
- Galimybe i$ V lygio pasiekti VI ir i§ VI lygio
pasiekti VIII
- Keliai, kuriais is [, II, Il ir IV lygiy
pasiekiamas V lygis
9. Sasajos su IV ir VI lygiy kvalifikacijomis Eksperty darbo grupés
Aiskuma uZztikrinanciy klausimy formulavimas
Pavyzdziui:
- Mokymo programy ilgis
- Ziniy patikrinimo procesas
10. Sektoriaus / valstybiniy / tarptautiniy [Sorés vertinimas
institucijy atliekami patikrinimas ir Pripazinimas ir patvirtinimas
patvirtinimas
11. Kokybés vertinimas / atnaujinimas Sektoriniy kvalifikacijy taikymas
Procediiry ir deskriptoriy bandymas bei
atsiliepimas
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I1. EKS V LYGIO KOMPETENCIJU PLETOTES PROCESAS:

Konkreciam sektoriui biidingy Ziniy, jgiidZiy ir kompetencijos apibiidinimai yra kvalifikacijos aprasy
pagrindas. Jie turéty atspindéti darbo tam tikroje pramonés Sakoje reikalavimus. Tam, kad konkretaus sek-
toriaus atzvilgiu buty apibréztos Zinios, jglidziai ir kompetencija, biitina surasti pagrindinj atskaitos taska,
bendra daugeliui $aliy ir tinkama naudoti tarptautiniu mastu. Tokiu atveju Sis atskaitos taskas yra Europos
kvalifikacijy sandara.

Pagrindiniy kompetencijy grupiy identifikavimo procesas svarbiausiose konkreciy sektoriy srityse yra
esminé sektorinio lygio deskriptoriy plétotés metodikos dalis, nes jy pagrindu nustatomi pagrindiniai veiks-
niai, atskiriantys specifines sektorines kvalifikacijas.

Neatskiriamos apibudinancios kategorijos ir didele svarbg tam tikro pazangos lygio Ziniy, jgudziy bei
socialiniy kompetencijy apraso uzbaigtumui turintys aspektai taip pat turi biuti iSanalizuoti. Tokia analize
apsvarstomos bendros Sio lygio sektoriuje darbo pareigybés, svarbiausia veikla / veiksmai (veiksmg nuro-
dantys veiksmazodziai), derami tam tikram atsakingumo, nepriklausomybés, bendradarbiavimo ir vadova-
vimo, kiirybiSkumo, vertinimo, saviugdos ir t. t. lygiui.

Darbuotojas privalo tureéti:

¢ Zinias apie jrangg ir medziagas, visuomenine ir teisine struktiirg

¢ praktinius jgidZius, reikalingus darbui atlikti

* kompetencijg, reikalingg veikti ir elgtis rySium su atitinkamu atsakingumo lygmeniu. Kuo aukStesnis
kvalifikacijos lygis, tuo didesnis atsakingumas.

Lentelé Nr. 2. Su konkreciu sektoriumi susijusiy kompetencijy analizé:

Bendro pobudzio Zinios Zino ir supranta:

Bendro pobudzio jgudziai Geba padaryti

Bendro pobudZzio socialiné kompetencija Yra pasiruoses (kam)
Profesinés srities Zinios Zino ir supranta:

Profesiniai jgudZziai Geba padaryti....

Profesiné socialiné kompetencija Yra pasiruoses (kam)
Naudojami jrankiai, jranga ir medziagos Moka naudoti...

Sektoriui budingos taisyklés, normos, Zino, kaip pritaikyti...
reglamentai

Asmens, turincio V lygio sektorine Pareigoms uZimti reikiamy lygio kvalifikacijy pavyzdys:
kvalifikacijg, profilis: (nepriklausomas specialistas)

Sektorinés kvalifikacijos apraSo paskirtis yra padaryti, kad pramonés kvalifikacijos buty aiskios,
tinkamai parengtos ir patobulintos kokybés atzvilgiu. Naudojant sektoriaus kalbg ir nurodant apibudinty
kompetencijy reikalavimus darbinei aplinkai, tai yra draugiSka priemoné, padedanti pazinti 5 lygio
kvalifikacijy sudétinguma bei palyginti jas viena su kita, padéti aiSkius pamatus plétotés keliams ir sukurti
efektyvias sistemas nuolatiniam darbuotojy kompetencijy gerinimui. Tokiu biidu sektorinés kvalifikacijos
apraSymas tampa svarbia ir naudinga sagsaja tarp darbinio ir kvalifikacijy pasauliy.
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Tam, kad V lygio kvalifikacijos sektoriuose biity aiSkiai apibréztos, taip pat biitina jas palyginti ir iSskirti,
kuo EKS V lygis skiriasi nuo EKS IV ir VI lygiy. Tai atlikti buty galima lyginant tipines profesijas, suteikiamy
kvalifikacijy tipus, analizuojant darbo pareigybes, daugiausia démesio skiriant tokiems aspektams kaip pa-
tyrimas naudojantis jgtidZiais, atsakingumo lygmuo, vadybiniai sugebéjimai bei savarankiSkumas.

EKS V lygis kaip tarpinis lygmuo tarp VET (Profesinio rengimo ir mokymo) ir aukstojo isSsilavinimo sis-
temy turéty biti nagrinéjamas atsizvelgiant j VET ir aukstojo iSsilavinimo kvalifikacijy deskriptorius. Tai
turéty padéti nustatant, kaip V lygio kvalifikacijos suteikia galimybe jsidarbinti ir siekti karjeros, taip pat
skatinti tolesnj mokymasi ir judéjimg link aukstojo issilavinimo.

Pagrindiniai aspektai, kuriuos deréty iSnagrinéti, visgi yra mokymosi rezultatai, apibiidinantys jgudziy,
ziniy ir kompetencijy lygmenij bei kvalifikacijos pripazinimg ir progreso kelia mokymosi visg gyvenimg at-
zvilgiu.

II1. SASAJA SU EKS IV IR VI LYGIAIS

Skirtumai tarp EKS IV lygio, V lygio ir VI lygio, kaip nurodyta Europos kvalifikacijy sandaroje, pastebimi
kylan¢iame Ziniy ir jgudZiy sudétingumo lygmenyje bei atsirandanciose vadybinése kompetencijose, didéjan-
Ciame atsakingumo ir savarankiskumo laipsnyje.

IV. KITUOSE PROJEKTUOSE NAUDOJAMU METODIKU PAVYZDZIATI:

1. Lygio nustatymas ir mokymosi rezultaty pripaZinimas. Lygio deskriptoriy naudojimas dvide$imt pir-
mame amziuje. J. Keevy ir B. Chakroun, 2015

2. Sektoriniy kvalifikacijy sandara Europos statybos pramonei. Projektas ,Sektoriniy kvalifikacijy san-
daros Europos statybos pramonei plétojimas ir pristatymas* (SQF-Con). 2009

3. Prototipas ,Bendra Europos sektoriniy kvalifikacijy sandara kiirybinéms ir pasirodymy discipli-
noms"“, 2012

4, Kvalifikacijy sandaros: pagrindiniai veiksniai, svarbiausios rekomendacijos ir metodika. CIMEA,
2016 (Luca Lantero, Manuele Costone)

5. Sektoriniy kvalifikacijy sandara: telekomunikacijos, 2015 http://www.kwalifikacje.edu.pl/en/sec-
torial-gf/1053-telecommunications
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SEKTORINIUY KVALIFIKACIJOS DESKRIPTORIAI

SUVIRINTOJU SRITIS
Nr. | Deskriptoriy | Turinys GriZtamasis rysys
parametrai
1. | Trumpas InZinerijos pramoné Pritarta, pataisymuy néra.
sektoriaus InZinerijos pramoné yra viena svarbiausiy Lietuvos vers-
apraSymas lo ir mokslo Saky, sukurianti apie 20 procenty bendros

pridétinés vertés. Turint omenyje bendra gamyba, joje
dirba apie 20 procenty visy gamybos darbuotojy. Tam,
kad Sio sektoriaus augimas biity skatinamas, reikalingos
ne tik investicijos, bet ir inovacijos.

Lietuvoje inZinerijos pramoné Siuo metu eksportuoja
apie 72 procentus visos Lietuvos produkcijos. InZineri-
nés pramonés eksportas sparciau augti pradéjo po 2009
m., ir 2010-2013 m. kilo vidutiniskai po 9,5 % per me-
tus. Lietuvos inZinerijos pramonés produkty naudojimo
uZsienio rinkose sritys varijuoja nuo aeronautikos ir gy-
nybos sektoriaus (NASA, Boeing, JAV karinés pajégos) iki
automobiliy (BMW, Volkswagen, MAN, ir t. t.) bei maSiny,
mechaninés jrangos ir elektroniniy prietaisy pramonés
(Hitachi, Siemens, Mitsubishi).

Remiantis Europos Sajungos duomenimis, Lietuvos
inovacijy rodiklis nuo 2006 m. iSaugo 2,58 %. Vis dél-
to Lietuva nuo Europos Sgjungos inZinerijos pramonés
inovacijy vidurkio atsilieka beveik dvigubai. Inovacijos
suteikia pagrinda visoms pramoneés risims. Imonés pri-
valo investuoti j naujoves tam, kad pagerinty inZinerijos
ir kity gamybos sektoriy rodiklius.

Suvirinimo sektorius

Sis aprasas paskirtas suvirinimui. Suvirinimas - svarbus
inZinerijos pramonés sektorius. Tai yra fuzijos biidu me-
dziagas, paprastai metalus ir termoplastikus, sujungian-
tis procesas, besiskiriantis nuo tokiy Zemesnés tempera-
tiros metaly sujungimo techniky kaip litavimas kietuoju
lydmetaliu ir litavimas, kurie neislydo netauriojo metalo.
Be netauriojo metalo lydymo, uzpildo medziaga papras-
tai pridedama j junginj, kad suformuoty islydytos me-
dziagos vonig (suvirinimo vonia), kuri atSalusi sudaro
junginj, paprastai stipresnj nei pagrindiné medziaga. Vi-
riniui pagaminti kartu su kaitinimu gali biti naudojamas
ir spaudimas arba spaudimas pats vienas. Suvirinimui
taip pat reikalingas skydas, apsaugantis metalo uzpilda
ar islydytus metalus nuo kontaminacijos ar oksidacijos.
Nors ir reciau, bet taip pat pasitaiko ir tokiy kietojo kiino
suvirinimo procesy kaip trintinis suvirinimas, kuriame
metalas nesilydo. Vieni geriau Zinomy suvirinimo me-
tody yra suvirinimas deginant kurg, lankinis suvirini-
mas lydziuoju elektrodu (SMAW), suvirinimas volframo
elektrodu inertiniy dujy terpéje (GTAW), suvirinimas
pusautomaciais (GMAW), lankinis suvirinimas milteline
viela (FCAW), suvirinimas po fliusu (SAW), ,electroslag”
slégio suvirinimas (ESW) ir elektrinio atsparumo suvi-
rinimas (ERW). Suvirinimui galima naudoti daug skir-
tingy energijos $altiniy, jskaitant dujy liepsna, elektrinj
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lanka, lazerj, elektrony pluosta, trintj ir ultragarsa. Nors
tai labiau pramoninis procesas, suvirinimg galima atlik-
ti daugelyje skirtingy aplinky, pavyzdZziui, atvirame ore,
po vandeniu ir kosminéje erdvéje. Suvirinimas yra pavo-
jingas uzsiémimas ir tam, kad buty iSvengta nudegimuy,
elektros smiugio, pakenkimo regéjimui, pavojingy dujy ir
diimy jkvépimo bei intensyvios ultravioletinés spindu-
liuotés grésmeés, privalu imtis atsargumo priemoniy.

Pagrindiné V
lygio veikla
sektoriuje
(darbo
pareigybés)

V lygio veikla iSskiriama j 2 skyrius:

1 dalis: Suvirintojas-specialistas:

- Suvirinimo darbo atlikimas aukSciausiu tarptauti-
niu lygiu

- Dokumentacijos pildymas

- Vadovavimas tam tikrai darbo grupei (brigadai,
dirbtuvéms)

- Praktinis mokiniy rengimas

2 dalis: Suvirinimo kokybés koordinatorius:

- Plieno, aliuminio, vario ir lydiniy lydomojo suvirini-
mo darby organizavimas, koordinavimas ir gamyba

- Darby surinkimas ir montavimas

- Instruktavimas

- InZzinerijos ir metalo apdirbimo gamykly, statybos,
masiny, energijos, agrikultiiros, aptarnavimo bei
kity ekonomikos sektoriy darbo kokybés prieziiira
ir kontrolé

Pritarta, pataisymy néra.

Tipiskos
sektoriui
profesijos

- Suvirinimo inspektorius (projekto pasitlymas)

- Suvirintojas

- Suvirinimo, pjaustymo ir pavirsiaus apdorojimo la-
zeriu operatorius

- Suvirinimo meistras

- Suvirinimo kokybés koordinatorius

Profesinés
srities Zinios

- Pritaikyti Zinias apie suvirinimo darby technologi-
jas (medziagas, produktus, metodus ir standartus);

- Pritaikyti inZinerines Zinias apie suvirinimo brézi-
nius;

- Pritaikyti Zinias apie darby atlikimo eigg, darbo na-
Sumg bei jrangg;

- Suvirinimo darbus atlikti auk$¢iausiu tarptautiniu
lygiu.

Pritarta, pataisymy néra.

Profesiniai
gebéjimai

- PriZiuréti darbo atitikimg su apsaugos nuo gaisro
reikalavimais ir taisyklémis;

- Reguliuoti darby atlikimo grafiko laikymasi;

- Pateikti pasiulymus dél medziagy ir jrangos tieki-
mo;

- Atlikti konkrecius suvirinimo darbus;

- Reguliuoti ir tikrinti suvirinimo darby kokybe;

- Skaityti suvirinimo breézinius;

- Paruosti suvirinimo procediiros specifikacijas;

- Atrinkti suvirinimo jrangg, medziagas ir technologi-
jas;

- Apmokyti Zemesnés kvalifikacijos darbuotojus;

- Atlikti jvairiy tipy suvirinimo darbus auksc¢iausiu
tarptautiniu lygiu.

Pritarta, pataisymy néra.
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6. | Kitos - Pritaikyti Zinias apie darbo saugg ir aplinkos apsau- | Pritarta, pataisymy néra.
profesinés g3,
kompetencijos | - Pritaikyti Zinias apie tarpasmeninio bendravimo

psichologija;
- Pritaikyti Zinias apie informacines technologijas.

7. | Sektoriui [rankiai: S$lifavimo, greZimo, galandimo, NDT jran-
budingi kiai, skvarbiyjy daZaly, slégio bandymo ir t. t. jrankiai.

[ranga: jvairios lankinio suvirinimo masinos, robotinio
- jrankiai suvirinimo, pusiau automatinio suvirinimo masinos,

malimo, greZimo, tekinimo, pjovimo masinos, plazminio
- jranga pjovimo bei suvirinimo masinos ir t. t.

MedZiagos: jvairios plieno, aliuminio, vario ir kt. rasys.
- medZiagos Suvirinimo strypai, elektrodai ir t. t.

8. | Sektoriui EN ISO 9606; EN ISO 1090; EN ISO 5817; EN ISO 6520; | Pritarta, pataisymy néra.
budingos ENISO14731; ENISO4063; EN ISO 2553; ENISO 17637;
taisyklés, EN ISO 17635; EN ISO 15609; EN ISO 15608
normos, Europos suvirinimo federacijos gairés
reglamentai Nr. EWF-652r2-121/SV-0

9. | Suteikiamos VET (profesinio rengimo ir mokymo) diplomas Pritarta, pataisymy néra.
kvalifikacijos
tipas

10. | Sgveika su Asmuo, siekiantis jgyti Sig kvalifikacijg, privalo turéti | Pritarta, pataisymy né-
IV lygiu ir bent jau vidurinj i$silavinimg, LTKS IV lygio suvirintojo | ra. Vienos salies reikalavi-
galimybés kvalifikacijg bei 5 mety profesine patirtj inZinerijos pra- | mai gali skirtis nuo kitos
pakelti monéje. Salies dél nacionaliniy
kvalifikacija i te_isés_aktz_g if nuo to, ka_ip
Vlygi I_aekweno;e Salyje EKS sie-

jama su NKS.

11. | Kitas Asmuo gali tapti gamybos ir technologijy inzinieriumi | Pritarta, pataisymy né-
profesinio (VI lygis) su suvirinimo specializacija. Reikalavimas re- | ra. Vienos Salies reikalavi-
tobuléjimo gistravimuisi j kursus - vidurinés mokyklos issilavinimo | mai gali skirtis nuo kitos
lygis (Saveika | turéjimas. Jokios sgveikos su V lygiu sektoriuje néra. salies dél nacionaliniy
su EKS VI teisés akty ir nuo to, kaip
lygiu) kiekvienoje Salyje EKS sie-

jama su NKS.

12. | Sitiloma Moduliné suvirinimo koordinatoriaus-prizitirétojo Pritarta, pataisymy ne-
moKkymosi programa (60 kredity trukmé) ra. Vienos Salies reikalavi-
trukme Neformali suvirinimo koordinatoriaus-prizitrétojo mo- | mai gali skirtis nuo kitos

kymo programa (80 valandy trukmé) Salies dél nacionaliniy
teisés akty ir nuo to, kaip
kiekvienoje Salyje EKS sie-
jama su NKS.

13. | Vlygio apraso | Profesinis Pritarta, pataisymy néra.
atitikimas
iSsilavinimo
sektoriui
(profesinis,
aukstojo
iSsilavinimo)

14. | Pagal aprasa Pritarta, pataisymy ne-
sitilomos ra. Vienos salies reikalavi-
mokymo mai gali skirtis nuo kitos
programos Salies dél nacionaliniy

teisés akty ir nuo to, kaip
kiekvienoje Salyje EKS sie-
jama su NKS.
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STATYBU SEKTORIUS

Nr. | Pagrindiniai
parametrai

Turinys

GriZtamasis rysys

1. | Trumpas
sektoriaus
aprasymas

Statybos sektorius Europos ekonomikoje vaidina strateginj
vaidmenj ir yra ypatingos svarbos. Jis apripina kitas indus-
trijas ir ekonomikos Sakas bei visuomene reikalingais pasta-
tais ir infrastruktiira. Sektorius sudaro beveik 10 % Europos
BVP ir sukuria 20 mln. darbo viety, daugiausia mazosiose ir
vidutinése jmonése. Statyba taip pat yra pagrindinis tarpiniy
produkty (Zaliavy, chemikaly, elektros, elektroninés jrangos
ir t. t.) ir susijusiy paslaugy vartotojas. Dél ekonominés svar-
bos vien tik statybos sektoriaus veiklos rezultatai gali turéti
didelés jtakos visos Europos ekonomikos vystymuisi.

Todél statybos bendroviy konkurencingumas yra svarbus
klausimas ne tik apskritai augimui ir uZimtumui, bet ir sekto-
riaus tvarumui uZztikrinti.

Taip pat statybos sektorius atlieka svarby vaidmenj jgyven-
dinant pazangaus, tvaraus ir integracinio augimo strategija
LEuropa 2020“ Be to, Komisijos komunikate ,Energetikos
veiksmy planas 2050 m.“ pabréZziama, kad didesnis energijos
vartojimo efektyvumas naujuose ir esamuose pastatuose yra
esminis ES energetikos sistemos pertvarkymo elementas.
Taciau, nepaisant minétos svarbos, statybos sektoriuje susi-
duriama su tam tikromis struktiirinémis problemomis, pa-
vyzdziui, kvalifikuoty darbuotojy trikumu jmonése daugelyje
Saliy, nepakankamu darbo patrauklumo jauniems Zmonéms
dél sunkiy darbo salygy, riboto naujoviy diegimo pajégumo
ir SeSeélinio bei nedeklaruojamo darbo fenomeno. Placiau,
dabartine Sios pramoneés situacija galima apibidinti trimis
pagrindiniais bruozais. Pirma, statyby sektorius yra vienas
labiausiai nuo finansy ir ekonomikos krizés nukentéjusiy
sektoriy (2008 m. sausio mén.-2011 m. lapkric¢io mén. ES-27
statybos ir infrastruktiros darby apimtis sumazéjo 16 %?).
Antra, didéja konkurencija su ne Europos bendrovémis ne
tik tarptautinése rinkose, bet ir vidaus rinkoje, ypac¢ vykdant
infrastruktiiros projektus. Tokia iSorés konkurencija ne visuo-
met grindZiama s3ziningumu; ES bendroviy sanaudos daznai
biina gerokai didesnés nei ne Europos bendroviy. Galiausiai,
iSkile energetikos ir aplinkosaugos klausimai j bendroviy
veiklg jnesé dinamiSkumo ir paskatino rastis jvairias vieSojo
sektoriaus iniciatyvas, smarkiai nulémusias rinkos konkuren-
cija. Statybos bendrovés jau padaré didele pazangg, taciau ES
klimato, energetikos ir aplinkosaugos tikslams pasiekti reikés
dideliy pokyc¢iy, prie kuriy sektoriui bus sunku prisitaikyti be
tinkamos paramos politikos.

Pastarosios statybos sektoriaus plétros tendencijos, kurios la-
biausiai jj paveiks, yra Sios:

* Aplinkos tvarumas (tvari statyba);

e Automatika statyboje;

* E. statyba (kaip elektroniné alternatyva, tai, kur jrasai jra-
Somi ir saugomi skaitmenine forma visa projekto gyvavimo
ciklg);

« padidéje energijos vartojimo efektyvumo reikalavimai;

« [Stekliy efektyvumas visg gyvenimo ciklg.

Pritarta, pataisymy
néra.

12011 m. lapkricio 17 d. Eurostato praneSimas spaudai Nr. 169/2011.
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« iSsamiai Zinos apie statybos technologijos, jrankiy ir jrangos,
naudojamos statybos aikSteléje naudojima ir veikima;

* iSsamiai zZinos statybos medziagy bei darbo bréziniy mata-
vimo ir pateikimo metodus bei priemones (atspausdintas ir
elektronine forma);

« Zinos statybos technologija, medziagas, jrankius ir jrangg bei
ju charakteristikas, naudojamas gamybos vietoje;

2. | Pagrindinés V | Svarbiausia 5-ojo EKS lygmens profesionalo darbo uzduotis | Pritarta, pataisymy
lygio veiklos yra susieti statybos projekto planavimo ir vykdymo etapus. | néra.
statyby Darbuotojai, atsakingi uZ $j darbg, turi suprasti planavimo
sektoriuje principus ir formas ir sugebéti paversti planavimo rezultatus
(profesinés detaliais, trumpalaikiais pavaldiniy darbo planais ir uztikrinti
veiklos praktinj darbo organizavima statybvietéje.
aprasymas) Jie taip pat turi gebeéti atlikti sudétingas uzduotis savarankiskai

ir priziareti pavaldziy darbuotojy darba, planuoti ir paskirs-
tyti darbo jéga, jranga ir medziagas pagal bendra planavimag ir
prisiimti atsakomybe uz rezultaty atitiktj projekte pateiktoms
specifikacijoms, kokybés normomis ir darby terminams.

Sie specialistai turi gebéti mokyti, instruktuoti ir kontroliuoti
kity tiesioginiy pavaldiniy arba pameistriy darbg darbo vie-
toje, taip pat jvertinti jy kompetencijas ir jgidZius bei pateikti
atsiliepimus apie mokiniy darbo kokybe ir rezultatus.

Jie taip pat turi sugebéti prisiimti atsakomybe uz darby sau-
gos ir sveikatos bei aplinkosaugos reikalavimy laikymasi ir
iSmanyti Sias sritis reglamentuojancias normas.

3. | Budingos Auksciausio lygmens specialistas, Zemesnés grandies vadovas | (Pastabos i$ pro-
profesijos statybos aiksteléje (meistras) jekto partneriy:
Siame PavyzdZiui: vidutinio ar auksto
sektoriuje (Aukséiausio lygio) specialistas mirininkas, mirijimo meis- | lygio specialistas

tras) statyby ir statyby

(Auksciausio lygio) betonavimo darby specialistas (betonuo- | reabilitacijos

tojas meistrass) jmonése; darbo

(Auksciausio lygio) specialistas pastaty izoliuotojas (pastaty | vadybos technikas;

izoliavimo meistras) darbo rengimo tech-

(Auksto lygio) specialistas stogdengys (stogdengys meistras) nikas; statybinin-
kas;
kokybés speciali-
stas; darbuoto-
jas, atsakingas
uZ laivy statykly
organizavima;
nekilnojamojo
turto bendroviy
prieziiiros
paslaugy koordi-
natorius; techninés
- komercinés
veiklos statybiniy
medziagy jmonése;
techniné veikla
statybos specialybiy
jmoneése.

4. | Profesinés Tikimasi, kad 5 EKS lygio profesionalas statyboje: Pritarta, pataisymy
Zinios nera.
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e Zinos, kaip taikyti nacionalines ir europines taisykles, nor-
mas, standartus ir reglamentus nacionaliniu ir ES lygiu, susi-
jusius su statybomis ir jy atliekamomis funkcijomis;

* Zinos, kaip taikyti saugos ir sveikatos darbe reglamentus,
tvarkyti aplinkosaugos reikalavimus ir sugebés kontroliuoti
ju taikyma darbo vietoje;

« Zinos apie statybos vietos ir darbo proceso kokybés reikala-
vimus ir jy laikymasi;

» Zinos, kaip pritaikyti pagrindinius pameistrystés ir mokymo
darbo vietoje elementus.

Profesiniai
jgudziai

5 lygio specialisto (meistro) profesinés veiklos kompetenci-
jos:

e darby srauto statybvietéje valdymas (medziagos, jrankiai,
iStekliai);

« statybos aiksteliy darby planavimo ir vykdymo metodikos ir
procediiry taikymas;

e darbo organizavimas, planavimas ir uzduociy pasiskirsty-
mas pavaldiems darbuotojams, taip pat rezultaty ir bendros
kokybés stebéjimas ir vertinimas;

« statybos projekty igyvendinimo kontrolé;

 kokybés kontrolés valdymas, kokybés matavimas, Zenklini-
mas ir matavimas;

e darbo iStekliy (darbo jéga, jranga, medziaga) valdymas,
jskaitant tvarkaras$c¢iy sudaryma, pajamy ir iSlaidy valdymo
sistemos;

e darbo sveikatos ir saugos klausimy tvarkymas;

» pavaldziy darbuotojy neformalaus mokymo organizavimas,
mokymo darbo vietoje organizavimas;

» mokymo poreikiy jvertinimas;
e Mentoriavimas maziau patyrusiems darbuotojams

e darby saugos ir kokybés problemy valdymas

Pritarta, pataisymy
néra.

Kitos
profesinés
kompetencijos

- Testinis mokymas

- Emocinis balansas

- Organizavimas, koordinavimas
- Bendravimo jgidziai

- Kalbos jgtuidZiai

- Kritinis mgstymas

- Derybos

- Emocinis intelektas

- PaZinimo lankstumas
- IKT jgudZiai

Pritarta, pataisymy
néra.
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7. | Sektoriui Statybvietéje naudojami jrankiai ir jranga, matavimo ir pjovi- | Pritarta, pataisymy
biudingi mo jrankiai, jvairiy formy (2D, 3D, 4D) konstrukcijy bréZiniai | néra.
jrankiai, ir valdymo programiné jranga.
priemones, . : . : o
medziagos Statybvietéje nfe\ud_()]amos medZiagos, ju charakteristikos ir
elgsena apdorojami.
8. | Sektoriui Statybvietés taisyklés, standartai ir normos, pvz., Europos pa- | Pritarta, pataisymy
budingi zangus kodai, eurokodai, pastaty ir kity inZineriniy statiniy | néra.
reglamentai, projektavimo Europos standarty rinkinys, nacionaliniai teisés
taisykles, aktai, reglamentuojantys reikalavimus statyboms.
normos
9. | Teikiamos Teikiama kvalifikacija: V lygio profesinis diplomas, profesinis | Pritarta, pataisymy
kvalifikacijos | sertifikatas. néra.
pavadinimas
10. | Sgsajos su Asmuo, norintis jgyti Sig kvalifikacijg, privalo turéti ne maziau | Pritarta, pataisymy
IV lygiu ir kaip vidurinj i$silavinimg ir/arba jgyti Il lygio kvalifikacijg ir/ | néra.
galimybés arba turéti bent 2 mety profesine patirtj statyby pramonéje | Vienos Salies reikala-
pakelti arba IV lygio kvalifikacijg ir ne maZiau kaip 2 mety patirtj. Kai | vimai ﬂa_li ski_r tis nuo
kvalifikacija iki | kuriose $alyse patirties reikalavimas néra taikomas. kitos Salies dél nacio-
V lygio. naliniy teises qktqllr
nuo to, kaip kiekvie-
noje salyje EKS sieja-
ma su NKS.
11. |Kitas Kitas auksto lygio specialisto profesinio tobulinimo lygis - | Pritarta, pataisymy
profesinio tapti statybos darby vadovus ar statybos darby koordinatore | néra.
tobulinimo (zemesnés kvalifikacijos specialisty valdymas ir prieziara). | Vienos Salies reikala-
lygis (sasajos vimai gali skirtis nuo
su EQF VI kitqs ..ﬁalie.'q c.IéI naciq-
lygiu) naliniy teises a.ktqllr
nuo to, kaip kiekvie-
noje salyje EKS sieja-
ma su NKS.
12. | Rekomenduo- | Mokymo programos apimtis gali buti jvairi (nuo 40 iki 90 kre- | Pritarta, pataisymy
jama mokymo | dity), priklausomai nuo ankstesnio mokymosi ir darbo patir- | néra.
trukmé ties.
13. | Sasajos su V lygio aprasymas statyboje labiau aktualus profesinio moky- | Pritarta, pataisymy
profesiniu mo sektoriui nei aukstojo mokslo sistemai. Kai kuriose saly- | néra.
mokymu se mokyklinis profesinis mokymas ir darbo vietos (imonéje)
profesinis mokymas aptinkamas Siame lygyje taip pat.
14. | Rekomendaci- | Rekomenduojamas modulinis mokymas pameistrystés for- | Pritarta, pataisymy
jos dél moky- | ma. néra.
mo programos Vienos Salies reikala-
ir formos vimai gali skirtis nuo

kitos salies dél nacio-
naliniy teisés akty ir
nuo to, kaip kiekvie-
noje salyje EKS sieja-
ma su NKS.
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TEKSTILES SEKTORIUS

Nr.

Apraso parametrai

Turinys

GriZtamasis rysys

Trumpas sektoriaus
apibtidinimas

Lietuvos drabuziy ir tekstilés sektorius yra viena di-
dZiausiy darbo vietas kurianciy gamybos pramonés
Saky Lietuvoje, kur Siuo metu dirba apie 26 tikstanciai
zmoniy. IV lygio profesiné kvalifikacija yra gana popu-
liari tekstilés sektoriuje. Darbdaviams iskyla aukstesnio
lygio (V kvalifikacijos lygio) darbuotojy poreikis, susijes
su aukstesnio lygio techninio pobiidzio funkcijomis Sioje
pramoneés Sakoje ir tolesnio mokymosi galimybémis dir-
bantiems gamyboje. AtsiZvelgiant j sparcius rinkos poky-
Cius ir konkuravimg maZomis kainomis, tekstilés sekto-
rius vis labiau priklauso nuo rentabiliy produkty kiirimo
iniciatyvy, kurios leisty konkuruoti pasaulinéje rinkoje.
Kvalifikuoty darbuotojy poreikis yra realus.

Lietuvos tekstilés ir siuvimo pramonés produkcijos kiekis
yra per didelis vietinei rinkai, todél gana Zenklus ekspor-
tas ir darbas uZsienio rinkoms. Tekstilés pramonéje do-
minuoja keletas jmoniy, kurios savo prekiniais Zenklais
sékmingai konkuruoja ne tik vietos, bet ir uzsienio rinko-
se. Tiesioginés uZsienio investicijos yra vienas svarbiau-
siy faktoriy, skatinanciy greitesne technologine pazanga
ir efektyvesne ziniy bei inovacijy sklaidg. Investicijos i
Lietuvos tekstilés sektoriy yra patrauklios dél palankios
geografinés padéties, santykinai geros darbo jégos koky-
bés, geros transporto infrastruktiiros bei vyriausybés pa-
stangy gerinti verslo aplinka. Augancios tiesioginiy uzsie-
nio investicijy ir uzsienio kapitalo apimtys rodo didéjantj
Sios pramonés Sakos vietiniy jmoniy konkurencinguma.
Galimybé jeiti j ES rinka pakeité ir Sio sektoriaus jmoniy
darbo pobidi.

Pritarta, pataisymy
neéra.

Darbo sektoriuje
pobidis, atitinkantis
V lygio kvalifikacijg

Kvalifikacija skirta veiklai, pasiZymin¢iai kompleksiSku
veiklos uzdaviniy derinimu skirtingose veiklos srityse.
Veikla apima Zemesnés kvalifikacijos darbuotojy kom-
petencijy vertinimg ir mokyma. Veikla reikalauja derinti
iSsamias veiklos srities Zinias su bendrosiomis Ziniomis,
sprendZiant jvairias specializuotas veiklos uZduotis ke-
liose skirtingose veiklos srityse.

Darbuotojas atlieka veiklg savarankiskai, jos prieziiira
apsiriboja tik rezultaty jvertinimu. Veiklos uzdavinius
nustato auksStesnés kvalifikacijos darbuotojas, daznai
suteikdamas veiklos atlikéjui galimybes pasirinkti Siy uz-
daviniy sprendimo buidus ir priemones. Darbuotojas va-
dovauja Zemesnés kvalifikacijos darbuotojy veiklai, pla-
nuoja ir skirsto veiklos uzduotis, prizitri veiklos atlikima,
konsultuoja ir tikrina veiklos atlikimo kokybe.

Veiklos technologiniai ir organizaciniai reikalavimai ir
jos aplinka nuolat kinta, poky¢iai daZnai nenuspéjami ir
gali biiti susije su naujomis veiklos sritimis.

Pritarta, pataisymy
neéra.
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Sektoriui biidingos
profesijos

Siuvéjas/a,konstruktorius/é,siuvéjas/amodeliuotojas/a,
riby siuvéjas/a, moterisky riby siuvéjas/a, vyrisky riby
siuvéjas/a, palaidiniy siuvéjas/a, skrybéliy siuvéjas/a,
teatro darbuotojas siuvéjas/a, individualiy uZsakymuy
siuvéjas/a, gaminiy i$ kailio siuvéjas/a, tekstiliniy audiniy
siuvéjas, tekstilés dirbiniy gamintojas/a, persiuvéjas/a,
vyrisky riiby siuvéjas modeliuotojas/a, skrybéliy mode-
liuotojas/a.

Pritarta, pataisymy
néra.

Profesinés Zinios

» Riby konstravimo ir modeliavimo pagrindai.

» Siuvimas (Zinoti ir suprasti, kaip konstruojamas
rubas, kaip sujungti atskiras dalis j vientisg gami-
nj, suvokti technines procediiras ir kokie reikalingi
jrengimai).

» Darbo organizavimo bei vertinimo principai ir pro-
cesai. Darbo vietos ir darbuotojo pareigy suprati-
mas, pvz., punktualumas, i§vaizda, klienty aptarna-
vimas, darbo sauga ir sveikata ir t. t.

> Zemesnes kvalifikacijos darbuotojy mokymo pro-
ceduros ir jgudziai.

A\

Kokybés uztikrinimo procesai ir kriterijai.
» Darbo saugos principai ir reglamentavimas.

Pritarta, pataisymy
néra.

Profesiniai
gebéjimai

v

Riiby konstravimo, modeliavimo ir siuvimo gebé-
jimai (raby modeliavimas, gaminio modelio patai-
symas, dydziy reprodukavimas; skaic¢iuokliy ki-
rimas, gaminio kiirimas i§ eskizo, modelio eskizo
analizé, struktirinio pagrindo keitimas, gaminio
dauginimas, pilnos gaminio techninés dokumenta-
cijos parengimas).

» Vertinimo ir jsivertinimo gebéjimai.

» Kokybés uztikrinimo gebéjimai (kokybés uZztikrini-
mo gebéjimai pagal apibiidinimg V lygio kvalifika-
cijos aprase).

» Gebéjimas koordinuoti komandg, atlikti darba ir
bendrauti su kitais Siame sektoriuje dirbanciais
profesionalais, iSmanyti jy funkcijas bei ypatumus.

» I8kilus bitinybei, turi jgyvendinti Sio sektoriaus
inovacijas/naujausias tendencijas, tobulinti darbo
metodus ir technologijas, gerinti darbo saugg ir
sveikata.

Aukstos kvalifikacijos specialistai turéty geriau susipa-
zinti su tekstilés sektoriaus pradmenimis, taip pat susi-
pazinti su tekstilés procesy valdymu.

Pritarta, pataisymy
néra.

Kitos profesinés
kompetencijos

» lgijes V lygio kvalifikacija, darbuotojas yra pasiruo-
Ses dirbti individualiai, uztikrinti darby saugg,
buti kity komandos nariy lyderiu, parodyti Siam
sektoriui buidingas Zinias, iSmanyti IT ir jsivertinti.

» Darbo organizavimo ir atlikimo autonomiskumas
yra grieztai siejamas su atsakomybe, tai viena i$
kompetencijy, kurios turi biti jgyjamos V kvalifi-
kacijy lygyije.

» Pozityvus pozilris j mokymasi.

» Lankstus poziiris j problemy sprendima.

Pritarta, pataisymy
néra.
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» Prisitaikymas ir pozityvus poziiris j pokycius.
» Pasitikéjimas siekiant nustatyti tikslus, reflektuoti
ir mokytis i$ patirties.

7. | Specifiniai IT, specialios modeliavimo/konstravimo programos, MS | Pritarta, pataisymy
sektoriaus Office ir kita, kas biitina kasdieninéje veikloje. Irankiai | néra.
_ o ir jranga kinta priklausomai nuo jmoniy Siame sekto-
-jrankiai riuje ir nuo profesinio mokymo centry, suteikianc¢iy $iag
. kvalifikacija.
-jranga
-medZiagos
8. | Specifinés Jokiy specialiy taisykliy, normy ar reglamentavimo néra. | Pritarta, pataisymy
sektoriaus néra.
taisyklés, normos ir
reglamentavimas
9. | Suteikiama V lygio kvalifikacija-profesinis mokymas. Pareigos: | Pritarta, pataisymy
kvalifikacija konstruktorius/é-modeliuotojas/a, dizaineris/é-mode- | néra.
liuotojas/a, pamainos vadovas/é ar priziurétojas/a.
10. | Sasajos su IV lygiu V lygio kvalifikacija yra tiesiogiai susijusi su IV lygio kva- | Pritarta, pataisymy
ir galimybés pakelti | lifikacija, kadangi pirmiausiai bitina baigti IV lygj, norint | néra.
kvalifikacija iki V toliau siekti aukstesnio lygio kvalifikacijos. Pagal Lietu-
lygio vos kvalifikacijy saranga V lygio kvalifikacijos jgyjamos
mokantis pagal mokymo programas, skirtas asmenims,
turintiems profesine kvalifikacijg ir nustatytos trukmeés
profesinés veiklos patirties, laipsnio nesuteikianc¢iy stu-
dijy programas ir (arba) is profesinés veiklos patirties, ir
mokantis savarankiskai.
11. | Kitas profesinio VI lygio kvalifikacija pagal Lietuvos kvalifikacijy saranga. | Pritarta, pataisymy
tobuléjimo lygis Pareigos: gamybos vadovas, inzinierius, vadybininkas, | néra.
(sasajos su VI lygio | klrybinis direktorius ir kt.
kvalifikacija pagal
EKS)
12. | Sitloma mokymosi | Iki vieneriy mety. Pritarta, pataisymy
trukmé néra.
13. | Vlygio apraso Profesinis mokymas. Pritarta, pataisymy
priskyrimas neéra.
Svietimo sektoriui
(profesinis,
aukstasis)
14. | Sitloma mokymo Siuvimo konstruktoriaus profesinio mokymo programa. | Pritarta, pataisymy

programa,
atitinkanti aprasa

neéra.
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3 INTELEKTINIO REZULTATO VERTINIMAS:

KONKRECIU V EKS LYGIO DESKRIPTORIUY SEKTORIUOSE
PLETOTES METODIKA

SEKTORINIAI KVALIFIKACINIAI APRASAI TRIJUOSE SEKTORIUOSE

Nr.

METODIKOS
PARAMETRAI

ANALIZE

VERTINIMAS/PASTABOS

Metodikos tikslai

Pagrindinis Sektoriaus kvalifikacijy deskrip-
toriy karimo tikslas yra nurodytas pirmojo
projekto ,5 Europos kvalifikacijy sandaros
lygmens Europoje situacijos ir tendencijy ly-
ginamoji studija“ rekomendacijose. Bendrasis
metodikos tikslas - didinti jgiudziy ir kvalifi-
kacijy skaidruma ir pripazinimg, siekiant pa-
lengvinti mokymasi, jsidarbinimo galimybes ir
darbo jégos mobiluma, kuriant tarptautinius
kvalifikacijy aprasus konkreciuose sektoriuo-
se.

Metodologija sudaro prielaidas naujy kvalifi-
kacijy, profesinio mokymo ar studijy progra-
my, bendry tarptautiniy iniciatyvy vystymui
sektoriuose, ir taip pasitarnauja kaip platfor-
ma skirtingy sektoriy plétrai. 5 EKS lygmens
specifika lemia, kad Siame lygmenyje esancios
kvalifikacijos gali buti plétojamos jvairiomis
kryptimis: tiek rengiant jungtines tarptauti-
nes profesinio mokymo ar aukstojo mokslo
programas, tiek tarptautinius sektoriaus stan-
dartus, padendancius susiskalbéti skirtingy
sistemy ir Saliy atstovams, siekiant didesnio
skaidrumo ir kvalifikacijy palyginamumo, taip
pat geresnio besimokanciyjy ir dirbanciyjy
mobilumo. Tarptautiniu mastu palyginamai
suderintai EQF 5 lygio kvalifikacijy suprati-
mas ir taikymas (nacionaliniu ir tarptautiniu
lygiu) leidzia besimokantiesiems lengviau ju-
déti tarp skirtingy Svietimo rasiy (pvz., aka-
deminiy ir profesiniy) bei tarp skirtingy lygiy
(pvz., profesinio rengimo ir aukstojo mokslo)
tarptautiniu mastu.

Bendrasis metodologijos tiks-
las yra aiskus.

Nors $i metodika buvo pa-
rengta siekiant palyginamu-
mo ir suderinamumo Euro-
pos kvalifikacijy sistemos V
lygio kvalifikacijoms trijuose
sektoriuose, jos principus ir
Zingsnius galima pritaikyti
ir panaudoti Zymiai placiau
- iSpétojant buty galima tai-
kyti ir naudoti daug placiau:
kitiems Europos kvalifikacijy
sqrangos lygmenims arba ki-
tiems sektoriams.

Metodikos
pagrindimas

Visy pirma metodika grindZiama Europos
kvalifikacijy sarangos 5 lygio plétros tendenci-
ju ES Salyse studija ir analize, pastaryjy mety
Europos Svietimo ir profesinio mokymo bei
aukstojo mokslo politikos strateginiy doku-
menty, oficialiy dokumenty, moksliniy tyrimy
rezultaty ir duomeny analize bei atlikta 5 EKS
lygmens Europos Salyse palyginamaja studija.
Siekiant parengti metodika atspindincig pa-
grindines ES Svietimo ir profesinio mokymo
politikos tendencijas, visy pirma buvo remia-
masi Europos oficialiais $altiniais, strateginiy
kvalifikacijy sistemas reglamentuojanciy do-
kumenty analize, sektoriy plétros tendencijy
analize ir nacionaliniy reformy, susijusiy su
profesiniu mokymu ir aukstojo mokslo kvali-
fikacijomis, iSvadomis.

Metodika yra iSsamiai
pagrista issamia Europos
kvalifikacijy sandaros 5
lygmens plétoteés studija
ir strateginiy dokumenty
analize.
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Taip pat metodikos verte didina tai, kad joje is-
analizuojami ir pateikiami kity panasiy Euro-
pos salyse vykdyty projekty metodiky pavyz-
dziai (pvz., “Prototype Joint European Sectoral
Qualifications Framework for the Creative and
Performing Disciplines, 2012, Sectoral Quali-
fications Framework: Telecommunications,
2015).

Sektoriaus
kvalifikacijuy
deskriptoriy
plétotés principai

Metodika paremta 4 pagrindiniais principais:
« suinteresuotyjy Saliy dalyvavimu,

e darbo rinkos poreikiy atitikimu,

e orientacija i mokymosi rezultatus,

e atitiktimi Europos kvalifikacijy sandaros
aprasams.

Metodikoje principai detalizuojami, siekiant
iSsamiau paaiskinti jy taikyma:

PlaCiau aptariant principus pabréziama, kad
sektoriniy aprasykiirimas turéty biti pagristas
iSsamia visy suinteresuotyjy pusiy diskusija
dél tam tikro sektoriaus kompetencijy ir
kvalifikacijy, suteikiant galimybe pramonés
ir Svietimo sistemos atstovams Keistis
informacija ir susitarti dél gin¢ytiny klausimuy.
Visy suinteresuoty pusiy atstovai visy
pirma turéty detaliai susitarti dél naudos
kiekvienai i$ tiksliniy grupiy (darbdaviams,
dirbantiesiems, besimokantiems, S$vietimo
tiekéjams, valstybei), kurig suteikia sektoriniai
kvalifikacijy aprasai jvairiose srityse. Taip pat
visiems turéety biiti aiSku, kokia pridétine naudg
kuria sektoriniai kvalifikaciniai aprasai.
Sektoriaus lygio kvalifikacijy aprasai yra
aiSkiai orientuoti j mokymosi rezultatus
(nusakancius, ka Zinos, gebés daryti Sio
lygmens kvalifikacijos turétojas) ir turéty
paskatinti lengiau jgyti, atnaujinti ar taikyti
besimokantiesiems ir sektoriui naudingg
kompetencija.

Taip patkvalifikacijyaprasuoseturétybiitiaiski
nuoroda j esamus kvalifikacijos standartus ir
konkrecias sektoriaus kvalifikacijas, ypac jei
jie apima kompetencijas, aprasytas mokymosi
rezultaty kalba. Ne maziau tikslinga numatyti
karjeros plétra ir individualius mokymosi
kelius.

4 pagrindiniai principai yra
tinkamai pasirinkti ir sude-
rinti su pacios metodikos lo-
gika. Metodika galéty biiti
papildyta ,bendro sutarimo*
principu, akcentuojant disku-
sijos ir susitarimo svarbq ren-
giant kvalifikacijy aprasus
tarptautiniu lygiu.

Pagrindiniai
sektoriniy aprasy
komponentai

Tarptautiniai sektoriniai aprasai, kaip nuro-
doma metodikoje, susideda i$ Siy pagrindiniy
parametry:
 sektoriaus poreikiy ir tendencijy anali-
ZES;
e pagrindiniy teisés akty, tarptautiniy stan-
darty ir reglamenty analizés (atliekama so-
cialinio ir ekonominio konteksto studija);
« V EKS lygmens profesinés veiklos specifi-
kos sektoriuje analizés;
e profesiniy funkcijy tame lygmenyje nu-
statymo (apibréZiamos kompetencijy gru-
pés, kvalifikacijos ir specializacijos);

Pagrindiniai parametrai yra
tinkami ir gerai apgalvoti,
leidZiantys apsibréZti ir na-
grinéti  sektoriaus kvalifika-
cijy 5 lygmens ypatumus, jas
palyginti ir suderinti tarptau-
tiniu lygiu.
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e nuorodos j EKS ir NKS aprasus;

¢ budingos profesinés veiklos aprasymo

per mokymosi rezultatus;

« budingy profesijy sektoriuje apibrézimo;

¢ 7Ziniy ir gebéjimy, biudingy V lygmeniui

(mokymosi rezultaty apibrézimas) jvardi-

jimo.

Taip pat metodikoje numatyti papildomi

paramentrai, kurie svarbiis tarpusavio su-

sikalbéjimui, siekiant aprasSus pritaikyti

tarptautiniu lygiu:

« kvalifikacijos jgijimo budai;

e darbo patirtis (jeigu tokia reikalinga);

» kompetencijos igijimo keliai, telesnio mo-

kymosi (VI ir VII lygmens galimybés);

e vertinimas ir patvirtinimas sektoriniy, /

nacionaliniy / tarptautiniy institucijy.

¢ kokybés uztikrinimas / atnaujinimas.
Visas kvalifikacijy sektoriuose apraSo turinys
yra orientuotas j galimybe pritaikyti kvalifika-
cijy aprasus tarptautiniu lygiu aprasant juos
visiems suprantamai. Todél metodikoje nau-
dojamas turinys gali biiti adaptuotas tarptau-
tiniu lygiu kituose sektoriuse ir kito lygmens
kvalifikacijoms apibudinti ir analizuoti.
Pagrindiniy konkretaus sektoriaus kvalifika-
cijas sudaranciy kompetencijy ir bendrujy ge-
béjimy rinkinio nustatymo procesas yra pati
svarbiausia sektoriaus lygio deskriptoriy ren-
gimo metodikos dalis, nes ji sudaro kriterijy,
leidZzianciy isskirti konkrecias sektoriy kvalifi-
kacijas, pagrinda.

Kai kurie papildomi parame-
trai skirtingose Salyse gali
skirtis dél nacionaliniy teisés
akty ir kity ypatumy, taip
pat priklausomai nuo to, kaip
kiekviena $alis yra savo kvali-
fikacijas susiejusi su Europine
kvalifikacijy sandara.

5. Taikomi metodai

Didelé metody jvairové ir jy kombinacijos yra
pritakytos metodikoje identifikuojant pagrin-
dinius kvalifikacijy paramentrus sektoriuose.
Pagrindiniai paminétini metodai yra lygina-
moji analizé, eksperty interviu, ,darbo in-
terviu®, kokybinis klausimynas, diskusijos su
pagrindinémis suinteresuotosiomis Salimis.
Pamatiniai metodai, kuriais remiantis kuriami
sektoriniai aprasai, yra:

Diskusijos su pagrindinémis suinteresuotosio-
mis Salimis;

Aiskuma uztikrinanciy klausimy formulavi-
mas ir eksperty darbo grupés.

Siekiant iSsamios sektoriy
kvalifikacijy tam tikrame ly-
gmenyje analizés, reikalinga
jvairiy metody kombinacija,
todél metodikoje pasirinkta
jvairové yra pagrista ir tinka-
ma.

6. Bendras
metodikos
vertinimas

Metodika yra pagrista ir gali buti taikoma siekiant palyginti ir tobulinti
tarptautiniu lygiu suprantamus kvalifikacinius aprasSus atskiruose sektoriuose.
Ji gali buti placiai taikoma ir panaudojama kitiems Europos kvalifikacijy
sarangos lygiams arba kitiems sektoriams. Pagrindiniai parametrai yra aiskis
ir gerai aprasyti, tinkami ir gerai apgalvoti, leidziantys analizuoti ir apibudinti
kvalifikacijas ir profesijas tarptautiniu lygiu konkrec¢iame sektoriuje.

Kvalifikaciniy aprasu pagrindas yra mokymosi rezultatai (Ziniy, igudziy
ir kompetencijy kombinacijos) konkreCiame sektoriuje, kurie atspindi
pagrindinius reikalavimus ir tendencijas tarptautiniu lygiu. Norint apibréZti
Zinias, jguidZius ir kompetencijg konkrec¢iame sektoriuje, daugeliui Saliy reikia
rasti pagrindinj atskaitos taska, kad metodika galima biity taikyti tarptautiniu
mastu. Siuo atveju metodikoje pasirinktas atskaitos taskas - Europos
kvalifikacijy sandara - yra tinkamiausias.
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Nr.

Sektoriniai kvalifi-
kaciniai aprasai

VERTINIMAS

PASTABOS

SUVIRINIMO
DARBAI

Metalo pramonés, suvirinimo sektoriaus kvali-
fikacijos apraSas parengtas atsizvelgiant j sek-
toriaus specifiSkuma ir suvirintojy profesinés
veiklos reikalavimus bei Sios srities tendencijas.
Aprasas grindziamas placia diskusija apie 5 lygio
suvirinimo darby specialisty poreikj tarptauti-
niu lygiu su pagrindinémis interesy grupémis.
Profesiné veikla suskirstyta | dvi skirtingas
dalis (kokybés koordinavimas ir auksto lygio
suvirinimo praktika). Nurodytos pagrindinés
profesinés Zinios (Zinios apie suvirinimo darby
technologijas (medziagos, gaminiai, metodai,
standartai, inZinerinés Zinios apie suvirinimo
bréZinius, Zinias apie darbo atlikimo seka, dar-
bo ir jrangos naSumag), gebéjimai (priZiuréti
darbo ir priesgaisrinés saugos reikalavimy lai-
kymasi ir taisykles, kontroliuoti darby vykdymo
tvarkarascio laikymasi, pateikti pasitlymus dél
medziagy ir jrangos tiekimo, specialiy suvirini-
mo darby gamybai, suvirinimo darby kokybés
kontrolés kontrolei, paruo$imo suvirinimo pro-
cediry specifikacijoms, suvirinimo jrangos, me-
dziagy ir technologijy pasirinkimui bei mokyti
Zemesnés kvalifikacijos darbuotojus) apibréZia-
mi atsiZvelgiant j tarptautine praktika ir galimy
darbo viety jvairove tarptautiniu lygiu, EKS 5 ly-
giu suvirinimo sektoriuje. Taip pat pabréZiama
ir kitos sektoriui svarbios kompetencijos: tai-
kyti Zinias apie darbo saugg ir aplinkos apsau-
ga; taikyti Zinias apie bendravimo psichologija
ir kity darbuotoju mokyma, taip pat iSmanyti
informaciniy technologijy taikymga suvirinimo
darby procese.

Sektorinis apraSas yra gerai parengtas ir gali buti
naudojamas visy suinteresuoty grupiy tarptau-
tiniu lygiu, gali buti pritaikytas jmonéms, darb-
daviy organizacijoms, aukstojo mokslo ir profe-
sinio mokymo institucijoms, taip patir valstybés
jstaigy poreikiams.

Suvirinimo veiklos specifika
lemia, kad suvirintojy vei-
klg reglamentuoja daugybé
tarptautiniy standarty,
kurie gan sparciai keiciasi.
| tai reikty atkreipti démesj
praktiskai taikant sektorinj
kvalifikacijos aprasq.

STATYBU
SEKTORIUS

Aprasas yra parengtas atsizvelgiant j naujausias
statybos sektoriaus tendencijas ir pokycius bei
placias diskusijas su sektoriaus atstovais - prak-
tikais. Statybos pramonés sektorius yra labai
svarbus Europos Sajungos ekonomikai ir raidai.
Sio sektoriaus déka apsiriipinama infrastruktii-
ra ir pastatais, kuriy reikia visiems kitiems eko-
nomikos sektoriams. Aprasa ruosiant buvo ana-
lizuojamos Sios pagrindinés statybos pramoneés
tendencijos: aplinkos tvarumas (tvari statyba),
automatika statyboje, e. statyba (kaip elektroni-
né alternatyva kai projektas ir jrasai registruoja-
mi ir saugomi skaitmeniniu biidu visg projekto
trukme); energetinis efektyvumas, iStekliy nau-
dojimo tvarumas ir efektyvumo reikalavimai
visg projekto gyvenimo cikla.

Aprasas atskleidzia, kad svarbiausia 5-ojo ly-
gmens profesionalo darby uzduotis yra prak-
tikoje susieti statybos projekto planavimo ir
vykdymo etapus. Darbuotojai, atsakingi uz §j

Nors apra$e nurodyta, kad
V lygio specialistu gali biiti
asmuo, turintis nuo 1 iki 3

mety darbo patirties, tokio
tarptautinio lygmens susi-

tarimo néra.
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darba, turi suprasti planavimo principus ir me-
todus ir sugebéti paversti planavimo rezultatus
detaliais, trumpalaikiais pavaldiniy darbo pla-
nais ir j praktinj darbo organizavima vietoje. Jie
taip pat turi gebéti atlikti ir prizitréti pavaldziy
darbuotojy darba, paskirstyti darbo jéga, iranga
ir medZiagas pagal bendra darby planavimg ir
prisiimti atsakomybe uZz rezultaty priderinima
prie pasiulymuy specifikacijos, kokybés normy ir
atsizvelgiant j terminus.

Aprasas parengtas kokybiskai ir gali biti nau-
dojamas tarptautiniu mastu, siekiant standarti-
zuoti statybos srities veiklg 5 EKS lygio specia-
listams.

TEKSTILES
SEKTORIUS

Aprasas parengtas, daugiausia démesio skiriant | Nors aprase nurodyta, kad
profesinés veiklos apraSymui, kuri apima sudé- | V lygio specialistu gali biiti
tingg jvairiy uzdaviniy derinj rilby gamybos ir | asmuo, turintis nuo 1 iki 3
tekstilés dizaino srityje. V lygio specialisto vei- | mety darbo patirties, tokio
kloje iSskiriamos tokios veiklos riusSys kaip siu- | tarptautinio lygmens susi-
vimas, modeliavimas, projektavimas, kity dar- | tarimo néra.

buotojy veiksmy koordinavimas ir valdymas,
Zemesnés kvalifikacijos darbuotojy vertinimas
ir mokymas.

5 lygmens profesinei veiklai reikalingos bendros
Zinios ir gebéjimai apie problemy sprendimg,
darbo organizavimg ir atsakomybe uz darby at-
likimo kokybe, taip pat pozityvus poZiiris j mo-
kymasi, lankstus poZilris j netipiniy situacijy
sprendimg, nuolatinis prisitaikymas prie poky-
Ciy. Taip pat pabréziama, kad Sios kompetenci-
jos pasiekiamos tik turint praktinio darbo pa-
tirties (1-3 metai siuvimo profesinés veiklos).
ApraSai paruoSiami remiantis plataus mas-
to diskusijomis su sektoriaus darbdaviais, yra
detalis ir praktiskai pritaikomi, todél gali buti
naudojami tarptautiniu mastu plétojant Sio sek-
toriaus kvalifikacijas.

Bendras
sektoriniy aprasy
vertinimas

Sektoriy kvalifikacijos aprasai yra gerai parengti ir gali padéti siekti V ly-
gmens kvalifikacijy skaidrumo, aiSkumo ir palyginamumo tarptautiniu lygiu.
Taip pat gali pasitarnauti gerinant kvalifikacijy suteikimo kokybe. Aprasai pa-
rengti naudojant konkretaus sektoriaus kalbg ir diskusijy metu iSgrynintomis
ir apraSytomis kompetencijomis ir reikalavimais darbo aplinkoje, todél toliau
gali buti panaudoti plétojant V lygio kvalifikacijy jvairove ir jy palyginamu-
ma tarpusavyje, palengvinant pripazinima, ir realiy tarptautiniy sektoriniy
kvalifikacijy sistemy kiirimui. Tokiu biidu sektoriniai kvalifikacijy aprasai yra
svarbis ne tik kvalifikacijy palyginamumui bet ir plétojant darbo rinkos ir
kvalifikacijy sistemy bendradarbiavima tarptautiniu lygiu.
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